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ABSTRACT 
The Catholic School Principal and Inclusive Leadership: A Quantitative Study 
By 
Jayne M. Quinn 
The Holy See (2008) and the United States Conference of Catholic Bishops (1995) stated 
that all students, including those with disabilities, have the right to a quality education 
and special attention should be given to those who are disenfranchised by having a 
disability (National Conference of Catholic Bishops, 1972). Based on a literature review 
of characteristics that embrace inclusive Catholic school leadership in elementary schools 
in the Archdiocese of Los Angeles, the following research question was developed and 
used as the focus for this study: How prepared do Catholic elementary school principals 
see themselves in carrying out the responsibilities of an inclusive leader, in relation to the 
four identified characteristics of justice, ethics of care, moral imperative and trust?  
This quantitative study examined perceptions of Catholic elementary school 
principals and their preparedness as inclusive leaders to serve students with disabilities. 
Elementary principals in the Archdiocese of Los Angeles responded to an on-line survey, 
which utilized a framework that noted four characteristics that embrace social justice and 
confirm inclusive school leadership, those being justice, ethics of care, moral imperative, 
and trust. Principal preparedness was also assessed via the survey. 
Results of the survey indicated that elementary principals in the Archdiocese of 
Los Angeles did perceive themselves as inclusive leaders, prepared to serve students with 
disabilities with the study examining the prevalence of justice, ethics of care, moral 
xiii 
imperative, and trust among principals. Further, this research investigated the changing 
responsibilities of principals and the need for principals to embrace a collaborative 
approach to school leadership.  
 
 
 
 1 
CHAPTER ONE 
BACKGROUND OF STUDY 
Introduction  
There is no more painful conversation for Catholic school principals than when 
they must inform a family that the special needs of one of their children cannot be 
met by the school and they must transfer that child, usually accompanied by 
others in the family, to a public school so that the child’s needs can be adequately 
met. (DeFiore, 2006, p. 117) 
Catholic schools nationwide do not implement a formalized system that addresses 
students with disabilities; therein lies a perception that Catholic schools do not serve 
students with disabilities (Bello, 2006). Though the data on Catholic schools and the 
number of students with disabilities in Catholic schools nationwide are limited, data 
indicate that an average of 15 students with special needs are enrolled in each Catholic 
school in the United States (DeFiore, 2006). Though Catholic elementary schools are not 
legally required to enroll and educate students with disabilities, reauthorization of the 
Individuals with Disabilities Education Improvement Act (IDEIA) in 2004 led to greater 
accommodations for students attending private schools.  
The Holy See (2008) recently appealed for inclusive education for all children 
worldwide. Archbishop Tomaso, the Holy See’s permanent observer at the United 
Nations in Geneva, Switzerland, stated that an inclusive education involves all children, 
including those with disabilities (Holy See, 2008). Inclusive education also involves 
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those who endorse the inclusion of all children in education and are dedicated to the 
development of each child, both cognitively and as a unique individual (Holy See, 2008). 
At its best, education provides everyone with the tools to contribute a creative 
participation in community, to reflect and give an appropriate answer to the 
unavoidable profound questions to meaning, to live with others, to discover one’s 
nature and inherent dignity as spiritual creatures. (Holy See, 2008, ¶ 10). 
For over one hundred years, Catholic schools have educated students with 
disabilities (DeFiore, 2006; Russo, Massucci, Osborne Jr., & Cattaro, 2002). Catholic 
schools are founded on beliefs and values rooted in teachings of the Gospels (NCCB, 
1972, 1998; USCCB, 1978, 1995). Gospel stories link issues of the past with the present, 
bringing to the surface importance of embracing all individuals, regardless of disability or 
need (Martin & Litton, 2004). Gospel stories connect people with current issues, and can 
serve as a guide in understanding Catholic tradition. Jesus reached out to all individuals, 
regardless of faith, ethnicity, or need (Martin & Litton, 2004). Some Bible scriptures that 
speak to inclusion and connecting Catholic values and education, include the following: 
the story of the beatitudes (Mt 5:3-12); where John sought guidance while in prison, and 
while addressing the blind, lame, lepers, deaf, and poor (Mt 11:2-5); healing the deaf man 
(Mk 7:31-35); Jesus and the little children (Mk 10:13-16); the blind man sitting by the 
roadside (Mk 10:46-52); and the paralyzed man (Lk 5:17-25). Other stories include the 
Good Samaritan (Lk 10:30-37); the man who invited the poor, crippled, blind, and lame 
to dinner (Lk 14:15-24); Jesus giving the apostles power to cure others (Lk 9:1-10); and 
Romans 13:9 which states “You shall love your neighbor as yourself” (Fireside Catholic 
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Youth Bible, 2004). Jesus performed these acts and used these parables to stress the 
importance of caring for and embracing all individuals (Martin & Litton, 2004; USCCB, 
1978).  
These stories are used as a foundation in Catholic education, and in reaching out 
to children, regardless of need or disability (Martin & Litton, 2004). With the passage of 
Pierce v. Society of Sisters (1925), parents were allowed to send their children, including 
those with disabilities, to Catholic schools thus fulfilling the state’s mandatory school 
attendance requirement. As early as 1842, Catholic religious orders established schools 
which educated students with specific handicaps (DeFiore, 2006). In 1975 with the 
passage of the Education for All Handicapped Children Act (EAHCA), later renamed the 
Individuals with Disabilities Education Act (IDEA, 1990), and following publication of 
the document To Teach As Jesus Did (NCCB, 1972), Catholic schools shifted their focus 
to address accepting a greater number of students with disabilities (DeFiore, 2006). 
Though there were not significant numbers in the early years of Catholic 
education, students with special needs were educated alongside those without disabilities 
(DeFiore, 2006). Through various documents, the United States Conference of Catholic 
Bishops (1978, 1995, 1998, 2002, 2004, 2005) encouraged parish parochial schools to 
expand services to students with disabilities. Unfortunately, many diocesan offices 
remain unable to maintain positions which staff appropriate personnel to assist parish 
parochial school principals with overseeing the Bishops’ requests (DeFiore, 2006).  
In Catholic schools, constituents and advocates for the education of students with 
disabilities face a dilemma. The issues of addressing “competing missions” are more 
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prevalent now in Catholic schools than in the past (McCullough, Graf, Leung, Stroud, & 
Orlando, 2008, p. 2). “The first mission is to embrace all Catholic students, including 
those with diverse learning abilities. The other, seemingly conflicting goal, is to attain 
and maintain a high level of academic excellence” (McCullough et al., 2008, p. 2).  
As more students are identified with disabilities, it remains unknown how many 
students applying to Catholic schools have disabilities. In some cases, students who are 
identified with disabilities while enrolled at a Catholic school are asked to leave or be 
transferred out to a public school, if school personnel are not equipped to address the 
diverse needs of students (Martin & Litton, 2004; Russo et al., 2002). 
This study reveals the level of preparation Catholic elementary school principals, 
specifically those employed in the Archdiocese of Los Angeles, reported in carrying out 
the responsibilities of an inclusive leader. Data gathered for this research also touched 
upon the issues of the two challenging goals stated by McCullough et al., (2008). 
Understanding the vision of the principal is important in that it will drive future 
administrative decisions related to these goals (McCullough et al., 2008; Sergiovanni, 
2001, 2004).  
Federal programs, such as Section 504 of the Rehabilitation Act of 1973, IDEIA 
(2004), along with Church documents, have challenged Catholic schools to become more 
inclusive of students with disabilities by providing them with an environment that 
embraces individuals with differences (McCullough et al., 2008; Russo et al., 2002). 
Federal programs, available to students in Catholic schools on a limited basis, along with 
church documents calling Catholic school educators to embrace all students including 
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those with disabilities, provide support for educators in Catholic schools to seek ways to 
address the needs of all students (Kemerer, Sansom, & Kemerer, 2005; NCCB, 1972; 
Russo et al, 2002; USCCB, 2002, 2005). 
Statement of the Problem 
Each year students across the United States are identified with disabilities. 
According to the National Center for Educational Statistics (NCES) (2007), 13.8 % of 
school-aged students enrolled in public schools receive special education services. These 
services accommodate a variety of disabilities, which include hearing impairments, 
orthopedic impairments, visual impairments, and autism (Dunklee & Shoop, 2006; 
Kemerer et al., 2005; Vaughn, Bos, & Schumn, 2000). Traumatic brain injury, speech or 
language impairments, specific learning disabilities (SLD), mental retardation, emotional 
disturbance, deafness and blindness, and other health impairments are also covered 
(Dunklee & Shoop, 2006; Kemerer et al., 2005; Vaughn, Bos, & Schumm, 2000). 
According to the Digest of Educational Statistics, in 2005 the majority of students with 
disabilities, 96%, received educational services in a regular school, outside regular 
classes (NCES, 2007).  
As the number of students with disabilities increases, so does the number enrolled 
in Catholic elementary schools throughout the United States. Russo et al., (2002) noted, 
“Even in the absence of clear data on the number of parents wishing to have their 
children with disabilities attend Catholic schools, there are a significant number of 
students with such needs” (p. 1).  
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According to Church documents, Catholic schools have the responsibility to 
address needs of all students, including those with special needs (NCCB, 1972; USCCB, 
1998). Though Catholic schools have the option to admit students with disabilities, the 
Church calls schools to embrace an inclusive environment that is just, caring, and ethical 
(Russo et al., 2002). The USCCB (2005) have stated Catholic schools must persist in 
finding ways to address the needs of disabled students. 
The number of students with disabilities is increasing and Catholic school parents 
who desire Catholic schools to educate students with disabilities are on the rise (DeFiore, 
2006). This study revealed the extent to which Catholic elementary school principals saw 
themselves prepared to carry out the responsibilities of an inclusive leader in relation to 
the four identified characteristics of justice, ethics of care, moral imperative, and trust. 
These four characteristics have been identified from a literature review as qualities that 
embrace social justice and inclusive leadership. In schools these characteristics help 
enhance inclusive school leadership by strengthening commitment and ownership for 
student learning among all school constituents. 
Leadership Structure in Catholic Schools 
In order to better understand issues that face students with disabilities in Catholic 
schools, it is important to understand the structure of leadership within Catholic 
elementary schools throughout the Archdiocese of Los Angeles. Schools are site-based 
managed where, in most schools, the principal is the sole administrator hired by the 
parish pastor. Some schools adopt different leadership models. Other administrative 
models include schools employing a team of two principals, schools run by an 
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administrative team, two school sites administered by a single principal, and schools with 
administrators appointed by religious communities.  
In alignment with the 2003 Department of Catholic Schools (DCS) strategic plan, 
the DCS in the Archdiocese of Los Angeles has advocated that all schools form school 
councils or consultative school boards. To encourage this move, they have provided 
principals ready to form school boards or councils at individual school sites, with direct 
in-services and materials. These boards or councils assist with finances, marketing, plant 
and facility, public relation issues, and other areas of need identified by school principals. 
Though schools are site-based managed, the DCS provides training, along with guidance 
and support for administrators and pastors. However, it is the responsibility of individual 
school principals or leadership teams to hire and provide on-going observation and 
evaluation of staff, and plan for yearly professional staff development.  
Since the late 1990s, the Los Angeles Archdiocese DCS has maintained an 
Inclusion Committee, coordinated by a member of the DCS and composed of volunteers 
knowledgeable about inclusion and special education issues (P. A. Livingston, personal 
communication, January 13, 2009). In June 2008, the Inclusion Committee completed 
work on a plan that will aid principals and school personnel in addressing struggling 
students (P. A. Livingston, personal communication, January 13, 2009). This plan has 
been distributed to all schools in the Archdiocese, and in-servicing regarding the 
implementation of the plan continues to take place. In addition, the Inclusion Committee 
has hosted an inclusion conference at a local private university for the past four years and 
has plans to continue hosting a conference on a regular basis. The conference provides 
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speakers, knowledgeable in the field of inclusion and special education. The Los Angeles 
Archdiocese DCS relies on the Inclusion Committee members, who volunteer their time, 
to disseminate information regarding the education of students with disabilities and 
provide professional development opportunities (P. A. Livingston, personal 
communication, January 13, 2009). As a member of the inclusion committee since its 
inception, this researcher can affirm that progress continues to be made in addressing the 
needs of students with disabilities in the Archdiocese of Los Angeles Catholic schools. 
As a result of the DCS strategic plan, individual school leadership is responsible 
for the administration and support of students with disabilities. The Inclusion Committee 
offers support; however, it is the responsibility of the leadership of individual Catholic 
schools to become more proactive in accepting and retaining students with disabilities. 
Moreover, the leadership at many schools needs to foster a new leadership approach 
embracing an inclusive environment. Many Catholic school leaders have maintained a 
long-standing custom of not accepting students with disabilities due to a school’s limited 
curriculum and academic focus (Shokarri, 1997, cited in Bello, 2006).  
It is important to recall that Catholic schools are not legally bound to enroll and 
educate students with disabilities. Rather than address issues pertaining to students with 
disabilities, principals often turn their focus to meeting and maintaining a rigorous 
academic curriculum (Bello, 2006; Martin & Litton, 2004; McCullough et al., 2008; 
Russo et al., 2002).  
It is important to explore how prepared Catholic elementary school principals see 
themselves in carrying out the responsibilities of an inclusive leader in relation to the four 
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identified characteristics of justice, ethics of care, moral imperative, and trust and see 
what principals deem important in educating students with disabilities. Additionally, data 
gathered from this study provided information on what may be needed in future principal 
preparedness programs in addressing the issue of educating students with disabilities. 
This data will also benefit personnel in the Archdiocese of Los Angeles DCS by 
providing information that reveals the current state of preparedness of Catholic 
elementary school principals and information that can be used to develop programs to 
address the growing need of inclusive education (DeFiore, 2006).    
The Role of Catholic Schools and the Education of Students with Disabilities 
All students should have equal opportunity to K-12 education and be successful 
contributors to society. Current information informs Catholic school leaders that they 
have a responsibility to educate students with disabilities. The Bishops of the United 
States stated that of all educational programs developed and provided by the Church, 
“Catholic schools afford the fullest and best opportunity to realize the threefold purpose 
of Christian education” (NCCB, 1972, p. 28). Along with educational advantages, a 
Christian education provides a “more favorable pedagogical and psychological 
environment for teaching Christian faith” (NCCB, 1972, p. 28). Moreover, it fosters a 
culture wherein educators work collaboratively with parents to support the family as the 
primary educators of children (NCCB, 1972).  
Community of Support and Care 
Caring for others requires an attitude embracing differences (Blizek, 1999). To 
ensure students with disabilities are recipients of equal opportunities, a system of 
 
 10 
education modeled after Nel Noddings’ (1984) perspective of care is appropriate. She 
stated, “Moral education from the care perspective has four major components: modeling, 
dialogue, practice and confirmation” (p.190). It is important to note that care relates to 
the relationship between people, not just the person (Noddings, 1984, 1999). She goes on 
to describe how this relationship consisting of dialogue between people, the practice of 
what is being preached, and acknowledgement of one another helps foster an 
environment of care (Noddings, 1984, 1999). The care perspective helps form the moral 
life of students, and should be extended beyond classrooms. Modeling that accompanies 
care moves beyond planning stages to a lived reality. 
Bergman (2004) reflecting on Noddings’ four components asserted the 
importance of modeling since educators have to “…show in their own behavior what it 
means to care” (p. 154). He stated dialogue unites individuals in “…a common search for 
understanding, empathy, or appreciate[ion]” (Bergman, 2004, p. 155), and practice 
should be nurtured in all aspects of life, extending beyond interaction within a classroom. 
Confirmation refers to the importance of supporting and affirming an individual “…as an 
intellectual and ethical being” (p. 155) and in doing so, recognizes the power of being 
able to nurture or destroy a student. These components require time and effort and will 
help produce student-centered classrooms (Oliver & Poindexter, 2007). In regard to the 
education of students with disabilities, Catholic school principals need to dialogue and 
collaborate with one another about workable approaches for schools. Catholic school 
leaders that align themselves with Noddings’ (1984) four components of care can help 
incorporate an educational model that enhances moral decision making in their school.  
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Catholic parents increasingly request Catholic schools to address issues of 
students with disabilities (Owen, 1997). In recent years parents and educators have 
become more knowledgeable in identifying learning disabilities, and in understanding 
that children with disabilities may require special accommodations, modifications, or 
adjustments to curricular programs. Information regarding identification of disabilities 
and strategies that assist students with disabilities in the classroom have become more 
available and prevalent in print, on the Internet, and via other media outlets, thus 
facilitating this explosion of information (Americans with Disabilities Act [ADA], 1990; 
Bello, 2006; DeFiore, 2006; Holy See, 2008; Huerta, 2008; IDEIA, 2004; Menzies & 
Falvey, 2008; No Child Left Behind Act [NCLB], 2001; Nutbrown & Clough, 2006; 
Osborne & Russo, 2006; Russo et al., 2002; Salend, 2001; Sapon-Shevin, 2003, 2007; 
Termini, 2007; USCCB, 1995, 1998, 2005; Villa & Thousand, 1995, 2000).  
The Holy See (2008) supports maintaining moral imperative in schools by 
“calling for an inclusive education that goes beyond the principle of efficiency and 
respects the dignity of every human person” (¶ 1). This declaration lends support to 
Catholic schools in confirming the need to provide education for all children, including 
those with disabilities (Holy See, 2008). Catholic schools are called to take responsibility 
in promoting trust among school constituents by engaging in open communication and 
demonstrating commitment to all children’s needs (Holy See, 2008). 
Parents need strong support from their faith community, including Catholic 
schools (USCCB, 1978). Families need to know that others, such as administrators and 
educators, support them and their children (USCCB, 1978). Noddings (1999) pointed out 
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that when students complain they are not cared for, they are unable to reap values of a 
nurturing environment. Administrators and educators must be leaders in schools, 
modeling care through day-to-day interactions with students, and others (Bergman, 
2004). In order to care, one must consider the cared-for in their day-to-day interactions, 
which entails dialogue and actual practice (Bergman, 2004; Noddings 1999). All 
students, including those with disabilities, will benefit from loving concern that care 
provides (Noddings, 1999; USCCB, 1978). 
Theoretical Framework 
 This study aims to merge inclusion theory and leadership theory by identifying 
principals’ perceptions on inclusive leadership and the importance of the four 
characteristics of justice, ethics of care, moral imperative, and trust for an inclusive leader 
in Catholic elementary schools. These four characteristics have been identified through a 
literature review as qualities that embrace social justice and inclusive school leadership. 
Inclusive leadership can aid in “forming individuals and new generations to social 
participation, to solidarity, to overcoming exclusion and to critically understand reality” 
(Holy See, 2008, ¶ 5). 
Inclusion Theory 
The theoretical basis for this study lies in understanding and incorporating 
inclusive leadership in schools. Inclusive leadership involves influence over others, is a 
process, and is organized to achieve a particular end (Ryan, 2006). It is important for 
school leadership to recognize that students learn in a variety of ways.  
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Leadership Theory 
It is important to include leadership theory as part of the foundation for this 
research, because change begins with leadership. The importance of recognizing Catholic 
school principals as agents of change must be communicated by way of professional 
development programs for principals and within individual schools (Cuban, 1993). As the 
number of students with disabilities rises, so does the number of parents who desire a 
Catholic school education for their children (DeFiore, 2006). With the ever-changing 
roles of school leadership it is important for principals to build a school environment 
where school constituents work together for the betterment of all students (DuFour, 
DuFour, Eaker, & Many, 2006). 
When school leadership distributes and empowers others to share in decision-
making, a collaborative environment is built, and transformational leadership among 
school constituents takes root. Ryan’s (2006) view of inclusive leadership, understanding 
and utilizing rationales for creating inclusive schools as proposed by Villa and Thousand 
(1995, 2000) and the leadership theory of Sergiovanni (1992, 2001) are used as a 
foundation for this research.  
Purpose of the Study 
 The purpose of this research is to study how prepared Catholic elementary school 
principals perceive themselves to be in carrying out the responsibilities of an inclusive 
leader. The four identified characteristics of justice, ethics of care, moral imperative, and 
trust are used as a framework for understanding where principals see themselves in 
regard to being inclusive leaders.  
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Significance of the Study 
 
Due to the rise in the number of students with disabilities, the time has come to 
address the social justice issue of educating students with disabilities in Catholic schools. 
Moreover, reaching out to all students and addressing needs is a socially just act; working 
to provide equity for all students must be a focal point for all principals. Addressing 
needs of students with disabilities affirms the value of each student by modeling 
inclusion of each individual, regardless of differences. To be a moral leader is not easy 
and it requires “considerable effort, commitment, and dedication” (Ehrich, 2000, p. 126). 
As such, it is essential that Catholic school principals understand consequences of 
academic exclusion, and incorporate discourse of inclusion, allowing for assimilation of 
students in Catholic schools and programs (Gale & Densmore, 2000). As the moral leader 
of a school, and in order to embrace discourse of inclusion, the principal must maintain 
an “ethic of care” (Ehrich, 2000, p. 122), embracing student individuality and differences 
entrusted to them (Noddings, 1999). Principals can also exhibit this care by serving 
teachers as well as students (Sergiovanni, 1992). This is an example of a principal 
striving to become a transformational leader.  
“Care picks up where justice leaves off” (Noddings, 1999, p. 19). Principals 
should start, as Noddings (1999) stated, “With the ideals we hold for ourselves…be 
motivated to establish policies that will make these ideals accessible to everyone” (p. 18). 
This transformative leadership places an emphasis on duty, obligation, and moral 
question of goodness (Sergiovanni, 2001). 
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As a Catholic elementary school principal in the Archdiocese of Los Angeles, this 
researcher sees the importance of providing opportunities for a Catholic education to 
students with disabilities. Along with obtaining an educational foundation, it is important 
to recognize benefits of a Catholic school education including the opportunities for faith 
formation, spiritual development, and study of the history of the Catholic faith.  As the 
leader of a school, “student engagement and learning” is connected with “teacher passion, 
purpose, and capacity” (Fullan, 2003, p. 5). These two cycles of inquiry build on one 
another and enhance student learning, as well as teacher performance; it is the 
responsibility of principals to nurture this process within schools (Fullan, 2003).  
Research Question 
 In order to address the needs of students with disabilities in Catholic elementary 
schools, it is important to acknowledge the current state of affairs regarding the 
leadership components principals currently believe to be important regarding the 
education of students with disabilities. In conducting this quantitative study the following 
research question is addressed: 
How prepared do Catholic elementary school principals see themselves in carrying 
out the responsibilities of being an inclusive leader, in relation to the four 
characteristics of justice, ethics of care, moral imperative, and trust?  
Assumptions 
It is assumed that principals responded to the questionnaire honestly, and the 
study presents information revealing the leadership components principals believe to be 
important in educating students with disabilities. It is assumed that some Catholic schools 
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provide plans in addressing students with disabilities and as school leaders, the principals 
model the four characters of justice, ethics of care, moral imperative, and trust. It is also 
assumed that it is possible that principals may have received limited training and/or 
experience in understanding and in serving students with disabilities. The depth of 
principals’ educational training, both in postgraduate coursework and professional 
development training, was assessed through the survey.  
Delimitations 
There are four delimitations to this study. The focus was on Catholic elementary 
school principals employed in the Archdiocese of Los Angeles. Information was gathered 
from those willing to participate. Further data collected by survey, were pertinent to 
demographic questions and the research question. The four characteristics of justice, 
ethics of care, moral imperative, and trust were used as a framework for understanding 
where principals see themselves in regard to being an inclusive leader. The research 
question focused on data relevant to Catholic school principals’ vision concerning their 
preparation in carrying out the responsibilities of being an inclusive leader.  
Limitations 
Seven areas of limitation have been identified in conducting this research. The 
first limitation is the inadequacy of the responses to the on-line survey due to inclination 
of principals to provide information that may be perceived as professionally or politically 
correct. Second is the extent of the principals’ personal and/or professional knowledge of, 
and interaction with, students with disabilities. Third, is the limitation of schools being 
solely located in the Archdiocese of Los Angeles. Fourth, is the limitation due to the 
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survey being distributed only to elementary schools. Fifth, is that each Catholic 
elementary school is unique and administered independently of a district office. A sixth 
limitation to this research is the survey design, and its quick and cursory method of 
gathering information from survey participants. It is difficult to design a survey to fully 
address insight and responses from participants.  
A final limitation is the importance of noting that the researcher currently serves 
as a Catholic elementary school principal in the Archdiocese of Los Angeles. Thus the 
research is gathered from peers. Data were analyzed through the lens of those being 
studied. The importance of this research is grounded in the researcher’s personal 
perspective of the issue being examined. Responses shared by the field-test focus group 
assisted with clarifying questions included in the on-line survey. See Appendix A. 
Definition of Key Terms 
 Several key terms and acronyms reoccur throughout this study. The terms and 
acronyms commonly used for these terms are delineated in the definition of terms, which 
is provided in Appendix B. 
Summary 
 All students, including those with disabilities, deserve the best education possible. 
The vision of the Catholic elementary school principal sets the tone for the school 
environment. Before change occurs it is important to assess what is currently in place and 
the preparedness of principals in carrying out the responsibilities of being an inclusive 
leader in relation to the four characteristics of justice, ethics of care, moral imperative, 
and trust. 
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Current and past research provided a foundation on which to build a framework 
for the future. The literature review in Chapter Two will provide evidence of success 
stories addressing needs of students with disabilities in Catholic schools and will reveal 
research conducted on principals’ visions of their schools along with styles of leadership 
considered important in addressing issues of students with disabilities. The four 
characteristics of justice, ethics of care, moral imperative, and trust are discussed along 
with the way these qualities provide a foundation that supports inclusive school 
leadership. 
 The research component articulated in Chapter Three describes the methodology 
used for this research study and discusses the process used in developing an on-line 
survey for Catholic elementary school principals. The survey was designed to reveal 
principals’ perceptions regarding factors they deem important in educating students with 
disabilities in their schools, in relation to the four identified characteristics of justice, 
ethics of care, moral imperative, and trust. 
 Chapter Four presents the research findings. Data is presented in an organized 
manner and discussed. An explanation of procedures by which data were gathered and 
organized are included. Tables and figures display data along with the relationship to the 
research question. Discussion of the findings of this research concludes in Chapter Five. 
Significance of the data along with recommendations for future research and implications 
of the study is included. 
 
 
 
 
 
 19 
CHAPTER TWO 
REVIEW OF THE LITERATURE 
Introduction 
The purpose of this literature review was to identify current research on the status 
of school principal practice and preparedness in addressing issues of students with 
disabilities in Catholic elementary schools. The research explored leadership components 
that principals think are necessary and deem important in educating students with 
disabilities. Along with this a historical perspective on laws pertaining to students with 
special needs, legal and financial issues pertinent to Catholic elementary schools are 
addressed. Discussion of the definitions of disabilities, accommodations, modifications, 
and minor adjustments are addressed, along with inclusion, mainstreaming, and other 
least restrictive environments (LRE) and programs. School leadership styles, 
characteristics embracing issues of social justice and enhancing school leadership, along 
with the role leadership plays in inclusion, are included. Finally, inclusion and leadership 
theory are discussed, emphasizing the importance of infusing the two theories into one. 
The chapter concludes with ideas for advocating a new structure for inclusion leadership. 
Throughout this study the term “school constituents” is used. This term is 
inclusive of all stakeholders connected to schools, and includes principals, school staff, 
students, and parents (DuFour, DuFour, Eaker, & Many, 2006). The term also includes 
those who work within and advocate for schools, such as the personnel in the Department 
of Catholic Schools (DCS), parish and community members, and those who promote and 
support Catholic schools.  
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United States Conference of Catholic Bishops Documents  
The United States Conference of Catholic Bishops (USCCB) produced a 
document titled “Renewing Our Commitment to Catholic Elementary and Secondary 
Schools in the Third Millennium” (2005) that addressed the Catholic Bishops’ 
perspective on Catholic education for the future. The report acknowledged that Catholic 
schools “…are of great value to our Church and our nation; and that, in our roles as chief 
teachers, we are each responsible for the total educational ministry of the local Church” 
(USCCB, 2005, p. 1). The Bishops developed and set goals stating that all Catholic 
schools will be available to those desiring a Catholic education, and will provide an 
education grounded in Gospel values and of high academic standards. This includes 
keeping tuition affordable for all families, regardless of socio-economic background or a 
child’s special needs. In 2002 the Center for Educational Partnerships conducted a study 
of students with disabilities in Catholic schools and discovered that 7% of students in 
Catholic schools were identified with disabilities, and each year the number of Catholic 
schools welcoming these students grows (USCCB, 2005).  
According to the data available, it is unknown whether Catholic elementary 
schools in the Archdiocese of Los Angeles lag behind many Catholic elementary schools 
nationwide in developing programs and materials to aid students with disabilities 
(DeFiore, 2006; USCCB, 2002, 2004).  Due to recent requests from the USCCB, Catholic 
school principals have worked to increase their capacity to enroll and retain students with 
disabilities nationwide, by providing pull out programs and incorporating differentiated 
instruction strategies for students (DeFiore, 2006).  
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Since the passage of IDEA (1975), a nationwide increase of Catholic elementary 
schools serving students with disabilities has occurred (USCCB, 2002, 2005). Along with 
this, the USCCB has addressed the issue of educating students with disabilities since the 
late 1970’s in a series of statements and documents (1978, 1995, 2002, 2005). Catholic 
diocesan and archdiocesan guidelines and services related to students with disabilities 
have been implemented throughout the country, but remain contingent upon individual 
sites. This contingency results in a number of sites not being able to employ or staff 
diocesan and archdiocesan offices with appropriate personnel, or lacking capacity to 
develop services for students with disabilities (DeFiore, 2006). In a document released by 
the USCCB in 1978, the Bishops’ tone shifted toward proactivity in addressing students 
with disabilities. The bishops stated: 
As the most visible expression of our commitment, we the Bishops now designate 
ministry to people with disabilities as a special focus for the National Conference 
of Catholic Bishops. This represents a mandate to each office and secretariat, as it 
develops its plans and programs, to address the concerns of individuals with 
disabilities. (USCCB, 1978, p. 32) 
Prior to this document, many Catholic schools stated they were unable to accommodate 
students with disabilities (Bello, 2006; DeFiore, 2006; Martin & Litton, 2004; Russo et 
al., 2002). Since the release of the Pastoral Statement of the United States Bishops on 
People With Disabilities (USCCB, 1978), the Office of Non-Public Education (ONPE) 
became more proactive in providing information regarding benefits to private school 
students and teachers (2007). The USCCB thereafter produced documents encouraging 
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Catholic schools to look for ways to serve students with disabilities (1995, 1998, 2002, 
2005; NCCB, 1972). The government information and the Bishops’ statements provided 
individual school principals with information that encouraged some schools to lead the 
way to address all students’ needs. The Bishops’ statements mandated each diocese and 
archdiocese to develop its own plans and programs (USCCB, 1978). In 2001, the 
Archdiocese of Los Angeles Department of Catholic Schools (DCS) developed an 
Inclusion Committee, whose members work on developing guidelines for schools 
regarding addressing students with disabilities and provide professional development 
opportunities (P. A. Livingston, personal communication, March 19, 2008). 
The National Conference of Catholic Bishops’ (NCCB) Pastoral Message on 
Catholic Education (1972) stated, “The right of the handicapped to receive religious 
education adapted to their special needs also challenges the ingenuity and commitment of 
the Catholic community” (p. 27). The idea of receiving religious education refers to those 
who send their children to parish schools solely to receive religious training. In addition 
to religious education, Catholic schools also educate students in all academic subjects. 
The Bishops recognized Catholic school students in addition to those solely receiving 
religious education (USCCB, 1972, 2005). The Bishops recognized challenges may be 
encountered in educating those with disabilities, but acknowledged it is the responsibility 
of the Catholic Church and its schools to incorporate principles of Catholic social 
teaching more fully in Catholic education (USCCB, 1998).   
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Bello’s Research on the Status of Special Education Services in Catholic Schools 
 Bello (2006) conducted research on the status of special education services in 
Catholic high schools, and much of her research is pertinent to all Catholic schools. Her 
study acknowledged three types of programs offered in Catholic high schools (Bello, 
2006). First, are schools not providing special education services; schools in planning 
processes for special education services; and finally, schools currently providing special 
education services.  
Bello’s (2006) research noted a variety of challenges facing Catholic high schools 
nationwide. Her findings revealed that high schools admit students with a wide variety of 
disabilities, with the majority of students being accepted diagnosed with learning 
disabilities (Bello, 2006). “The majority of respondents indicated that one of the most 
challenging factors in addressing the learning needs of students with disabilities was 
implementing a curriculum that was broad enough to support the needs of all students” 
(Bello, 2006, p. 476). The need for professional development was identified as the key 
way to address this issue and ameliorate services provided to students (Bello, 2006).  
Historical Perspective  
Laws and Students with Disabilities 
 Rights of students with disabilities came to the forefront with the passing of 
Brown v. Board of Education of Topeka in 1954, stating that all students have 
constitutional rights to equal educational opportunities (Dunklee & Shoop, 2006). A 
decade later in 1965, the Elementary and Secondary Education Act (ESEA) was passed. 
This was the first federal law enacted that established federal funding for states so they 
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could assist with the education of students with disabilities (Huerta, 2006). Finally, in 
1971, the Pennsylvania Association for Retarded Children (PARC) v. Commonwealth of 
Pennsylvania ruled that all students with disabilities have the right to a basic education, 
and that whenever possible, students should be placed in a regular public school class 
(Dunklee & Shoop, 2006). In 1972, following the passage of PARC v. Commonwealth of 
Pennsylvania, Mills v. Board of Education of the District of Columbia ruled that schools 
could not exclude students with disabilities due to a lack of funding (Dunklee & Shoop, 
2006). Thus students with disabilities started being included in general education classes. 
The passage of ESEA (1965) preceded two landmark laws affirming rights of 
students with disabilities. Section 504 of the Rehabilitation Act of 1973, and the 
Education for All Handicapped Children Act of 1975 (EAHCA), also previously known 
as Public Law Number 94-142, both provided funds for schools and guaranteed that 
students with disabilities receive a free and appropriate public education (FAPE) 
(Dunklee & Shoop, 2006). Section 504 of the Rehabilitation Act of 1973 prohibited 
discrimination on the basis of having a disability and applied only to recipients receiving 
federal funding (Kemerer, et al., 2005). In 2001 ESEA was reauthorized and became 
known as No Child Left behind (NCLB). 
In 1990, EAHCA became known as the Individuals with Disabilities Education 
Act (IDEA) and serves as the blueprint our nation’s schools currently works with today. 
In 1990, the Americans with Disabilities Act (ADA) was enacted. This law protects 
individuals with disabilities, and provides equal opportunities for those in schools, 
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employment, public services, transportation, and telecommunications (Dunklee & Shoop, 
2006; Vaughn, et al., 2000). 
Under the reauthorization of IDEA in 1997, public schools continue to be 
obligated to provide special education services to students in private schools (DeFiore, 
2006; Huerta, 2008; Martin & Litton, 2004; Russo et al., 2002). Specific provisions and 
services were not mandated, and decisions as to types of services to be made available to 
private school students were left to the discretion of states and public school districts 
(DeFiore, 2006; Russo et al., 2002).  
Amendments made to IDEA in 1997 stated that parents enrolling their child in a 
non-public school were entitled to some type of special education services (Russo et al., 
2002). Though students in non-public schools are entitled to special education services, 
the amount and type of services received differ, along with the fact that non-public school 
children are not entitled to a free and appropriate public education (FAPE), unless they 
attend a public school (Russo et al., 2002).  The 2004 reauthorization of IDEA led to a 
change in private schools located and being served in the Los Angeles Unified School 
District (LAUSD) area shifting from direct services to consultative services (Kemerer, et 
al., 2005). A private school student who qualifies for an Individual Education Plan (IEP) 
can reject FAPE and request an individual service plan (ISP). This allows the student to 
receive services in a private school. Even though many student services changed from 
direct service to consultative service, many families continue to want their children 
enrolled in Catholic schools (P. A. Livingston, personal communication, March 19, 
2008). 
 
 26 
Changes regarding services to students are based on a number of factors. The 
amount of federal dollars made available to local public school districts for students in 
private schools is determined by IDEA (Russo et al., 2002). Monies are allocated based 
on an annual accounting of students qualifying for federal funding as determined by an 
annual survey provided by the local education agency (LEA) (IDEA, 1997; USCCB, 
2002). Criteria are set by the federal government (IDEA, 1997; USCCB, 2002). The 
LEA, which is the local public school or district office, has the right to determine the type 
of services made available to students utilizing information obtained from the survey 
(USCCB, 2002). In addition, the LEA determines where services will be provided 
(USCCB, 2002). Prior to 2004, services varied within private schools since services were 
determined by students’ home residence. Services were provided at the private school 
site, public school, or at a designated site (USCCB, 2002). IDEA, reauthorized in 2004 
and now known as the Individuals with Disabilities in Education Improvement Act 
(IDEIA), stated that Child Find, a process that locates, identifies, and evaluates students 
with disabilities, must include students in private schools (2004). 
Least Restrictive Environment and How It Applies to Catholic Schools 
IDEA stated that students with disabilities must be educated in the LRE (Menzies 
& Falvey, 2006; Russo, et al., 2002). For some students with disabilities, the LRE is not 
necessarily the general education classroom (Dunklee & Shoop, 2006). According to 
IDEA, schools must provide a continuum of placements, meaning that the LRE can be 
one of a number of settings (Menzies & Falvey, 2006). The LRE is the educational 
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setting in which a student with a disability is placed alongside his or her nondisabled 
peers and that meets the student’s educational needs (Vaughn et al., 2000).  
The continuum of placements, meaning the continued education of students 
identified with disabilities, in many Catholic schools, differs from that of public schools 
since there is often limited funding for programs and personnel (DeFiore, 2006; Russo et 
al., 2002). Most often the services provided to students with disabilities in Catholic 
schools are from personnel hired by Catholic schools (Bello, 2006). Public school 
personnel have a great deal of latitude regarding the type of special education services 
granted to students who qualify for special education services and are enrolled in 
Catholic schools (Russo, Massucci, & Osborne, Jr., 2000). IDEA does not mandate that 
public school districts serve all students with disabilities enrolled in Catholic schools, 
only that a proportionate share of their funding serve students in nonpublic schools 
(Russo et al., 2000). 
Other outcomes include maintaining high expectations for students with 
disabilities, including educating students with disabilities in the Least Restrictive 
Environment (LRE), and producing programs and support that reduce the 
overrepresentation of certain populations of students labeled with a disability (Huerta, 
2006). IDEIA (2004) also embraces utilization of assistive technology materials and 
services for students with disabilities, along with finding ways to reduce time spent on 
paperwork, and channeling that time towards direct services to students (Huerta, 2006).  
 Though Catholic schools are not legally required to accept students with 
disabilities, it is reported that many Catholic schools offer programs addressing varied 
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needs of their students (Russo et al., 2002). According to a study conducted by Bello 
(2006), of the majority of 150 Catholic high schools surveyed, 63%, reported having 
services addressing students with disabilities. These services include various types of 
programs that can also be utilized in elementary schools. Schools that responded to 
Bello’s (2006) survey reported having the following types of services, listed in order of 
prevalence: (a) regular education classes with accommodations and adaptations; (b) 
counseling services; (c) regular education classes with consultation from special 
education staff; (d) services provided by the public school; (e) resource room; (f) self-
contained classes with participation in regular education; (g) mentoring service; (h) peer 
tutoring; (i) after school assistance; (j) itinerant services; (k) speech and language 
services; (l) team teaching; (m) career and vocational classes; (n) other services that 
address reading and/or math support; and (o) self-contained classes without participation 
in regular education. 
The Mecklenburg program, a consortium of local Catholic schools in Charlotte, 
North Carolina, is another avenue developed to address services of students with 
disabilities (DeFiore, 2006). This consortium of schools is a program where services are 
provided to address needs of students with disabilities in a number of Catholic schools, 
both elementary and secondary, in a given geographic area (DeFiore, 2006). This 
collaborative and cooperative approach to serving students with disabilities allows for a 
pooling of talent and resources for all schools involved (DeFiore, 2006). 
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Inclusion Programs 
According to Warren (cited in Haring, 2000), Horace Mann first used the term 
inclusive education in the mid 1900’s, stating that society should be responsible for the 
education of all. The term refers to three schools of thought; first, inclusion aimed at 
transferring students with disabilities into general education classrooms and supplying 
support and services where appropriate (Corbett, 2001; Haring, 2000; Salend, 2001; Sefa- 
Dei, James, Karumanchery, James-Wilson, & Zine, 2000; Vaughn et al., 2000; Villa & 
Thousand, 1995). Second, full inclusion of all students in a general education classroom, 
providing necessary support for individual students (Salend, 2001; Sapon-Shevin, 2007; 
Sefa-Dei et al., 2000; Stainback & Stainback as cited in Haring, 2000; Thousand & Villa, 
2000; Vaughn et al., 2000; Villa & Thousand, 1995). Finally, inclusion is viewed as an 
attitude, “A value and belief system—not an action or set of actions” (Falvey, Givner, & 
Kimm, 1995, p. 6; Corbett, 2001; Nutbrown & Clough, 2006; Salend, 2001; Sapon-
Shevin, 2007).  
Inclusive education encourages collaboration and communication among school 
constituents and is dependent upon establishment of a climate of trust (Gartner & Lipsky, 
2000; Lezotte & McKee, 2006; Menzies & Falvey, 2008; Villa & Thousand, 2000). 
Inclusion programs often provide the least restrictive environment (LRE) for students 
(Gartner & Lipsky, 2000; Menzies & Falvey, 2008; Thousand & Villa, 2000; Villa & 
Thousand, 1995, 2000). Further, inclusion allows for more students with varying degrees 
of disabilities to be included in general education classrooms rather than in a program 
specifically for students with disabilities. This inclusion movement grew from the 
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requirement that students with disabilities be educated in the LRE (Menzies & Falvey, 
2008).  
In 2002, the USCCB commissioned a study of Catholic school children with 
disabilities, and found that that 28% of students surveyed received services in an 
inclusive education program. In 2005, the USCCB issued a statement in Renewing Our 
Commitment to Catholic Elementary and Secondary Schools in the Third Millennium 
encouraging Catholic schools to continue to seek ways to include and serve more 
efficiently, students with special educational and physical needs.  
Falvey, Blair, Dingle, and Franklin (2000) wrote that attitudes towards inclusive 
education can impact services provided to students and affect the climate within a 
classroom, so effective leadership remains a critical aspect of developing and nurturing 
an inclusive school (Lezotte & McKee, 2006; Thousand & Villa, 2000; Udvarri-Solner & 
Keyes, 2000; Villa & Thousand, 1995, 2000). School leaders must continually examine 
programs and establish an environment of trust and care (Bergman, 2004; Gartner & 
Lipsky, 2000; Lezotte & McKee, 2006; Menzies & Flavey, 2008; Noddings, 1984; 
Thousand & Villa, 2000; Udvari-Solner & Keys, 2000; Villa & Thousand, 2000). 
The key component to the idea of inclusive programs is to include all, or as many 
students as possible, in a general education classroom, providing assistance and support 
where needed (Haring, 2000; Vaughn et al., 2000; Villa & Thousand, 1995). This also 
requires educators to be well versed in multiple teaching strategies (Bockern, Brendtro, & 
Brokenleg, 2000; Falvey, et al., 2000; Salend, 2001; Sapon-Shevin, 2007; Villa & 
Thousand, 1995). As Sapon-Shevin (2003, p. 28) says, “When one student is not a full 
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participant in his or her school community, then we are all at risk. By embracing 
inclusion as a model of social justice, we can create a world fit for us all.” 
Mainstream Programs 
An early attempt to furnish the LRE for students with disabilities was 
mainstreaming. Mainstreaming is often confused with inclusion and means different  
things to different people (Salend, 2001; Vaughn, et al., 2000). According to Salend 
(2001) mainstreaming refers to full and part time programs where students with 
disabilities are educated with their non-disabled peers. Often the student placement was 
determined by the teacher’s assessment of the student’s readiness to be placed in a 
general education placement. Thus there was an implication that the student had to “earn 
the right” to be placed in a general education classroom (Salend, 2001, p. 10). Vaughn, 
Bos, and Schumm (2000) stated that mainstreaming allows students with disabilities to 
participate in regular education classes to the extent that the program meets their needs. 
When instruction does not meet the student’s needs, the student is placed in the LRE 
(Gartner & Lipsky, 2000; NCLB, 2002; Salend, 2001; Schattman & Keating, 2000; 
Vaughn, et al., 2000). The LRE can be a regular classroom setting for part or all of the 
day, or select classes, whichever is deemed appropriate for the student (Salend, 2001; 
Vaughn, et al., 2000). Mainstreaming emerged with the passing of Public Law 94-142 in 
1975 (Dorn & Fuchs, 2004; Salend, 2001; Yell, Drasgow, Bradley, & Justesen, 2004). 
From 1975 on, students with special needs have been mainstreamed into the general 
education classroom, depending on individual capabilities and needs (NCLB, 2002; Yell, 
et al., 2004). In 2002, the USCCB’s study of Catholic school children with disabilities 
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found that 68% of all students receiving special needs services in Catholic schools 
received those services in a resource room/pullout program. 
Mainstreaming of students into a regular education setting and providing 
accommodations or modifications, is now often referred to as inclusive education. An 
article written by Stainback and Stainback (as cited in Villa & Thousand, 2000) defined 
inclusive education as “providing all students within the mainstream appropriate 
education programs that are challenging, yet geared to their capacities and needs, as well 
as any support and assistance they and/or their teachers may need to be successful in the 
mainstream” (p. 16). 
Legal and Financial Issues Affecting Catholic Schools 
Catholic schools are not required to accept students with disabilities, since they 
are privately, and not publicly funded (Bello, 2004, 2006; DeFiore, 2006; Martin & 
Litton, 2004; Russo et al., 2002). If they do accept students with disabilities, students are 
eligible to receive services as a part of IDEA, provided students have an individual 
service plan (Osborne & Russo, 2006; Russo et al., 2002). Services provided to students 
by the public school districts vary and may differ from those administered to students in 
private schools (Osborne & Russo, 2006; Russo et al., 2002). In 1997, the re-
authorization of IDEA resulted in revision of funding for services to non-public schools, 
which led to a cut in direct services for many private school students (Osborne & Russo, 
2006). 
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A 2002 study commissioned by the USCCB identified some major areas of 
concern for Catholic school parents of students with disabilities. The study found the 
following: 
The Child Find process is inconsistent and difficult to access for parents of 
children in Catholic schools suspected of a disability. Catholic school children are 
less likely to be diagnosed with a disability by a public school evaluator than 
through a private evaluation. Catholic school students diagnosed as having a 
disability are not receiving sufficient services through IDEA, and in the absence 
of IDEA services, Catholic school teachers, counselors, and administrators utilize 
innovative strategies for accommodating students with disabilities. (p. 3)  
In order to aid students with disabilities, private schools are often left to provide their 
own services, which may entail hiring additional staff, buying supplementary materials, 
or by providing additional teacher inservices. Due to these issues, additional costs are 
incurred, and many schools are unable to accommodate these services in their budgets, 
thus becoming unable to appropriately address needs of students with disabilities. 
Disabilities and Student Learning 
Disabilities Defined 
ADA defines a disability as a physical or mental impairment that substantially 
limits one or more major life activities (Kemerer et al., 2005). ADA also defines a 
disability as one who has “a record of an impairment” (p. 196), or is “being regarded as 
having an impairment” (Kemerer et al., 2005, p. 196). Often the term “special needs” (as 
opposed to disabilities) is used, because it “is more encompassing and reflects the 
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diversity within the population of students with special needs” (Martin & Litton, 2004, p. 
76). Statistics from the United States Department of Education (2008) revealed that most 
students with disabilities being served are those with a specific learning disability (SLD).  
According to IDEA, a student is considered having a disability if he or she is 
diagnosed with one or more of the following conditions and is eligible for services: (a) 
mental retardation; (b) a hearing impairment; (c) a visual impairment including blindness; 
(d) an orthopedic impairment; (e) traumatic brain injury; (f) autism; (g) emotional 
disturbance; (h) a speech or language impairment; (i) deafness; (j) other health 
impairments; (k) a specific learning disability (SLD); (l) deaf and blindness; and (m) 
multiple disabilities (Dunklee & Shoop, 2006; Vaughn et al., 2000). 
Accommodations, Modifications, and Minor Adjustments  
Students with disabilities receive accommodations which may include services, 
equipment, or specific actions intended to provide students with opportunities to meet 
their educational needs without altering or lowering standards or expectations (Kemerer 
et al., 2005). Modifications are adaptations made to the service or action being provided 
to a student, and may alter standards or expectations. Modifications may be adaptations 
made to the service or action provided to a student through changes that may include 
course content, teaching strategies, expectations, or other attributes. These changes can 
fundamentally alter standards of expectation for the student, since he or she may only be 
required to complete a portion of an assignment, or work from a text for a lower grade 
level (Kemerer et al., 2005). 
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A minor adjustment is not the same thing as an accommodation; unlike a 
modification it allows opportunity for a student to meet educational needs without having 
the teacher alter standards of expectations for the student. Parts of the school classroom, 
environment, or curriculum may be adjusted to some small or minor extent, in order to 
meet the needs of an individual student. In 2008 the Inclusion Committee of the 
Archdiocese of Los Angeles DCS developed a uniform program called the Support Team 
Education Plan (STEP) / Minor Adjustment Plan (MAP) Program. The program 
addresses needs of students in the Archdiocesan schools and serves as a guide to facilitate 
participation with Catholic school curricula. The Inclusion Committee emphasized that 
the standard for Los Angeles Catholic schools is to provide a minor adjustment to a 
student with a disability (Archdiocese of Los Angeles Department of Catholic Schools, 
2008). 
School Leadership 
 Catholic school leaders have the responsibility to nurture a school climate where 
constituents are aware of current issues that affect students. It is the responsibility of 
principals to inform their constituents of the ever-changing needs within a school. In 
recent years the need to address students with disabilities has grown, thus the need to 
recognize the multiple issues Catholic school principals must address (USCCB, 2005). In 
addition to educational and managerial responsibilities, principals are also the spiritual 
leaders of their schools (Ciriello, 1998; Gilroy & Leak, 1998; Helm, 1998; Muccigrosso, 
1996). Professional development for Catholic school principals must encompass these 
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areas of responsibility, and programs that address the education of students with 
disabilities must be included.   
Since the late 1800’s, educational leaders have wrestled with K-12 reform. Cuban 
(1993) recognized school change requires school leaders to navigate through many 
obstacles. Catholic schools nationwide face issues including the need to grow enrollment 
and raise money to support school programs (Scanlan, 2007). Catholic schools also find 
the need to cultivate responsibility among communities and improve services and 
resources to students with disabilities (DeFiore, 2006; Scanlan, 2007). In addition, many 
principals are faced with promoting responsibility among school communities to improve 
student services offered in Catholic schools (DeFiore, 2006; USCCB, 2004, 2005).  
It is important to keep in mind that principals can be change agents, with the most 
profound place to begin being at individual school sites (Cuban, 1993). Graham (2005) 
recognized that many research designs addressing educational practices exist, however 
the reality is that these designs usually do not adhere to realities in individual schools. 
Due to this, educational leaders must understand their individual school climate and 
culture, incorporating change into their programs based on unique school needs (Owens 
& Valesky, 2007; Sergiovannni, 2001).  
In order for Catholic schools to incorporate and build an inclusive educational 
program for all students, school leadership must be ready to endorse and take on 
facilitating inclusive educational strategies. Developing and utilizing school leadership 
teams will “create systems of time and support for students who experience initial 
difficulty in their learning” (DuFour et al., 2006, p. 76). Huston (2003) wrote that 
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principals can reference attitudes and nurture internal commitment to inclusive reform by 
expressing support for change through subtle measures (p. 50). She noted the importance 
of praising teachers and supporting them by offering personal and material support for 
their efforts (Huston, 2003). 
Acknowledging the important role of parents must not be overlooked. Catholic 
school principals, in concert with a child’s parents, must work at identifying the 
individual needs of their student in school. Maslow’s (1987) hirerachy of needs 
recognizes factors that affect student needs, and in many cases can affect student 
learning. Maslow’s (1987) theory is important to understand since, according to Maslow, 
life’s basic needs must first be addressed before an individual is open to addressing social 
or academic issues. From an educational perspective it is important that principals work 
at building a school environment where collaboration exists (DuFour et al., 2006). 
Collaboration offers a myriad of opportunities for Catholic school principals and parents 
to communicate student needs as they arise.  
Maslow’s Hierarchy of Needs 
 Malsow’s hierarchy of needs is a theory presenting factors of which principals 
should be aware when addressing issues of change at their school. Maslow’s (1987) 
hierarchy of needs are listed in Table 1. It is important to recognize that individuals begin 
at the lowest level of the hierarchy and move up according to maturity and environmental 
factors. One cannot focus on learning or on social activities if their basic needs are not 
met. When an individual is safe, fed, hydrated, and not in peril or concerned about basic 
survival issues, social needs can be addressed. This is followed by a sense of achievement 
 
 38 
and respect for others. Students usually do not achieve the fifth stage of needs until late 
teens or adulthood, since it requires a sense of maturity to make decisions and accept 
outcomes. This chart is also important in viewing school change. School principals 
should acknowledge needs of all school constituents, recognizing that lower-level needs 
are adequately addressed before moving towards higher-order needs (Owens & Valesky, 
2007). The need is evident for Catholic educators to be prepared to address the needs of 
students with disabilities. Tapping into research of Maslow (1987) and DuFour, DuFour, 
Eaker, and Many (2006) provides guidance for school leaders as they make strides in 
addressing the needs of students. 
Table 1   
Maslow’s Hierarchy of Needs   
             
Most Evolved to  Description  Characterization  
Most Basic            
Fifth   Self-Actualization Sense of personal contentment and fulfillment 
 
Fourth   Esteem needs  Achievement, feelings of self-respect,  
acceptance from others 
 
Third   Social needs  Acceptance, belonging, love 
 
Second   Safety needs  Security, basic comforts, free from danger 
 
First   Basic needs  Food and water      
 
Note. Adapted from Motivation and Personality, by A. Maslow, 1987, New York, New York: Harper & Row Publishers.  
 
Sergiovanni’s Systems View of Change 
 Sergiovanni’s (2001) systems view of change, listed in Figure 1, noted that all 
constituents become involved in school change. Sergiovanni (2001) developed a diagram 
(Figure 1) denoting how units of change interact with one another. He discussed the 
importance of unit interaction when viewing change. His systems view of change 
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encompassed four key areas, those being: (a) the individuals’ needs, interests, and 
relationships; (b) the school’s climate and culture; (c) the work flow, including 
curriculum and teaching requirements, along with supervision and professional 
development opportunities; and (c) the political system encompassing the budget, 
community involvement, school board, and school leadership (Sergiovanni, 2001) 
 Sergiovanni’s (2001) systems view of change showed the importance of 
collaboration among school constituents. He noted various aspects and people involved in 
the change process (Sergiovanni, 2001). Along with understanding components examined 
when considering change, it is important to foster an environment of trust among school 
constituents. Endorsing a leadership style incorporating input of all school constituents 
helps promote trust. The four units of change exist in all schools, so it is important that 
school leadership be tuned into components making up the units, and their interaction 
with one another.  
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Figure 1.  Sergiovanni’s Systems View of Change: Chart examines four units that need to collaborate when 
creating change at schools. 
 
Note. From Sergiovanni, T. J. (2001). The Principalship: A reflective practice perspective 4/e. Boston, MA: Allyn & Bacon. 
Reprinted with permission of the author and by Pearson Education reprint permission of the publisher. Refer to Appendix D, E, F, & 
G. 
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Villa and Thousand’s Rationales for Change 
 Villa and Thousand (1995) stated a myriad of rationales for creating an inclusive 
school. Though some rationales focus heavily on the public sector, they can easily be 
adapted to include Catholic schools. Villa and Thousand (1995) developed a concept map 
of ten rationales for change. These rationales for change are depicted in Figure 2. In order 
to utilize these concepts and allow change to occur, it is important to first understand the 
current assumptions that exist about the school’s future. This can be accomplished by 
exploring personal visions of the school principals (Villa & Thousand, 1995). Second, 
efficacy data should be assessed, noting strategies that are utilized to assess student 
performance (Villa & Thousand, 1995). Also important is the assessment of legal 
loopholes that may need addressing, along with enrollment issues, and issues needing 
attention regarding paperwork required for documenting students with disabilities (Villa 
& Thousand, 1995). Disjointedness addresses issues affecting the melding of students 
with disabilities and special programs in the regular school schedule, followed by funding 
concerns, and revisiting the school’s philosophy regarding reform and future goals (Villa 
& Thousand, 1995). Finally, demonstrating new strategies and programs along with 
celebrating and recognizing achievements among all school constituents, helps affirm 
successes no matter how large or small, thus leading back towards evaluating educational 
goals (Villa & Thousand, 1995). In examining these rationales for change, school 
principals and constituents can better understand the requirements for supporting an 
inclusive environment. These rationales for change can assist with answering research 
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questions posed in this study. Villa and Thousand’s (1995) rationales-for-change concept 
map can be located in Figure 2. 
 
 
 
Figure 2.  Villa and Thousand’s Rationales for Change: A concept map of ten rationales that support 
change and advocate for the creation of inclusive schools. 
 
Note. From Villa, R. A. & Thousand, J. S. (1995). Creating an inclusive school (2nd ed., pp. 28-44). Alexandria, VA: Association for 
Supervision and Curriculum Development. Reprinted with permission of the authors and the publisher, ASCD. Refer to Appendix H, 
I, J, K, L, M, & N. 
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Characteristics That Embrace Social Justice and Enhance Inclusive School  
 
Leadership 
 
“Inclusion is about social justice. Inclusion demands that we ask, what kind of a 
world do we want to create and how should we educate students for that world?” (Sapon-
Shevin, 2003, p. 26). In addressing varied needs of students, it is essential to reflect on 
social justice issues. In Table 2, characteristics that embrace principles of social justice 
and enhance inclusive school leadership are summarized (See Appendix C). In reviewing 
the literature four characteristics emerged and strategies that enhance inclusive leadership 
traits were identified. Once key strategies were identified, a chart denoting important 
factors that embrace issues of social justice and enhance inclusive school leadership was 
developed. Since the literature identified these characteristics as important traits of 
inclusive leaders, they were used as a framework for the research question. These 
characteristics support social justice, help enhance inclusive school leadership, and 
embrace four areas identified as justice, ethic of care, moral imperative, and trust. 
Endorsing these characteristics will assist a socially just leader with contributing to the 
maintenance of a school culture that is collaborative, and that engages his or her staff in 
responding to the question of “What will we do when our students are not learning?” 
(DuFour et al., 2006). These characteristics and strategies help create commitment and 
ownership from staff. “It is not just the student who benefits from this systematic support. 
An army of adults is there to help the teacher help the student. The teacher is not alone” 
(DuFour et al., p. 75). 
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Table 2   
Characteristics That Embrace Social Justice and Enhance Inclusive School Leadership  
             
Justice   -Provide continual transformation (Freire, 1970) 
-Maintain appropriately distributed social relationships (Lebacqz, 1986) 
-Nurture responsibility for one another (Putnam, 2000) 
-Implement Catholic social teaching (USCCB, 2005) 
            
Ethics of Care -Strive for the best for one another (Lin, 2001)                                
-Actively communicate with one another (Noddings, 1999)                  
-Establish a culture that embodies sincere interest in one another (Tschannen-Moran, 
2004) 
-Share gifts of leadership with one another (Bolman & Deal, 2001)      
             
Moral   -Provide continual guidance and direction (DuFour, DuFour, Eaker, & Many, 2006)                        
Imperative -Monitor the distribution of services, focusing on individual need (Rawls, 1971) 
-Develop explicit learning goals and adjust practice toward improvement (Schmoker, 
1999) 
-Maintain a moral compass (Fullan 2003)         
                                             
Trust -Provide opportunities for give and take among school constituents (Gale & Densmore, 
2000) 
-Share yourself honestly (Bridges, 2003)                                              
-Ensure facets of trust (Tschannen-Moran, 2004)  
-Take responsibility for the here and now (Wheatley, 2002)                        
 
 
Note. Table developed by Jayne M. Quinn, 2008. Refer to Appendix C. 
These characteristics, clarified further below, will assist school leaders in addressing 
diverse needs of students, including those with disabilities. Moreover, these 
characteristics provide a foundation that supports school leadership embracing inclusive 
strategies. 
 
 
 45 
Justice. According to Freire (1970), those oppressed should be integrated into 
society, so they may become more self-confident and productive persons within their 
community. Freire refers to this process as transformation, noting that this act of 
transforming is a constant process for an individual requiring alteration of structures, 
cultural and institutional, and not altering the individual. For students with disabilities, 
this means Catholic schools need to redistribute existing social relationships so that 
educators provide all students with the time, attention, and assistance each needs 
(Lebacqz, 1986).  
 Putnam (2000) noted Catholic schools provide a smaller, more diverse school 
environment, and promote a high level of trust among teachers and students. This trust 
helps foster commitment among school constituents, and a greater sense of responsibility 
for one another is dispersed (Putnam, 2000). Distributive justice is evident in Catholic 
schools, meaning the distribution of goods and opportunities are available to all students, 
including those with disabilities (Bellah, Madsen, Sullivan, Swindler, & Tipton, 1996). 
Putnam (2000) associated social capital with relationships between people, such as how 
they cooperate and provide mutual support for one another. He contended that social 
capital is an important factor in maintaining collaborative partnerships in the education of 
students, especially the disadvantaged. When unbiased opportunities are provided for 
students, a sense of justice prevails throughout a school community. Justice is nurtured 
throughout a school community when students share opportunities and learn from one 
another, breaking down barriers built due to a variety of factors, including culture, sex, 
economic background, race, and disabilities (Putnam, 2000; Sefa Dei et al., 2000). Thus, 
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justice is enhanced when students with disabilities are included in schools (Putnam, 
2000). In nurturing a school environment that encourages the inclusion of students with 
various socio-economic levels, race, and disabilities, Catholic school leaders encompass 
Catholic social teachings (Putnam, 2000; Sefa Dei, et al., 2000; USCCB, 1998, 2002, 
2005).  
Along with professional and occupational fields, “Justice and the common good 
are part of our practical participation in the world as citizens” (Bellah, 2004, p. 29). This, 
Bellah noted, lies at the foundation of the Catholic Church’s social teaching and is 
evident in the seven principles listed in Table 3. These seven principles, developed by the 
USCCB (1998) help individuals make informed decisions and guide them in building a 
just society as they face the challenges of today. 
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Table 3   
USCCB’s Themes of Catholic Social Teaching 
             
Life and Dignity of the  Human life is sacred and the dignity of the human person is the 
Human Person  foundation of a moral vision for society.  
    
Call to Family, Community, People have a right and duty to participate in society, seeking together 
and Participation the common good and well-being of all, especially the poor and 
vulnerable.    
     
Rights and Responsibilities Every person has a fundamental right to life and a right to those things 
required for human decency. 
 
Option for the Poor and Our tradition instructs us to put the needs of the poor and vulnerable  
Vulnerable  first. 
 
The Dignity of Work and the  The economy must serve people – not the other way around. 
Right of Workers   
 
Solidarity  The Gospel calls us to be peacemakers. Our love for all of our sisters 
and brothers demands that we promote peace in a worlds surrounded by 
violence and conflict. 
 
Care for God’s Creation  We are called to protect people and the planet, living our faith in 
relationship with all of God’s creation. 
             
Note. Adapted from Sharing Catholic Social Teaching: Challenges and Directions, by United States Conference of Catholic Bishops, 
1998, Washington, DC: United States Conference of Catholic Bishops. 
 
Ethics of care. Equal educational opportunities for all students, including 
educational access, treatment, and outcomes are moral imperatives (Lin, 2001). Principals 
are expected to maintain an “ethic of care” (Ehrich, 2000, p. 122) for all students 
(Noddings, 1999). The key to this caring atmosphere is to provide the best educational 
opportunities for students. Lin (2001) noted, “Caring is more fundamental than justice, 
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fairness, or equity. When people sincerely care about each other, they find ways to treat 
them justly, fairly, and equitably” (p. 109). Similarly, Tschannen-Moran (2004) 
recognized that a “sense of caring” (p. 19) is one of the most important facets of 
establishing a culture among students and others at the school. This “sense of caring” 
becomes embedded in relationships at schools and is an important factor in overall 
relationship productivity. 
Noddings (1999) went further to say that care complements rather than competes 
with notions of justice; she argues that caring is about relationships, interactions, and 
responses between individuals. Caring for another causes relationships to happen, and 
allows these relationships to grow, and become enhanced. If people cared more for one 
another, there would be less need for law and justice (Strike, 1999). Differences among 
people exist; however, when they are addressed and acknowledged in an atmosphere of 
care, disagreements, disapprovals, and differences can be connected and in some cases 
embraced (Blizek, 1999). 
When educators care about students and about teaching them, an environment of 
care develops, and students, educators, and parents become more connected with one 
another (Blizek, 1999). Educators must realize that students with disabilities learn from 
those without disabilities, and vice versa (Noddings, 1999). When care and equity iare 
shared with all students, regardless of their needs, students perform and share what they 
know with others; this cycle of sharing empowers individuals to inquire and to give back.  
This empowerment can be measured through positive relationships nurtured among 
students, teachers, and parents (Noddings, 1999; Tschannen-Moran, 2004). 
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Bolman and Deal (2001) discussed the importance of sharing gifts of leadership, 
one being the gift of love. Compassion and caring is the foundation of the gift of love, 
and should be at the heart of a school or organization (Bolman & Deal, 2001). When a 
principal shows love and compassion, it is noted by the recipients, and is often returned. 
As a leader, it is important to discover what really matters to others. This, too, is an 
example of the gift of love. The importance of giving love and maintaining an ethic of 
care can help to maintain a positive environment where many needs of students are met. 
Moral imperative of school leaders. Fullan (2003) discussed barriers that school 
leaders face, from the individual to the systems level. On an individual level are the 
issues that school principals face each day. Many decisions and actions have far reaching 
effects within the school. Principals must constantly guide students and staff to help in 
setting goals, and in sharing a vision for the future (DuFour et al., 2006). Students with 
disabilities often require alternative methods of instruction or additional assistance, and 
addressing these issues becomes the responsibility of the school leader (DuFour et al., 
2006). 
 Rawls’ (1971) difference principle can be a guiding light for school principals 
when setting goals and focusing on a vision, especially when related to students with 
disabilities. This difference principle “permits some inequities in distribution, but only 
those that protect or improve the position of the least advantaged in society” and is tied to 
social justice (Lebacqz, 1986, p. 37). The inequities that face students with disabilities are 
sometimes unique and may require minor adjustments, allowing students to receive 
services or resources they need. Some examples of inequities affecting students with 
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disabilities include seating placement, class schedules, time allotments, educational 
equipment, and student/teacher ratio. Facility issues such as stairs and the lack of 
elevators or lockers can affect students. Staff knowledge in understanding educational 
needs of students with disabilities requires attention. School principals must synthesize 
these issues, and make decisions benefiting all school constituencies. These decisions 
should be focused on student learning and based on need, noting that some needs may be 
short-term and others long-term.  
“Without explicit learning goals, we are simply not set up and organized for 
improvement, for results. Only such goals will allow us to analyze, monitor and adjust 
practice toward improvement” (Schmoker, 1999, p. 18). Schmoker’s comments can 
easily be transformed beyond learning goals for students to learning goals within a school 
environment; principals need to shift their focus to student learning and work toward 
developing a positive school environment by encouraging teamwork and collaboration 
among school staff (Schmoker, 2001, 2006). When student learning is placed at the 
forefront, all students and their needs are addressed, including those with disabilities. 
This process of building and maintaining a moral compass requires establishing an 
element of trust, and can cause tension and disequilibrium in a school (Fullan, 2003). As 
uncomfortable change may be, it is important that principals focus on why schools exist 
and that student learning should be the catalyst driving change. 
 Sergiovanni (2001) discussed the change process at length, and noted the 
importance and complexity of interaction among school constituents, or units of change. 
As previously discussed, Sergiovanni (2001) referred to units of change being composed 
 
 51 
of the individual, school, work flow, and political system. Maintaining leadership that is 
transformational, endorses characteristics embracing issues of social justice, and 
enhances school leadership can support positive change at schools.  
Trust. The importance of allowing people to know and learn about one another is 
an important facet in what Giddens (1994) described as one of three dispositions 
informing a “democracy of emotions” (p. 117). Active trust is one of these three 
dispositions, and is the degree to which one opens himself or herself to others allowing 
more give and take among parties, yet allowing for a renewed sense of commitment to a 
cause (Gale & Densmore, 2000). 
 Bridges (2003) stated that there are two types of trust. “The first is outward-
looking and grows from a person’s past experiences with that particular group; the 
second is inward-looking and comes from the person’s own history, especially from 
childhood experiences” (p. 109). Maintaining a trustworthy environment will assist 
principals as they forge ahead as leaders of change. As a leader, simple yet important 
actions should be practiced. Located in Table 4, Bridges (2003) lists, in no particular 
order, how principals can maintain a trustworthy environment among school constituents. 
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Table 4   
Bridges’ Actions That Promote Trustworthiness      
             
1.  Do what you say you will do.         
2.  If for any reason you cannot follow through on a promise, warn the person as soon as    
     the situation becomes clear to you, and explain the circumstances that led to your 
     failure to do what you promised.         
3.  Listen to people carefully and tell them what you think they are saying.    
4.  Understand what matters to people and work hard to protect anything that is related to 
     what matters to them.          
5.  Share yourself honestly. A lot of mistrust begins when people are unable to read you.   
6.  Ask for feedback and acknowledge unasked-for feedback on the subject of your own  
    trustworthiness whenever it is given.         
7.  Don’t try to push others to trust you further than you trust them.     
8.  Try extending your trust of others a little further than you normally would.    
9.  Don’t confuse trustworthy with “being a buddy.”       
10. Don’t be surprised if your trust building project is viewed suspiciously.    
11. Tell the truth.            
Note. Adapted from Managing Transitions: Making the Most of Change, by W. Bridges, 2003, Cambridge, MA: DaCapo Press. 
 
When mistrust is harbored, constructing transition in a school is more difficult 
(Bridges, 2003). When trust is evident in a school, relationships among school 
constituents are strengthened. Parents become more willing to discuss and share issues 
and concerns affecting their children, especially those with disabilities. Students with 
disabilities become more willing to engage in school wide activities and programs, and 
become more embedded in an inclusive environment within the school. 
 “Trust is the glue that holds things together” (Tschannen-Moran, 2004, p. 38). It 
is “also a choice that involves risk” (Tschannen-Moran, 2004, p. 38). Over the years, trust 
in our education system has diminished due to, among other things, a lack of reliability or 
competence of school staff, and due to this it is more difficult than in past years for 
school principals to obtain trust and respect of many school constituents (Tschannen-
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Moran, 2004). Tschannen-Moran’s (2004) facets of trust are similar to those Bridges 
discusses, and can be used as a guide for principals to structure change in their school. 
The incorporation of Tschannen-Moran’s five facets of trust allows an environment of 
trust to be established at schools. Putnam (2000), Salend (2001), and Thousand and Villa, 
(2000) all state the importance of establishing a climate of trust when incorporating 
change and building school improvement. Tschannen-Moran’s (2004) facets of trust are 
listed in Table 5.  
Table 5  
Tcshannen-Moran’s Facets of Trust 
             
Benevolence  Caring, extending good will, having positive intentions, supporting 
teachers, expressing appreciation for staff efforts, being fair, guarding 
confidential information. 
             
Honesty Having integrity, telling the truth, keeping promises, honoring agreements, having 
authenticity, accepting responsibility, avoiding manipulation, being real, being true to 
oneself. 
             
Openness Engaging in open communication, sharing important information, delegating, sharing 
decision making, sharing power. 
             
Reliability Having consistency, being dependable, demonstrating commitment, having dedication, 
being diligent. 
             
Competence Setting an example, engaging in problem solving, fostering conflict resolution (rather 
than avoidance), working hard, pressing for results, setting standards, buffering teachers, 
handling difficult situations, being flexible. 
             
Note. Adapted from Trust Matters: Leadership for Successful Schools, by M. Tschannen-Moran, 2004, San Francisco, CA: Jossey-
Bass. 
 
Tschannen-Moran (2004) discussed the importance of sustaining relationships 
among school constituents along with the important functions school leaders must 
perform to maintain positive relationships. Putnam (2000), Salend (2001) and Villa and 
Thousand (2000) affirmed the importance of establishing and maintaining a climate of 
trust among constituents, especially when reform is on the horizon. Tschannen-Moran’s 
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(2004) trustworthy leadership matrix displays how functions of leadership and facets of 
trust are intertwined with school constituents. She designed a matrix denoting important 
functions of leadership that help build trust and maintain better efficiency and school 
quality. Tschannen-Moran (2004) wove five facets of trust, five constituents of schools, 
and five functions of leadership together. She discussed the importance these areas have 
on schools, and in achieving student success, along with the importance of a principals’ 
understanding the many avenues and links in a school environment. In addition to her 
five facets of trust and five constituencies of schools, Tschannen-Moran affirmed the 
important role principals play at schools. The principal is the school leader who shares a 
vision, and sets the school on a course of action building on school culture and creating 
future goals for all students. A critical component of the principal should be a vision 
including educating students with disabilities. This trustworthy leadership matrix, listed 
on the following page as Figure 3, gives a clear framework of steps all constituents 
should embrace and work with collaboratively. 
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Figure 3. Tschannen-Moran’s Trustworthy Leadership Matrix: This figure shows the importance of 
collaborating among constituents, embracing all facets of trust, and utilizing functions of leadership.  
Note. From Tschannen-Moran, M. (2004). Trust matters: Leadership for successful schools. San Francisco, CA: Jossey-Bass. 
Reprinted with permission of the author and the publisher of John Wiley & Sons. Refer to Appendix O, P, Q, & R. 
 
“If we want a different future, we have to take responsibility for what we are 
doing in the present” (Wheatley, 2002, p. 64). Principals have the responsibility to foster 
a trusting relationship with all school constituents. When a high level of trust exists, 
student achievement occurs. This can be likened to those in a professional learning 
community, in that they consistently communicate their conviction that those in their 
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school are capable of accomplishing excellent deeds through collaboration (DuFour et al., 
2006).  
Leadership and Inclusion 
  
 The greatest support to extending inclusive practices in a school is the 
administrative leadership (Udvari-Solner & Keys, 2000). Leadership must be open to 
inclusion, since according to Udvari-Solner and Keyes (2000), the principal is the key 
component to effective school change. Thousand and Villa (2000) noted that principals 
who empower teachers and staff through collaborative decision making produced 
worthwhile outcomes including school restructuring and shared ownership in providing 
an inclusive environment. 
Empirical studies on leadership and inclusion. Empirical studies conducted on 
leadership and inclusion programs provide evidence of successful leadership attributes 
and inclusive program traits. A study by Scanlan (2007) revealed that developing 
transformational leadership opportunities at schools will help build a socially just 
environment. Based on a model of Starratt (as cited in Scanlon, 2007), Scanlan (2007) 
explored school leadership, focusing on leadership practices of principals serving 
disenfranchised students. Cultivating trust and responsibility, and building accountability 
among the school’s community while creating a moral learning environment, proved to 
be the cornerstone of Scanlan’s (2007) study. He suggested that Starratt’s (as cited in 
Scanlon, 2007) tripartite model of school leadership serves as a guide to clarify both 
support and restrictions facing school leaders, as they meet needs of disenfranchised 
students, including those with disabilities. 
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Starratt (as cited in Scanlon, 2007) developed a model of leadership that cultivates 
responsibility, community, and meaning, and focuses on “promoting social justice by 
reducing barriers to traditionally marginalized students” (Scanlon, 2007, p.1). These three 
aspects of responsibility, community, and meaning from Starratt’s (as cited in Scanlon, 
2007) conceptual framework for leadership assist school leaders with modeling inclusive 
leadership. 
In another study, Bello (2004) investigated issues facing Catholic high schools 
and their attempts to establish and implement inclusive practices for students with 
disabilities. Utilizing a survey, she gathered research from 150 Catholic high schools 
throughout the U.S. Bello (2004) gathered information identifying types of disabilities, 
services attainable to those with disabilities, and how schools planned and developed 
services for students. Her results revealed that the majority of schools responding did not 
enroll or provide services for students with disabilities (Bello, 2004). Services provided 
were most frequently implemented by the school or through the efforts of school parents. 
Inclusive practices endorsed by schools provided limited resources to students (Bello, 
2004). Obstacles faced included funding for services and curriculum needs, and for 
professional development for teachers. Bello’s (2004) study revealed the need to expand 
the curriculum in order to support the needs of all students, and the pertinent outcome to 
initially address this need was through professional development. 
A third study revealed that school leaders who considered their methods of 
leadership to be transformational have been perceived to have been more successful in 
constructing a school environment identified as effective (Kristoff, 2003). Kristoff (2003) 
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examined perceptions of educators in special education programs in New Jersey, along 
with leaders’ behavior. She set out to learn if school leaders demonstrated behaviors 
associated with transformational leadership and if school leaders and staff working with 
special education programs observed the culture of their school as professional (Kristoff, 
2003). Ninety-six program administrators and staff completed three surveys, assessing 
leaders’ behavior, school culture, and perceived organizational effectiveness in providing 
special education services to students. Survey results revealed participants’ perceived 
visionary leadership behavior to be constant with definitions of transformational 
leadership, including leader variables of trust, care, staff empowerment, and having long 
range vision (Kristoff, 2003). Perceptions of a professional culture were average, with 
collaboration and commitment of shared values identified as strong indicators of 
evidence of a professional school culture (Kristoff, 2003). Finally, perceived 
organizational effectiveness in providing special education services to students suggested 
an “overall positive influence on perceived school effectiveness” (Kristoff, 2003, p. 67). 
This was indicated when the school culture was perceived as professional and school 
leadership behavior was consistent with transformational leadership. Kristoff’s (2003) 
findings promote attitudes and actions consistent with transformational leadership 
impacting the development of a school culture that is successful. 
School leadership is a significant component in incorporating change. Principals 
must be agents of change. It is crucial that school leaders unite school constituents with 
their vision and foster faith, so the community may enact change required to achieve 
positive school outcomes (Sergiovanni, Kelleher, McCarthy, & Wirt, 2004). 
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Sergiovanni’s (2001) systems view of change showed the importance of involving 
various units working with the needs, interests, and relationships of students. Starratt’s 
(as cited in Scanlon, 2007) methodology and Kristoff’s (2003) research were grounded in 
theories of transformational leadership (Sergiovanni, 2001, 2004). Bello’s (2004, 2006) 
research noted Catholic school leadership is decentralized, meaning principals are key in 
decision making at their schools. While Scanlon (2007) and Bello’s (2004, 2006) 
research focused on leadership in Catholic schools, Kristoff ‘s (2003) study looked at 
public school leaders who administered special education programs. These empirical 
studies conducted on leadership promoting social justice, along with studies on inclusion, 
provided evidence of successful traits and characteristics of various leadership styles and 
inclusion programs. Transformational leadership is a key component in all these studies 
and was demonstrated to be an important factor for building and maintaining an inclusive 
culture in schools (Bello 2006). 
Implementing a New Structure of Inclusive Leadership 
 This study sought to affirm the need for a new structure of Catholic school 
leadership. Guiding the study was the conceptual context of existing theory and research 
in the area of school leadership theory (Sergiovanni, 2001), inclusive theory (Villa & 
Thousand, 1995, 2000) and needs theory (Maslow, 1987). Through the investigation of 
these areas of study, the researcher explored the emergence of characteristics that 
embrace social justice and enhance inclusive school leadership. These characteristics help 
enhance transformational leadership in schools. 
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 Maintaining focus on the characteristics of justice, ethics of care, moral 
imperatives, and trust provided a foundation for a new structure of inclusive leadership. 
These characteristics based on social justice issues lent support to the implementation of 
school leadership which welcomes inclusive strategies. 
 In developing an inclusive leadership style, it is critical that principals see a 
schoolwide philosophy developed and used to articulate the direction in which the school 
is headed. A schoolwide culture of inclusion should focus on purpose, values, and beliefs 
(Kugelmass, 2004). Kugelmass (2004) provided evidence that a successful culture of 
inclusion includes education of children as the central purpose, value placed on inclusion, 
and belief that “all children can succeed; diversity is enriching; and families are central” 
(p. 30).  
Ryan (2006) endorsed three elements he viewed as significant in defining the 
term, inclusive leadership. First, Ryan (2006) noted “leadership implies some sort of 
influence” (p. 17). Influence breeds more influence. Next, is a process, a system in 
motion that is prepared to deal with on-going change. Finally, inclusive leadership has 
purpose: to achieve specific goals. These elements correspond with the leadership style of 
Kugelmass (2004), Bockern, Brendtro, and Brokenleg (2000), Knoster, Villa, and 
Thousand (2000), Sergiovanni (2001), and others. It is important that this new structure 
be easily understood and attainable. Current research indicated common factors when 
considering an inclusive leadership style (Kugelmass, 2004; Ryan, 2006; Villa & 
Thousand, 2005).  
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 Principles of social justice were used as a framework for this study. Areas that 
address justice (Friere, 1970; Lebacqz, 1986; Putnam, 2000; & USCCB, 2005), ethics of 
care (Bolman & Deal, 2001; Lin, 2001; Noddings, 1999; & Tschannen-Moran, 2004), 
moral imperatives (DuFour, et al., 2006; Fullan, 2003; Rawls 1971; Schmoker, 1999), 
and trust (Bridges, 2003; Gale & Densmore, 2000; Tschannen-Moran, 2004; Wheatley, 
2002) are characteristics of leaders who embrace social justice issues and enhance school 
leadership. 
Sergiovanni (2001) built upon the theory of James MacGregor Burns (1978, as 
cited in Sergiovanni, 2001) by developing four stages of leadership types and styles used 
as a guide for school improvement. The two types of leadership are transactional and 
transformational leadership, and are listed in Table 6 on the following page. In 
understanding these stages, it is important to realize that a principal must move beyond 
the hierarchical authority type of command where information is disseminated to others 
who follow through with instructions (Sergiovanni, 2001, 2004). “We have to presume 
not only that all students can learn but also that those who educate them and those who 
administer their programs can learn” (Thurlow & Shriner, 2000, p. 133).  
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Table 6  
Sergiovanni’s Stages of Leadership and School Improvement  
          
Leadership Type   Leadership Styles  Stages of School Improvement 
             
 
Transactional                      Leadership as bartering  Getting started by: Exchanging human needs and 
Leadership    interests that allow satisfaction of independence  
   (leader and follower) but organizationally related  
   objectives.  
      
Transformational                Leadership as building Muddling through by: Arousing human potential,  
Leadership   satisfying higher needs, raising expectations of both  
   leaders and followers that motivate to higher levels of  
   commitment and performance. 
      
Transformational                Leadership as bonding  Seeking a transformative breakthrough by: Arousing 
Leadership   awareness and consciousness that elevate  
   organizational goals and purposes to the level of a  
   shared covenant and that bond together leaders and  
   followers in a moral commitment. 
      
Transformational               Leadership as binding  Promoting self-management by: Turning  
Leadership   improvements into routines so that they become  
   second nature. Ministering to the needs of the school,  
   being of service, guarding the values. Connecting  
   people to an idea structure that guides what to do. 
          
 
Note. Adapted from The Principalship: A reflective Practice Perspective, by T. J. Sergiovanni, 2001, Needham Heights, MA: Allyn & 
Bacon. 
 
“Transactional leadership focuses on basic and largely extrinsic motives and 
needs; transformative leadership focuses on higher-order, more intrinsic, and ultimately 
moral motives and needs” (Burns, 1978, as cited in Sergiovanni, 2001, p. 134). This latter 
type of leadership is the one principals need to rely on when adapting a climate of change 
causing a paradigm shift at their school. Transformational leadership moves beyond 
transactional leadership, which is a traditional chain of command relying on a 
hierarchical order (Sergiovanni, 2001). This inclusive chain of command known as 
transformational leadership allows leaders to develop commitment to shared values, and 
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introduce a new chain of command, a moral authority, where leaders become followers, 
and followers to become leaders (Sergiovanni, 2001, 2003). Owens and Valesky (2007) 
asserted that Burns’ definition of transformational leadership is likened to moral 
leadership, and affirmed that this higher level of leadership demands shared values and 
insights from all school constituents. 
Recognizing students learn in a variety of ways, school leadership becomes a 
critical factor in empowering teachers to think creatively and allow students, and each 
other, to grasp knowledge in their own way. Distributed leadership empowers those 
working within the school organization to take on a more collaborative role in planning, 
overseeing projects and programs, and solving problems, thus allowing the principal to 
concentrate on maintaining a common culture and climate throughout the school 
(Sergiovanni, et al., 2004). 
When school leadership focuses on transformational leadership traits, favorable 
circumstances will exist for school leadership to incorporate change into teaching 
strategies and other school practices; the field is leveled and there is more collaboration 
among school constituents. This collaborative leadership style can help improve student 
success and achievement. New teaching strategies allow for multiple talents to be 
addressed and for all individuals to adopt a personal sense of ownership and 
responsibility for student achievement (Maslow, 1987; Nuzzi, 1999; Sergiovanni, 2001, 
2004; Villa & Thousand, 1995, 2000).  
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Summary 
In recent years, laws have been enacted to make sure that students with 
disabilities enrolled in public schools have rights to an education, while ensuring that 
those with disabilities in non-public schools receive some type of service (Brown v. 
Board of Education of Topeka, 1954; Elementary and Secondary Education Act, 1965; 
IDEIA, 2004; Mills v. Board of Education of the District of Columbia, 1972; PARC v. 
Commonwealth of Pennsylvania, 1971). The USCCB has produced documents 
recognizing the responsibility the Catholic Church and its schools have to incorporate 
programs addressing students with disabilities (USCCB, 1978, 1995, 1998, 2002, 2005). 
Parents have been granted greater opportunities for involvement with making decisions 
regarding their children’s education (Huerta, 2006). Catholic school parents of students 
with disabilities continue to face issues regarding services for their children, yet continue 
to place trust in Catholic schools. 
The literature states that when principles of social justice are addressed, 
individuals who work in schools make informed decisions benefiting student 
achievement (Bridges, 2003; DeFiore, 2006; Fullan, 2003; Tschannen-Moran, 2004; 
USCCB, 2002, 2005). Characteristics embracing issues of social justice and enhancing 
school leadership help educators establish a foundation allowing all students 
opportunities to learn inclusively. Understanding and embracing trust is a critical factor 
in establishing a new style of leadership. When principals adopt these characteristics, 
leadership improves, and all students are provided with enriching learning opportunities. 
Change that occurs within a school should incorporate leadership opportunities and 
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directives that drive programs, because leadership focused on direct services to students 
provides opportunities for all. When students with disabilities are considered inclusively 
rather than exclusively, school leadership is able to address needs of all students in the 
same way.  
  There are many designs of school leadership and many models pertaining to 
inclusion. This study concentrated primarily on the leadership research of Sergiovanni 
(1992, 2001, 2004) and his systems view of change, combined with Villa and Thousand’s 
(1995) rationales for embracing inclusion at schools and Maslow’s (1987) hierarchy of 
needs. Incorporating the characteristics of justice, ethics of care, moral imperatives, and 
trust will help leaders maintain a framework based on issues of social justice. It is critical 
for school leadership to lay the foundation for a schoolwide philosophy that articulates 
the direction in which the school is headed. Any new structure a school adopts should be 
attainable and easily understood by school constituents.  
Leaders in Catholic elementary schools must recognize the variety of leadership 
styles prevalent in schools. Incorporating characteristics that enhance an inclusive school 
leadership style can increase learning for all students. In recognizing schools’ 
constituents and functions of leadership, Catholic elementary school principals must 
continue to be agents of change. 
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CHAPTER THREE 
METHODOLOGY 
 
 This study investigated Catholic school principals’ perceptions of their 
preparedness in carrying out the responsibilities of an inclusive leader in relation to the 
four identified characteristics of justice, ethics of care, moral imperative, and trust. The 
information revealed the extent to which the principal was an inclusive leader, and 
provided information that may be used by the Archdiocese of Los Angeles, Department 
of Catholic Schools to develop future principal professional development in-services. The 
research question of this dissertation was investigated through a survey design consisting 
of open- and closed-ended questions and Likert-scale questions.  
Research Purpose 
 
 The purpose of this research was to ascertain to what extent Catholic elementary 
school principals in the Archdiocese of Los Angeles perceived and themselves to be 
inclusive leaders. This study surveyed principals on factors they deemed important in 
educating students with disabilities in regard to the characteristics of justice, ethics of 
care, moral imperative, and trust. The survey also covered the way these principals 
viewed themselves as inclusive leaders. An additional part of the survey collected 
biographical, demographic, and school information. All 224 elementary Catholic school 
principals in the Archdiocese of Los Angeles were invited to participate. 
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Research Question 
The following research question was used to gather information from principals: 
How prepared do Catholic elementary school principals see themselves in carrying out 
the responsibilities of an inclusive leader in relation to the four identified characteristics 
of justice, ethics of care, moral imperative, and trust? 
Methodology 
 The questions for this survey were structured from information obtained from the 
literature that identified the four characteristics of justice, ethics of care, moral 
imperative, and trust as key qualities of school leaders who are open to change at schools 
and who incorporate inclusive practices. Additional questions were included on the 
survey and focused on preparedness, biographical, demographic, and school information.  
Participants 
The Archdiocese of Los Angeles was chosen as the location for this study because 
little data existed regarding the education of students with disabilities within Los Angeles 
Catholic schools. Geographically the Archdiocese of Los Angeles has schools in urban, 
suburban, and rural areas spanning three counties throughout Southern California (Los 
Angeles Archdiocese, 2010). The Archdiocese of Los Angeles maintains a diverse 
population with 72 different ethnic groups identified and has parishes located in 120 
cities which address the needs of approximately 4,349, 267 Catholics (Archdiocese of 
Los Angeles, 2010). The Superintendent of Catholic elementary schools affirmed there 
are 224 Catholic elementary schools within the Archdiocese of Los Angeles (K. Baxter, 
personal communication, January 21, 2010). All 224 Catholic elementary school 
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principals in the Archdiocese of Los Angeles were invited to participate in the study. 
Their participation required completing an on-line survey through Qualitrics, which 
ensured anonymity and confidentiality (Qualtrics, 2009). Principals were identified as 
recipients of the survey since school change and decisions often begin at this level of 
leadership. Principals are often in the forefront of making change at schools.  
Measures 
The survey was based on characteristics that embrace social justice and enhance 
inclusive school leadership. Four characteristics of justice, ethics of care, moral 
imperative, and trust emerged from the literature as traits that assist an inclusive leader in 
making decisions, and collaborating with staff to help create commitment and ownership. 
A table was developed depicting the four characteristics of justice, ethics of care, moral 
imperative, and trust (See Table 2). From the table a survey instrument was generated 
containing questions targeting the four characteristics that embrace social justice and 
enhance inclusive school leadership. 
Table 7  
Survey Questions    
 
Survey Question Topics  Survey Question Numbers       
Biographical & Demographic 1, 2, 3, 4, 5, 8      
School Information  6, 7, 11, 12, 13     
Principal Preparedness  9, 10, 47, 48, 49, 52, 53    
Justice    14, 15, 16, 17, 18, 19, 20, 21, 23, 24   
Ethics of Care   22, 25, 26, 27, 28, 29, 30   
Moral Imperative   31, 32, 33, 34, 35, 36, 37, 38, 39   
Trust    40, 41, 42, 43, 44, 45, 50, 51      
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 The survey was subdivided into seven parts. The first part contained questions 
requesting biographical and demographic information. These questions were items 1, 2, 
3, 4, 5, and 8. The next section consisted of questions pertaining to school information. 
These questions were items 6, 7, 11, 12, and 13. Seven questions surveyed principal 
preparedness. These questions were items 9, 10, 47, 48, 49, 52, and 53, five of which 
were Likert-scale questions. The other four survey sections included Likert-scale 
questions dealing with the four characteristics of justice, ethics of care, moral imperative, 
and trust. The Likert-scale questions on this instrument had five possible answers ranging 
from strongly disagree to strongly agree. Ten questions pertained to justice. These 
questions were items 14, 15, 16, 17, 18, 19, 20, 21, 23, and 24. Seven questions dealt 
with issues regarding ethics of care. These questions were items 22, 25, 26, 27, 28, 29, 
and 30. Nine questions related to moral imperative. These questions were items 31, 32, 
33, 34, 35, 36, 37, 38, and 39. Nine questions were included that addressed trust. These 
questions were items 40, 41, 42, 43, 44, 45, 46, 50, and 51 (see Appendix A for full 
survey). Prior to the survey being finalized and distributed to principals, a field test of the 
survey was conducted for clarity. 
 The survey, Catholic School Principals and Inclusive Leadership contained a 
total of 53 questions (Appendix A). Four were yes or no questions, 3 closed-ended 
questions, and 6 open-ended questions. A 5-point Likert-scale was used for 40 statements 
that measured responses of participating principals. The Likert-scale values ranged from 
strongly disagree to strongly agree and the response neither agree nor disagree (N/A) was 
used. 
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 Responses to the survey questions, which addressed the research question, were 
collected through Qualtrics (Qualtrics, 2009) and tabulated in a Statistical Package for 
Social Sciences (SPSS) spreadsheet. Answers were analyzed and responses to questions, 
or variables, regarding the four characteristics of justice, ethics of care, moral imperative, 
and trust were verified for appropriate levels of internal reliability. The researcher 
examined the internal reliability of the survey responses to the four variables pertaining 
to justice, ethics of care, moral imperative, and trust by running Cronbach’s a alphas on 
the data. The alpha on each of the four variables was .70 or greater and therefore to be 
considered reliable or a composite variable. Cronbach’s alpha is composed of questions 
written for each particular characteristic or variable and determined the degree to which 
all the questions were measuring the same variable (Cronk, 2006).  
Procedures 
 The Superintendent of Catholic elementary schools granted permission to conduct 
this study in the Archdiocese of Los Angeles. A link to the survey was forwarded to the 
Superintendent who posted it, along with a letter to principals inviting and encouraging 
them to participate by taking the survey (See Appendix S). Principals were instructed to 
complete the on-line survey within a month of the posting. Two weeks after the initial e-
mail, a follow up e-mail was sent to all principals requesting their participation in the 
survey (See Appendix T). Data gathering was conducted through a survey tool, Qualtrics 
(Qualtrics, 2009). The Qualtrics (Qualtrics, 2009) survey tool was used to send the 
survey to principals via e-mail. A decision to use e-mail versus mailed surveys was made 
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since the distribution was being made to a large population and has a cost savings of 
almost 40% versus mailed surveys (Schonlau, Fricker, & Elliot, 2002). 
A letter of introduction and the online permission-to-participate consent form was 
sent to all principals in late summer 2009 (See Appendix U and Appendix V). The letter 
of introduction and online permission-to-participate consent form explained the survey’s 
rationale, purpose, and directions for participation. Instructions included: (a) participation 
is voluntary, with no incentive or obligation to complete part or all of the survey; (b) all 
information will be kept anonymous and confidential; (c) outcomes of the findings will 
be available upon request; (d) survey results will be shared with the Archdiocese of Los 
Angeles Department of Catholic Schools; and (e) the study has been approved by the 
Loyola Marymount University’s Institutional Review Board (IRB) (See Appendix W). 
Data Collection 
 In this study, data collection consisted of the following procedures: 
1. Literature review of qualities that enhance and embrace inclusive leadership in 
schools. 
2. A survey distributed to all 224 Catholic elementary school principals in the 
Archdiocese of Los Angels via an on-line service. 
The four phases of data collection included: 
1. Review of literature to determine relevant questions for the survey. 
2. Field-test of the survey with five former Catholic elementary school principals 
to refine and clarify survey questions. 
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3. Forwarding an on-line survey link to the Superintendent of Catholic 
elementary schools who e-mailed a letter of introduction which contained a 
link to the survey encouraging principals to participate by completing the 
survey. 
4. Interpreted data gathered from the instrument survey. 
Field Test of the Survey 
 To ensure clarity of the questions, the survey was field tested prior to distribution. 
Participants in the field test were selected due to their expertise and knowledge of 
Catholic education and Catholic schools. Field test participants were all former Catholic 
elementary school principals who did not participate in the main study. Revisions to the 
final survey were made based on information gathered from the field test group. During 
the field test the researcher took notes of the information shared in the field test group. 
Feedback from the field test group was used to finalize the on-line survey. A copy of the 
field test group consent form is located in Appendix X. 
Summary 
Conclusions drawn from this study revealed to the extent to which Catholic 
elementary school principals saw themselves as being prepared to carry out the 
responsibilities of an inclusive leader in relation to the four identified characteristics of 
justice, ethics of care, moral imperative, and trust. The study reinforced research that 
confirmed the need for on-going support of principals in the area of understanding and 
addressing the needs of students with disabilities. Based on the findings of the research 
recommendations and suggestions were made to the Archdiocese of Los Angeles 
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Department of Catholic Schools regarding ways in which the DCS can assist Catholic 
elementary school principals with professional development opportunities. This study 
provided data that emphasize the need for Catholic schools to address the issue of 
enrolling students with disabilities. 
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CHAPTER FOUR 
FINDINGS 
Introduction 
The Catholic School Principal and School Leadership Survey (Appendix A) was 
the research tool used to collect the data to answer the research question for this study. 
This online survey was sent to all 224 Catholic elementary school principals in the 
Archdiocese of Los Angeles. Of the 224 principals, 116 (52%) logged on and opened the 
survey, and 104 (46%) participated, either in part or by competing the survey in its 
entirety.   
This chapter reports findings based on collected responses for the following 
research question: 
How prepared do Catholic elementary school principals see themselves in 
carrying out the responsibilities of an inclusive leader in relation to the four 
identified characteristics of justice, ethics of care, moral imperative, and trust? 
 Results of the survey revealed that Catholic elementary principals in the 
Archdiocese of Los Angeles self-reported that they were inclusive leaders and that they 
embraced issues of social justice that enhance inclusive school leadership. Evidence 
revealed that principals’ responses further disclosed that inclusive leaders did positively 
embrace the characteristics of justice, ethics of care, moral imperative, and trust within 
their schools. Respondents illustrated that challenges await principals in Catholic schools, 
and by giving specific attention to collaboration, Catholic school leaders will be enabled 
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to address the issue of Catholic schools and their acceptance and retention of students 
with disabilities. 
Analysis of the Findings 
 This section reveals the findings of the study related to the research question. 
Demographic, biographical, and school information were obtained from survey 
respondents. Composite variables were developed and divided into questions pertaining 
to preparedness and the four characteristics of justice, ethics of care, moral imperative, 
and trust. Tables and figures are used to represent the findings. 
Demographic/Biographical and School Data 
 In order to understand the general characteristics of the participants in the study, 
demographic and biographical information was gathered from the respondents. School 
information was also gathered. 
 Gender and race / ethnicity of respondents. The study included responses from 
104 Catholic elementary school principals (46%) employed in the Archdiocese of Los 
Angeles. Of the participants 14% were male (n = 15) and 86% female (n = 89) 
participants (see Figure 4).  
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Figure 4  Gender of the Respondents.  
The majority of the respondents (71%) were Caucasian (n = 74), followed by 22% 
Hispanic/Latino (n = 23), 3% multi-racial (n = 3), 2% African-American (n = 2), and 2% 
Asian /Pacific Islander (n = 2) (see Figure 5). 
 
Figure 5  Race/Ethnicity of the Respondents. 
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Highest level of education and credentials held by principals. Participants 
revealed the highest level of education were those with doctoral degrees. Four percent 
hold doctoral degrees in the field of education including special education (n = 4) and 2% 
hold doctoral degrees in another field (n = 2). The majority of the participants, 82%, hold 
a masters degree (n = 85), with the highest number of master’s degrees in education and 
administration. Participants, whose highest degree is a bachelor degree (37%, n = 38), 
hold their degrees in a variety of disciplines, the highest frequency discipline being 
education (26%, n = 10). Aside from the discipline of education, principals hold bachelor 
degrees in 14 other disciplines, with 5 respondents not specifying any discipline. Of the 
participants, 6% stated they hold other degrees (n = 6). Other degrees noted were an 
additional master degree, a certificate, and four participants stated they were in process of 
completing a master degree. Though the majority of respondents maintained post-
graduate degrees in the field of education or administration, evidence revealed that 37% 
did not hold post-graduate degrees. This evidence suggests there needs to be a focus on 
requiring principals to work on attaining post-graduate degrees in the field of education 
or administration in order to be knowledgeable about issues pertinent to education (see 
Figure 6). 
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Figure 6  Highest Level of Education of the Respondents. 
The majority of respondents held a teaching credential, certificate or license 
(88%). Most participants held a California multiple subject teaching credential (63%, n = 
64). Fourteen percent held a California single subject teaching credential (n = 14) and 
14% held no teaching credential, certificate or license (n = 14). One percent held a 
California special education credential (n = 1), 9% a California preliminary (Tier I) 
administrative credential (n = 9), and 6% a California professional (Tier II) 
administrative credential (n = 6). Eighteen percent of participants held an out of state 
teaching credentials, certificates or licenses (n = 18), and 3% (n = 3) specified other. The 
survey revealed that most principals maintained a teaching credential of some type 
although most did not maintain a current California administrative professional clear 
credential, which is the type of credential public school principals are required to hold. 
Evidence suggested that an emphasis should be placed on principal qualifications in order 
to be competitive with public and private school principals (see Figure 7). 
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Figure 7  Credentials Held by the Respondents. 
Number of years served as principal. The majority of participants were relatively 
new to their position as principal. One hundred total responses were obtained and 43% 
had been a principal between 0-5 years. Of the principals responding to this question 17% 
had been a principal between 6-10 years; 13% indicated they had been a principal 
between 11-15 years; 12% had acquired between 16-20 years as a principal; 6% stated 
they had been a principal for 21-25 years; 7% had been a principal for 25-30 years; and 
2% of the respondents had been a principal for over 30 years. Findings revealed that the 
majority of principals were new to their positions, thus having less administrative 
experience. According to a 2003 RAND report a high proportion of new principals will 
exit the field of administration within three years (RAND Corporation, 2003). A 2003 
RAND report confirms that once a principal passes the five-year mark as principal, the 
possibility of his/her remaining in the position increases. If required standards are 
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developed for principals the probability of their succeeding and remaining in their 
positions for a longer period of time increases (see Figure 8). 
 
Figure 8  Number of Years as Principal. 
School financial levels. All elementary schools in the Archdiocese of Los 
Angeles are assigned a financial level. Schools are designated as one of ten levels. Level 
one is the highest financial level and level ten the lowest. Personnel at the DCS 
developed financial levels for all elementary schools a few years ago using zip codes of 
students’ residences (L. Moran, personal communication, October 28, 2009).  
Eight percent of the respondents worked in schools in the highest financial level 
(level 1); followed by 5% who worked in level 2 schools and 14% who worked in level 3 
schools. Schools in levels 8 (8% of respondents), 9 (9% of respondents), and 10 (3% of 
respondents) qualified for financial assistance because their students resided in poorer 
areas of the Archdiocese. The mid-level schools, level 4 (16%), level 5 (15%), level 6 
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(15%), and level 7 (8%) had the highest number of principals who responded to the 
survey. 
Ninety-three total responses were recorded. The number of respondents from each 
financial level reflected total number of schools assigned to each of the levels though all 
224 schools were not represented in the study. Of the sample, 56% of principals worked 
in four of the mid-level schools (levels 4, 5, 6 and 7). Twenty-three percent of the total 
number of principals worked in the highest three levels, levels 1-3, and 22% of 
elementary school principals in the Archdiocese of Los Angeles work in the lowest three 
level schools, levels 8, 9, and 10. 
For the purpose of this study the information gathered from the survey revealed 
that principals in all financial levels were represented and embraced issues of inclusive 
leadership. Survey results provided information that revealed students with disabilities 
were represented in schools covering financial levels 1-10, thus covering all socio-
economic areas of the Archdiocese of Los Angeles (see Figure 9). 
 
 
 
 
 
 
 
Figure 9  School Financial Levels.  
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Student enrollment. Student enrollments ranged from a low of 120 students to a 
high of 645 students. Enrollment numbers included students in kindergarten through 
grade eight. Twenty-seven schools had enrollment in the 100 range, 50 schools 
maintained enrollment in the 200 range, 16 schools were in the 300 range, 2 schools in 
the 400 range, 3 in the 500 range, and 3 schools were in the 600 range.  
Tuition from enrollment helped drive the school budget. In order to meet 
budgetary requirements an enrollment of 300-plus students is preferred. On average 
tuition and fees are 80% of a school’s income, and salaries and benefits are 80% of their 
expenses. Schools that have enrollment numbers under 280 often find it difficult to make 
ends meet, thus the study’s data revealed that many schools in the Archdiocese of Los 
Angeles were struggling to maintain the recommended minimum enrollment of 280 
students (K. Baxter, personal communication, October 14, 2009). Of the 102 respondents, 
41% of the schools had enrollments under the minimum recommended number of 280 
students and 27% of schools had enrollments under 200. Because 41% of principals from 
responding schools had enrollment numbers under the recommended number, principals 
may need to look creatively at alternative methods of raising enrollment. While 
marketing their schools, principals may consider enrolling and maintaining students with 
disabilities, thus assisting with school enrollment while addressing the Bishops directives 
to include students with disabilities in Catholic schools (USCCB, 1978, 2002, 2004). 
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Figure 10  Student Enrollment. 
The support team education plan (STEP) and minor adjustment plan (MAP) 
programs. In 2008 the Archdiocese of Los Angeles Department of Catholic Schools 
Inclusion Committee developed and introduced an Archdiocesan-wide program for 
schools to use when identifying struggling students. Principals, and teachers identified by 
their principals, were invited and encouraged to attend in-services that discussed this 
program and ways to implement it. The program is called the Support Team Education 
Plan (STEP) / Minor Adjustment Plan (MAP) Program. Two questions regarding the 
knowledge and use of the STEP/MAP Program were posed to principals in the survey. 
The majority of respondents reported knowledge and implementation of the program. Of 
the principals who responded, 91% stated they were aware of the STEP / MAP Program 
(n = 101) and 66% had started implementing the program (n = 101) (see Figures 11 and 
12). Though a significant number of principals were knowledgeable of the STEP/MAP 
Program, attention is needed regarding the lack of support of the program. 
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Figure 11  Principals Who Are Aware of the STEP/MAP Program. 
 
 
Figure 12  Principals Who Have Implemented the STEP/MAP Program. 
 Students identified under the individuals with disabilities education act (IDEA). 
All respondents indicated they had students enrolled who were formally identified with 
disabilities associated with the Individuals with Disabilities Education Act (IDEA). 
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Respondents reported 113 total students registered. The disability category with the 
highest number of students identified by principals was other health impairment 
(58.39%). Students were in grades kindergarten through grade eight. The next category 
with a high number of students identified was specific learning disability (16.99%). 
Responses all areas of disabilities in accordance with IDEA and are listed in Table 8. 
Table 8 
Principal responses to the number of students identified with a disability under IDEA. 
    
Disability     M SD n Percentage   
Autism     0.55 1.05 62 6.31 
Deaf/Blindness    0.03 0.16 3 0.31 
Deafness    0.05 0.26 6 0.61 
Emotional Disturbance  0.19 0.60 22 2.24 
Hearing Impairment    0.17 0.44 19 1.93 
Mental Retardation    0.04 0.25 5 0.51 
Multiple Disabilities    0.24 2.12 27 2.75 
Orthopedic Impairment    0.09 0.29 10 1.02 
Other Health Impairment    5.08 8.11 574 58.39 
Specific Learning Disability   1.48 2.45 167 16.99 
Speech or Language Impairment   0.62 1.23 70 7.12  
Traumatic Brain Injury    0.04 0.23 4 0.41 
Visual Impairment (including blindness)  0.09 0.43 10 1.02 
Other    0.04 0.19 4 0.41 
            
Note. The table above indicates the mean (M), standard deviation (SD), number (n) and percentage of students identified by principals. 
Other health impairment includes: asthma, attention deficit hyperactive syndrome (ADHD), diabetes, epilepsy, heart condition, 
hemophilia, lead poisoning, leukemia, nephritis, rheumatic fever, and sickle cell anemia. Other includes responses: “social, Down 
Syndrome, Aspergers, and spina bifida.” 
 
 It is probable that enrollment numbers will rise if more schools implement the 
STEP/MAP Program. Training school staffs in understanding the STEP/MAP Program 
will aid principals in understanding, which will enable them to reach a larger population 
of students and allow more students with disabilities to attend their schools. 
 
 86 
Students who struggle academically or behaviorally. The majority of the 
 respondents replied that they did have students enrolled in their schools who struggle 
academically or behaviorally (95%, n = 91) but had not been identified as disabled. Of 
the 95% of principals who responded they did have undiagnosed students who struggle 
academically or behaviorally, 85 responded with the number of students indentified or a 
comment. Of the 85 responses the number of undiagnosed students identified by 
principals in a given school ranged from 1 to 90 students, for a total of 456 students. 
Eight principals recorded responses. The responses included: “unknown; not able to 
count at this time, probably about 10; the majority, please call me; 8-10 not diagnosed 
officially; 10-15 rough estimate; unknown at this time; 6 to 8; too early in the year to 
identify this, there are several in each grade; when appropriate, STEP meetings happen 
and if appropriate, students are referred for testing.” 
 While the majority of responding principals indicated they had students who  
struggle academically or behaviorally, recorded responses revealed a lack of relative 
support systems, thus emphasizing the need for principals to implement the STEP/MAP 
Program. 
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Figure 13  Students Who Struggle Academically or Behaviorally and are Not Identified 
With a Disability. 
Correlation of the Composite Variables 
To gauge a complete synopsis of the research question, data were extracted and 
measured for the items related to justice, ethics of care, moral imperative, and trust.  Each 
of these characteristics represents traits of an inclusive leader, as identified from the 
literature. Questions on principal preparedness were also included in the survey and 
measured. Internal reliability of the survey questions was tested utilizing Cronbach’s 
alpha. When constructing a survey, Cronbach’s alpha determines the degree to which all 
questions are measuring a single construct (e.g., justice, ethics of care, moral imperative, 
trust, and preparedness). Cronbach’s alpha verified that the items measuring each of these 
variables were cohesive, thus reliable. It is important to verify that survey items 
pertaining to each variable are reliable, because it assures that a reliable survey has been 
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constructed. Composite variable alphas of 0.70 and greater are considered desirable. Each 
variable scored .74 or higher, and all were deemed reliable. (See Table 9.) 
Table 9 
Correlation of Composite Variables  
        
Composite Variables  Number of Items  Alpha      
Justice    10   .77 
Ethics of Care   7   .75 
Moral Imperative   9   .74 
Trust    9   .76 
Preparedness   5   .80  
            
   Characteristics of an Inclusive Leader 
 The literature is abundant regarding the four characteristics of justice (Freire, 
1970, Lebacqz, 1986, Putnam, 2000, USCCB, 2005), ethics of care (Bolman & Deal, 
2001; Lin, 2001; Noddings, 1999; Tschannen-Moran, 2004), moral imperative (DuFour, 
DuFour, Eaker, & Many, 2006; Fullan, 2003; Rawls, 1971; Schmoker, 1999), and trust 
(Bridges, 2003; Gale & Densmore, 2000; Tschannen-Moran, 2004; Wheatley, 2002). 
Research of past research as indicated by these sources endorsse issues of social justice in 
schools and shows the importance of leadership in the inclusive school environment (see 
Table 2). Survey results indicated that principals felt it was their responsibility to enhance 
school leadership opportunities among their school constituents (M = 4.53, SD = 1.12), 
and are open to having students with disabilities enrolled in their schools (M = 4.18, SD = 
0.83). Principals believed that justice is an important characteristic which is fostered in 
their schools (M = 4.60, SD = 0.49) and encouraging ethics of care in schools inspires a 
greater acceptance of all individuals (M = 4.57, SD = 0.52). Survey results also revealed 
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that principals believed their teachers encourage students to make moral choices (M = 
4.67, SD = 0.53) and the characteristic of trust promoted greater acceptance of individuals 
(M = 4.59, SD = 0.54).  
Data from the study revealed that the characteristics of justice, ethics of care, 
moral imperative, and trust, along with principal preparedness, assist school leaders in 
addressing diverse needs of students and provide a foundation supporting school 
leadership that embraces inclusive strategies. As evidenced from the data, the four 
characteristics and principal preparedness are prevalent in the Archdiocese of Los 
Angeles elementary schools and are associated with principals who are inclusive leaders. 
 Principal responses to questions pertaining to the variable justice revealed that a 
majority agreed that justice is an important characteristic of an inclusive leader  
(M = 4.25, SD = 0.76) (see Tables 10 and 11). Nearly all principals surveyed perceived 
ethics of care to be a significant characteristic of an inclusive leader (M = 4.22, SD = 
0.65) (see Tables 12 and 13). Evidence of respondents’ perceptions of the way they see 
themselves in carrying out the responsibilities of an inclusive leader in relation to moral 
imperative was high (M = 4.23, SD = 0.65) (see Tables 14 and 15). The majority of 
respondents agreed trust is an important attribute of an inclusive leader (M = 4.32, SD = 
0.57) (see Tables 16 and 17). In regard to principal preparedness, there was a level of 
discrepancy between perceptions regarding preparedness statements; however, the 
majority agreed that some degree of preparedness is an important component that enables 
principals to be inclusive leaders (M = 3.69, SD = 0.93) (see Tables 18 and 19).  
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Justice 
  The characteristic justice was associated with leaders who are honest and 
embrace equity and fairness in schools. Respondents’ perceptions of the way they saw 
themselves in carrying out the responsibilities of an inclusive leader in relation to the 
characteristic of justice are listed on the following pages (α = .77) in Tables 10 and 11. 
 Principal responses to the questions pertaining to the variable justice showed that 
a majority (M = 4.25, SD = .76) agreed that justice is an important characteristic of an 
inclusive leader. Most believed (77% strongly agree, 14% agree, M = 4.53) it is their duty 
to nurture responsibility among all school constituents (teachers, students, parents) and 
that justice is an important characteristic fostered in their schools (60% strongly agree, 
40% agree, M = 4.60). (See Tables 10 and 11.) 
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Table 10 
Number and percentage of responses to statements on principal perceptions on how they see themselves in  
carrying out the responsibilities of an inclusive leader in relation to justice.  
             
 
Variable: Justice      SD D NA/D A SA  
It is my obligation to nurture responsibility among   8/8 0/0 0/0 14/14 75/77 
all school constituents (teachers, students, parents). 
Students with disabilities can attend my school.  1/1 3/3 11/11 45/46 37/38 
It is important to have policies in order to provide   2/2 1/1 3/3 30/31 61/63 
minor adjustments for students with disabilities. 
Students without disabilities are accepting of   0/0 1/1 6/6 49/51 41/42 
students with disabilities. 
Teachers are accepting of students with disabilities.  1/1 7/7 11/12 56/59 20/21 
Teachers accept and celebrate students’    0/0 3/3 13/14 54/56 26/27 
similarities and differences. 
Parents of students without disabilities are    0/0 11/11 28/29 46/48 11/11 
accepting of students with disabilities. 
Justice is an important characteristic which    0/0 0/0 0/0 41/40 58/60 
is fostered in school. 
Students with disabilities learn from those   0/0 1/1 8/8 41/42 47/48 
without disabilities. 
Students without disabilities learn from    0/0 1/1 5/5 44/45 47/48 
those with disabilities.           
             
Note. The table above indicates the number of principals who responded to each statement under each response: SD = strongly 
disagree, D = disagree, NA/D = neither agree nor disagree, A = agree, and SA = strongly agree. The first number denotes the number 
of responses followed by a slash with the percentage. 
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Table 11 
Mean, standard deviation, and number of responses to statements on principal perceptions of how they see  
themselves in carrying out the responsibilities of an inclusive leader in relation to justice.    
             
 
Variable: Justice        M SD n  
It is my obligation to nurture responsibility among all    4.53 1.12 97 
school constituents (teachers, students, parents). 
Students with disabilities can attend my school.    4.18 .83 97 
It is important to have policies in order to provide     4.52 .79 97 
minor adjustments for students with disabilities. 
Students without disabilities are accepting of     4.34 .64 97 
students with disabilities. 
Teachers are accepting of students with disabilities.    3.92 .84 95 
Teachers accept and celebrate students’      4.07 .73 96 
similarities and differences. 
Parents of students without disabilities are     3.59 .84 96 
accepting of students with disabilities. 
Justice is an important characteristic which      4.60 .49 96 
is fostered in school. 
Students with disabilities learn from      4.38 .68 97 
those without disabilities. 
Students without disabilities learn       4.41 .64 97 
from those with disabilities.          
             
Note. The table above indicates the mean (M), standard deviation (SD), and number (n) of principals who responded to each statement. 
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Ethics of Care 
 The characteristic of ethics of care is associated with leaders who conform to 
moral standards and endorse the importance of exhibiting concern for and protection of 
others. Respondents’ perceptions of the way they see themselves in carrying out the 
responsibilities of an inclusive leader in relation to the characteristic of ethics of care are 
listed on the following pages (α = .75) in Tables 12 and 13.  
 Principals’ responses to how they saw themselves in carrying out the 
responsibilities of an inclusive leader in relation to the characteristic of ethics of care 
showed that nearly all of the principals surveyed (M = 4.22, SD = .65) perceived that 
ethics of care is a significant characteristic of an inclusive leader.  
 Most respondents (61%) strongly agreed that a school culture is evident where 
they work, where all constituents (teachers, students, parents) sincerely care for one 
another. Principals agreed (58% strongly agree, 41% agree) that encouraging ethics of 
care in school inspires a greater acceptance of all individuals (M = 4.57, SD = .52). (See 
Tables 12 and 13.) 
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Table 12   
Number and percentage of  responses to statements on principal perceptions of how they see themselves in 
carrying out the responsibilities of an inclusive leader in relation to ethics of care. 
             
Variable: Ethics of Care      SD D NA/D A SA  
Collaboration with all constituents     0/0 0/0 5/5 49/51 42/44 
(teachers, students, parents) occurs at school. 
Caring is more fundamental than fairness.  0/0 3/3 28/29 34/44 23/24 
A school culture is evident, where all constituents   0/0 0/0 2/2 35/36 59/61 
(teachers, students, parents) sincerely care for one another. 
Most or all students care for one another.   0/0 1/1 4/4 53/55 39/40 
All teachers care for one another.    0/0 5/5 9/9 52/54 30/31 
Most or all parents care for one another.   0/0 6/6 23/24 61/63 7/7 
Encouraging ethics of care in school inspires a greater  0/0 0/0 1/1 39/41 56/58 
acceptance of all individuals.         
          
Note. The table above indicates the number of principals who responded to each statement under each response: SD = strongly 
disagree, D = disagree, NA/D = neither agree nor disagree, A = agree, and SA = strongly agree. The first number denotes the number 
of responses followed by a slash with the percentage. 
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Table 13   
Mean, standard deviation, and number of responses to statements on principal perceptions of how they see 
themselves in carrying out the responsibilities of an inclusive leader in relation to ethics of care.  
             
Variable: Ethics of Care       M SD n  
Collaboration with all constituents   4.39 .59 96 
(teachers, students, parents) occurs at school. 
Caring is more fundamental than fairness.     3.89 .80 97 
A school culture is evident, where all constituents    4.59 .53 96 
(teachers, students, parents) sincerely care for one another. 
Most or all students care for one another.     4.34 .61 97 
All teachers care for one another.    4.11 .78 96 
Most or all parents care for one another.     3.71 .69 97 
Encouraging ethics of care in school inspires a greater    4.57 .52 96 
acceptance of all individuals.         
          
Note. The table above indicates the mean (M), standard deviation (SD), and number (n) of principals who responded to each statement. 
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Moral Imperative 
  The characteristic of moral imperative is associated with leaders who are ethical 
and responsible individuals who embrace essential and obligatory goals and practices. 
Respondents’ perceptions of how they see themselves in carrying out the responsibilities 
of an inclusive leader in relation to the characteristic of moral imperative are listed on the 
following pages (α = .74) in Tables 14 and 15. 
 Evidence of respondent perceptions of the way they saw themselves in carrying 
out the responsibilities of an inclusive leader in relation to the characteristic of moral 
imperative was high (M = 4.23, SD = .65). Principals were somewhat divided in their 
agreement regarding inequities in distribution of services to students (M = 3.85, SD = 
.73).  
 Fifty-seven percent of principals agreed that permitting some inequities of 
services to students, if it is what a particular student needs to be successful, occurs at their 
school. Principals expressed that shared leadership opportunities do occur at their schools 
(M = 4.38, SD = .53).  
 Principals’ reaction to the statement tension and disequilibrium can lead to 
positive exchange were varied. The distribution of responses showed that principals were 
somewhat divided in their agreement with the statement (M = 3.56, SD = .53). When 
student learning is placed in the forefront, all students and their needs are addressed, 
including those with disabilities.  
 Respondents stated that teachers build upon shared values (M = 4.38, SD = .60) 
which help build a moral compass in schools. Fullan (2003) recognized that the process 
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of building and maintaining a moral compass can cause tension and disequilibrium in a 
school. (See Tables 14 and 15.) 
Table 14   
Number and percentage of responses to statements on principal perceptions of how they see themselves in 
carrying out the responsibilities of an inclusive leader in relation to moral imperative. 
             
Variable: Moral Imperative    SD  D NA/D A  SA  
Monitoring the distribution of services (e.g., give an   0/0 0/0 8/8 66/68 23/24 
individual students what he/she needs to successful by  
focusing on individual needs) occurs at school. 
Providing alternative methods of instruction or additional 0/0 5/5 5/5 59/61 27/28 
assistance to students with disabilities occurs at school. 
Permitting some inequities of distribution of services to 0/0 4/4 21/22 54/57 37/16 
students, if it what a particular student needs to be  
successful, occurs at school. 
Shared leadership opportunities occur at school.        0/0 0/0 2/2 54/58 37/40 
Tension and disequilibrium can lead to positive change. 2/2 14/15 25/26 38/40 17/18 
Teachers build upon shared values.    0/0 0/0 6/6 48/50 42/44 
Teachers are committed to their jobs.                           0/0 1/1 6/6 34/36 54/57 
Teachers encourage students to make moral choices.  0/0 0/0 3/3 26/27 68/70 
I share myself honestly with others.    0/0 1/1 1/1 39/41 55/57 
             
Note. The table above indicates the number of principals who responded to each statement under each response: SD = strongly 
disagree, D = disagree, NA/D = neither agree nor disagree, A = agree, and SA = strongly agree. The first number denotes the number 
of responses followed by a slash with the percentage.                  
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Table 15 
Mean, standard deviation, and number of responses to statements on principal preparedness of how they see 
themselves in carrying out the responsibilities of an inclusive leader in relation to moral imperative. 
             
Variable: Moral Imperative       M SD n  
Monitoring the distribution of services (e.g., give an     4.15 .55 97 
individual students what he/she needs to successful by  
focusing on individual needs) occurs at school. 
Providing alternative methods of instruction or additional    4.13 .73 96 
assistance to students with disabilities occurs at school. 
Permitting some inequities of distribution of services to    3.85 .73 94 
students, if it what a particular student needs to be  
successful, occur at school. 
Shared leadership opportunities occurs at school.          4.38 .53 93 
Tension and disequilibrium can lead to positive change.   3.56 1.01 96 
Teachers build upon shared values.      4.38 .60 96 
Teachers are committed to their jobs.                             4.48 .67 95 
Teachers encourage students to make moral choices.    4.67 .53 97 
I share myself honestly with others.      4.54 .58 96 
             
Note. The table above indicates the mean (M), standard deviation (SD), and number (n) of principals who responded to the statement.  
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Trust 
 The characteristic of trust is associated with leaders who have faith and 
confidence in others and who accept and adopt goals that care for and protect others. 
Respondents’ perceptions of how they see themselves in carrying out the responsibilities 
of an inclusive leader in relation to the characteristic of trust are listed on the following 
pages (α = .76) in Tables 16 and 17.  
Principal perceptions on how they saw themselves in carrying out the 
responsibilities of an inclusive leader in relation to the characteristics of trust revealed 
that the majority (M = 4.32, SD = .57) agreed that trust is an important attribute of an 
inclusive leader. Principal responses were high to the statements; trusting staff is 
important (M = 4.75, SD = .44); trusting parents is important (M = 4.49, SD = .56); and 
collaborating among teachers is important (M = 4.88, SD = .33).  
 There was a distinct level of discrepancy between principals’ perceptions 
regarding teachers (M = 3.61, SD = .90) and parents (M = 3.32, SD = .78) having an 
accepting attitude toward the integration of students with disabilities in their schools. 
While the majority of responding principals indicated that if they were unable to follow 
through on a promise that it is important to inform the person(s) and explain the 
circumstance that led to the change in plans (M = 4.74, SD = .44), diversity was evident 
in principal perceptions regarding teachers and parents accepting the enrollment of 
students with disabilities in their schools. (See Tables 16 and 17.) 
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Table 16   
Number and percentage of responses to statements on principal perceptions of how they see themselves in 
carrying out the responsibilities of an inclusive leader in relation to trust. 
             
Variable: Trust      SD D NA/D A SA  
Trusting staff is important.                              0/0 0/0 0/0 24/25 72/75          
Trusting parents is important.    0/0 0/0 3/3 42/44 50/53 
Collaborating among teachers is important.   0/0 0/0 0/0 12/13 84/88 
If I cannot follow through on a promise, it is important 0/0 0/0 0/0 25/26 70/74 
that I inform the person(s) and explain the circumstances  
that led to the change in plans. 
Decision making is shared with parents.   0/0 0/0 10/10 65/68 21/22 
Decision making is shared with teachers.   0/0 0/0 2/2 47/49 46/48 
The characteristic of trust promotes a greater acceptance  0/0 0/0 2/2 35/37 58/61 
of individuals. 
Teachers have an accepting attitude towards the integration  1/1 11/11 25/26 46/48 13/14 
of students with disabilities. 
Parents have an accepting attitude towards the integration  1/1 12/12 43/44 37/38 4/4 
of students with disabilities. 
             
 Note. The table above indicates the number of principals who responded to each statement under each response: SD = strongly 
disagree, D = disagree, NA/D = neither agree nor disagree, A = agree, and SA = strongly agree. The first number denotes the number 
of responses followed by a slash with the percentage.    
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Table 17   
Mean, standard deviation, and number of responses to statements on principal perceptions of how they see 
themselves in carrying out the responsibilities of an inclusive leader in relation to trust. 
             
Variable: Trust       M SD n   
Trusting staff is important.                                       4.75 .44 96 
Trusting parents is important.     4.49 .56 95 
Collaborating among teachers is important    4.88 .33 96 
If I cannot follow through on a promise, it is important   4.74 .44 95 
that I inform the person(s) and explain the circumstances  
that led to the change in plans. 
Decision making is shared with parents.    4.11 .56 96 
Decision making is shared with teachers.    4.46 .54 95 
The characteristic of trust promotes a greater acceptance   4.59 .54 95 
of individuals. 
Teachers have an accepting attitude towards the integration   3.61 .90 96 
of students with disabilities. 
Parents have an accepting attitude towards the integration   3.32 .78 97 
of students with disabilities.  
             
Note. The table above indicates the mean (M), standard deviation (SD), and number (n) of principals who responded to the statement.  
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Preparedness 
 Survey statements regarding principal preparedness indicated principals have the 
professional training, knowledge, and/or experience to address students with disabilities. 
Respondents’ perceptions of how they see themselves in carrying out the responsibilities 
of an inclusive leader in relation to principal preparedness are listed on the following 
pages (α = .80) in Tables 18 and 19. 
Principals were somewhat divided in their agreement regarding the preparedness 
statements. Though there was a level of discrepancy between their perceptions regarding 
the statements, a slight majority (M = 3.69, SD = .93) agreed that their preparedness is an 
important component which enables them to be inclusive leaders. 
Two statements in Tables 18 and 19 inquired about principal perceptions 
regarding whether the Archdiocese of Los Angeles Department of Catholic Schools 
(DCS) emphasizes the need to address students with disabilities (“The DCS emphasizes 
need to address students with disabilities” and “The DCS provides professional 
development for principals to assist students with disabilities”). Seventy-eight responses 
revealed that a majority of principals agreed that the DCS does emphasize the need to 
address students with disabilities. Three percent of respondents disagreed with this 
statement (M = 3.98, SD = .70). 
Another statement inquired about principals’ perceptions concerning whether the 
DCS provides professional development for principals to assist students who have 
disabilities. Fifty-six percent of responses revealed that the majority of principals agreed 
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that the DCS does provide professional development to principals (M = 3.46, SD = .94). 
Ten percent of the principals disagreed and 4% strongly disagreed with this statement. 
 Principals held vastly different responses regarding the adequacy of their 
professional training in enabling them to effectively meet the needs of students with 
disabilities (M = 3.36, SD = 1.09). Principals responded similarily regarding their 
experience (M = 3.84, SD = .98) and knowledge (M = 3.81, SD = .96) that enables them 
to address students with disabilities. A majority agreed that their experience (47%) and 
knowledge (48%) does allow them to address students with disabilities. (See Tables 18 
and 19.) 
Table 18 
Number and percentage of responses to statements on principal perceptions of how they see themselves in 
carrying out the responsibilities of an inclusive leader in relation to principal preparedness.   
 
             
 
Variable: Preparedness     SD D NA/D A SA  
 
The Department of Catholic Schools emphasizes   0/0 3/3 15/16 59/61 19/20 
 
the need to address students with disabilities. 
 
The Department of Catholic Schools provides professional 4/4 10/10 28/29 47/48 8/8 
 
development for principals to assist students with disabilities. 
 
My professional training enables me to effectively meet 5/5 18/19 22/23 39/41 12/13 
 
the needs of students with disabilities. 
 
My experience enables me to address    2/2 9/9 16/16 46/47 24/25 
 
students with disabilities. 
 
My knowledge enables me to address    2/2 9/9 16/15 51/48 22/21 
 
students with disabilities.           
             
Note. The table above indicates the number of principals who responded to each statement under each  
response: SD = strongly disagree, D = disagree, NA/D = neither agree nor disagree, A = agree, and SA =  
strongly agree. The first number denotes the number of responses followed by a slash with the percentage. 
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Table 19    
Mean, standard deviation, and number of responses to statements on principal perceptions of how they see  
themselves in carrying out the responsibilities of an inclusive leader in relation to principal preparedness. 
  
            
 
Variable: Preparedness       M SD n  
The Department of Catholic Schools emphasize    3.98 .70 96 
the need to address students with disabilities. 
The Department of Catholic Schools provides professional   3.46 .94 97 
development for principals to assist students with disabilities. 
My professional training enables me to effectively meet   3.36 1.09 96 
the needs of students with disabilities. 
My experiences enable me to address  3.84 .98 97 
 
students with disabilities. 
 
My knowledge enables me to address  3.81 .96 95 
 
students with disabilities.      
 
     
     
Note. The table above indicates the mean (M), standard deviation (SD), and number (n) of principals who 
responded to each statement. 
 
School Leadership 
 With regards to leadership, survey responses provided solid evidence that 
Catholic elementary school principals in the Archdiocese of Los Angeles are inclusive 
leaders. Several references in the literature also supported the belief that these principals 
are inclusive leaders (Maslow 1987; Sergiovanni, 2001; Villa & Thousand, 1995). 
As evidenced by survey responses, principals utilized Maslow’s (1987) hierarchy 
of needs theory (see Table 1), and saw themselves as inclusive leaders. Principal survey 
responses to their perceptions of the same questions confirmed the use of Maslow’s 
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(1987) theory in their schools. Principals believed the monitoring of distribution of 
services to students (e. g., giving an individual student what he/she needs to be successful 
by focusing on individual needs) occured at their schools (M = 4.15, SD = 0.55). These 
school leaders also presumed a school culture was evident at their schools, where all 
constituents sincerely cared for one another (M = 4.59, SD = 0.53). 
Sergiovanni’s System View of Change  
This study’s data indicated that principals did respond to various constituents at 
their respective schools and acknowledged the importance of unit interaction when 
dealing with school change (Sergiovanni, 2001). Favorable evidence confirmed that 
Sergiovanni’s (2001) four key areas that need to collaborate when creating change at 
schools are evident in Archdiocese of Los Angeles elementary schools. The four key 
areas are: (a) issues that address individuals’ needs, interests and relationships; (b) the 
school’s climate and culture; (c) the school’s work flow, including curriculum, teaching 
requirements, supervision, and professional growth opportunities; and (d) collaboration 
among the political system, e.g., the school community, school boards, and school 
leadership (see figure 1). According to Sergiovanni’s (2001) system view of change, 
principal responses to the following survey questions denoted evidence of inclusive 
leaders: 
     (1) Evidence of issues that address individuals’ needs, interests, and relationships: 
• Students with disabilities can attend my school.  
(M = 4.18, SD = 0.83)  
• Students with disabilities learn form those without disabilities.  
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(M = 4.38, SD = 0.68) 
• Students without disabilities learn from those with disabilities. 
(M = 4.41, SD = 0.64) 
• Shared leadership opportunities occur at school.  
(M = 4.38, SD = 0.53) 
     (2)  Evidence of issues that address the school’s climate and culture: 
• A school culture is evident, where all constituents sincerely care for one 
another. 
(M = 4.59, SD = 0.53) 
• All teachers care for one another.  
(M = 4.11, SD = 0.78) 
• Most or all students care for one another.  
(M = 4.34, SD = 0.61) 
• Encouraging ethics of care in school inspires a greater acceptance of all 
individuals.  
(M = 4.57, SD = 0.52) 
     (3) Evidence of issues that address the school’s work flow, including curriculum, 
teaching requirements, supervision, and professional growth opportunities: 
• Monitoring the distribution of services occurs at school (e. g., give an 
individual student what he/she needs to be successful by focusing on 
individual needs.)  
(M = 4.15, SD = 0.55) 
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• Providing alternate methods of instruction or additional assistance to students 
with disabilities occurs at school.  
(M = 4.13, SD = 0.73) 
• Teachers build upon shared values.  
(M = 4.38, SD = 0.60) 
• Teachers are committed to their jobs.  
(M = 4.48, SD = 0.67) 
     (4) Evidence of issues that address collaboration among the political system (e. g., 
curriculum, teaching requirements, supervision, and professional development 
opportunities): 
• It is my obligation to nurture responsibility among all school constituents.  
(M = 4.32, SD = 1.12) 
• Collaboration with all school constituents occur at school.  
(M = 4.39, SD = 0.59) 
• Decision making is shared with parents.  
(M = 4.11 = SD = 0.56) 
• Decision making is shared with teachers.  
(M = 4.46, SD = 0.54) 
 Many principals who responded to the survey disclosed through their responses 
that they embrace a transformational leadership style (Sergiovanni, 2001, 2004) (see 
Table 6). Transformational leadership allows principals to develop a commitment to 
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shared values and collaboration (M = 4.39, SD = 0.59) and welcomes insights from all 
school constituents (M = 4.53, SD = 1.12). 
Villa and Thousand’s Rationales for Change 
 Villa and Thousand (1995) developed a concept map of ten rationales for change 
in schools (see Figure 2). These rationales verify that principals maintain appropriate 
values and leadership traits that qualify them as inclusive leaders. According to Villa and 
Thousand’s (1995) rationales for change, the number of survey responses showed 
evidence that principals in the Archdiocese of Los Angeles are inclusive leaders. Villa 
and Thousand’s (1995) rationales for change are listed below, along with data from the 
study verifying correlation with being an inclusive leader: 
(1) Goal of education: 
• Teachers accept and celebrate students’ similarities and differences.  
(M = 4.07, SD = 0.73) 
• A school culture is evident where all constituents sincerely care for one 
another. (M = 4.59, SD = 0.53) 
(2) Changing assumptions: 
• Students without disabilities are accepting of students with disabilities.  
(M = 4.34, SD = 0.64) 
• Teachers are accepting of students with disabilities. (M = 3.92, SD = 0.85) 
• Parents of students without disabilities are accepting of students with 
disabilities. (M = 3.59, SD = 0.84) 
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(3) Efficacy: 
• Collaboration with all constituents occurs at school. (M = 4.39, SD = 0.59) 
• Teachers are committed to their jobs. (M = 4.48, SD = 0.67) 
• Monitoring the distribution of services occurs at school (e. g., give an 
individual student what he / she needs to be successful by focusing on 
individual needs). (M = 4.15, SD = 0.55) 
• Providing alternate methods of instruction or additional assistance to students 
with disabilities occurs at school. (M = 4.13, SD = 0.73) 
(4) Legal issues: 
• Ninety-one percent of principals were aware of the STEP / MAP Program and 
66% had started implementation of the program. 
(5) Population increase: 
• School enrollments among respondents varied; yet 24% reflected an 
enrollment number of 300 or more students in a school from responding 
principals. 
(6) Procedural issues: 
• Seventy-seven percent of responding principals strongly agreed that it is their 
obligation to nurture responsibility among all school constituents.  
(M = 4.53, SD = 1.12) 
• It is important to have policies in order to provide minor adjustments for 
students with disabilities. (M = 4.52, SD = 0.79) 
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• Ninety-one percent of principals were aware of the STEP / MAP Program and 
66% had started implementation of the program. 
(7) Disjointedness: 
• Ninety-five percent of principals indicated they had students who struggle 
academically or behaviorally but were not diagnosed with a disability. 
Principals identified 456 students who fit into this category. 
(8) Funding: 
• Principal responses to the survey indicated that schools in all 10 financial 
levels were represented in the data, indicating 20% of principals worked in 
lower economic schools and maintained inclusive leadership in their schools. 
(9) Philosophy: 
• Justice is an important characteristic which is fostered in schools.  
(M = 4.60, SD = 0.49) 
(10) Demonstrations: 
• School leadership opportunities occur at school. (M = 4.38, SD = 0. 53) 
• I share myself honestly with others. (M = 4.54, SD = 0.58) 
Correlation of the Findings with the Literature 
 This study examined themes throughout the literature review that discuss current 
data regarding what it takes to be an inclusive leader in schools. Themes include (a) 
documents and research of special education services in Catholic schools; (b) historical 
perspectives of laws, legal and financial issues, and inclusive programs and how they are 
involved in Catholic schools; and (c) school leadership. These areas of study are 
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important factors in understanding the issues that students with disabilities face in 
Catholic schools along with the importance of being an inclusive leader. 
 The data on students with disabilities enrolled in Catholic schools are limited. The 
United States Catholic Conference of Bishops (USCCB) produced documents 
encouraging Catholic schools to educate students with disabilities while acknowledging 
obstacles such as keeping tuition affordable and developing programs to aid students with 
disabilities (DeFiore, 2006; USCCB, 2002, 2004). The Bishops recognized there are 
challenges in educating students with disabilities, and acknowledge it is in part the 
responsibility of Catholic schools to incorporate principles of Catholic social teaching 
(see Table 3) more fully into Catholic education (USCCB, 1998). This study revealed 
that all principals responding to the survey were educating students with disabilities at 
their school and Catholic schools in all 10 financial levels in the Archdiocese of Los 
Angeles were represented in the study.  
 Bello’s (2006) research noted challenges in Catholic high schools throughout the 
United States that were similar to those within the Archdiocese of Los Angeles. This 
study mirrored Bello’s findings in that the majority of students enrolled in Catholic 
elementary schools in the Archdiocese of Los Angeles were diagnosed with (a) other 
health impairment (58.39%); (b) specific learning disabilities (16.99%); and (c) speech or 
language impairment (7.12%). Bello’s (2006) findings revealed that the majority of 
students accepted to the high schools surveyed were diagnosed with learning disabilities. 
 Principals in this dissertation study agreed that the DCS provides professional 
development for principals to assist students with disabilities (48%); however, the study 
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showed a standard deviation of 0.94, depicting a dispersion of responses representing a 
variety of answers (strongly disagree 4%, disagree 10%, neither agree nor disagree 29%, 
agree 48%, and strongly agree 8%). The need for professional development was 
identified as a key way to address issues of educating students with disabilities while 
“implementing a curriculum that was broad enough to support the needs of all students” 
(Bello, 2006, p. 476).  This reflects the issues McCullough et al., (2008) stated regarding 
“competing missions” (p. 2) in schools. “The first mission is to embrace all Catholic 
students, including those with diverse learning disabilities. The other, seemingly 
conflicting goal is to attain and maintain high level of academic excellence” McCullough 
et al., 2008, p. 2). As more students are identified with disabilities, principals in the 
Archdiocese of Los Angeles elementary schools will continue to confront the challenges 
that accompany those of an inclusive leader.  
Drawing Conclusions 
Pearson’s correlation coefficient was run between all five composites variables. 
This correlation indicated there was a significant relationship among the group of 
participants, as well as Catholic elementary school principals and their perceptions in 
being inclusive leaders. Results indicated the type of relationship between each pair of 
variables. The results revealed a moderate-to-strong direct relationship between each pair 
of variables. The Pearson’s correlation coefficient calculations for the relationships 
between the five variables of justice, ethics of care, moral imperative, trust, and 
preparedness are listed in Table 20. 
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Table 20   
Pearson’s Correlation Coefficients for the Composite Variables 
            
      
   Justice Ethics of Care Moral Imperative  Trust Preparedness  
Justice                   1 
Ethics of Care       .58**  1 
Moral Imperative  .58**  .61**  1 
Trust                      .60**  .62**  .61**  1 
Preparedness         .52**  .34**  .45**  .52**  1  
 
** Denotes p < .001. 
 
Justice and Ethics of Care 
The variables of justice and ethics of care (r = .58, p < .001) denoted a moderately 
strong and significant correlation between one another. According to the survey, 
principals indicated teachers and parents were accepting of students with disabilities and 
that most or all the students cared for one another. The majority of principals (77%) 
strongly agreed that it is their obligation to nurture responsibility among all school 
constituents (teachers, students, parents). Principals also stated that collaboration among 
school constituents occurs at their schools. Overall, principals strongly agreed that justice 
and encouraging ethics of care in school is important and inspires a greater acceptance of 
individuals (justice - M = 4.60, SD = .49, ethics of care - M = 4.57, SD = .52). Scores 
were high on both justice and ethics of care. 
Justice and Moral Imperative 
The variables of justice and moral imperative (r = .58, p < .001) noted a 
moderately strong relationship between the two variables. Principals asserted that shared 
leadership occurs at their schools. Since teachers, students, and parents are accepting of 
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students with disabilities, principals believed that permitting some inequities of 
distribution of services to students, if it is what a particular student needs to be 
successful, occurs at their schools. According to the survey, principals shared honestly 
with others and nurtured responsibility among their school constituents. Both justice and 
moral imperative scores were high. 
Justice and Trust 
Since principals noted justice was an important characteristic which was fostered 
in their schools (60% strongly agree, 40% agree) and that caring was more fundamental 
than fairness (24% strongly agree, 44% agree), justice and trust are correlated (r = .60, p 
< .001).  Justice responses indicated a high agreement and there was a high agreement 
within trust responses. Principals perceived that collaboration among teachers was 
important and teachers were accepting and celebrated students’ differences and 
similarities. Trust was indicated to be important and parents were accepting toward the 
integration of students with disabilities into their schools (M = 3.32, SD = .78). 
Justice and Preparedness 
A positive and moderately strong correlation existed between justice and 
preparedness (r = .52, p < .001). The majority of principals affirmed that their knowledge 
(25% strongly agree, 47% agree) and experience (22% strongly agree, 51% agree) 
enabled them to address students with disabilities in their schools. This aligned with the 
fact that they stated students with disabilities were welcome at their schools and others 
were accepting of student differences. Scores on both justice and preparedness were high. 
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Ethics of Care and Moral Imperative 
The variables of ethics of care and moral imperative were strongly aligned (r = 
.61, p < .001). Both ethics of care and moral imperative scores were high. Principals 
indicated that school constituents (teachers – M = 4.11, SD = .78; students – M = 4.34, 
SD = .61; and parents – M = 3.71, SD = .69) cared for one another and participated in 
shared leadership opportunities (M = 4.59, SD = .53). Principals indicated they agreed 
(41%) that encouraging ethics of care in schools was prevalent and they provided 
continual guidance and direction in their schools (M = 4.15, SD = .55). 
Ethics of Care and Trust 
Principals perceived that ethics of care, which was evident (M = 4.59, SD = .53) 
in schools, aligned with a climate of give and take among school constituents (M = 4.88, 
SD = .33) and was a strong aspect of trust. The study revealed a moderately strong and 
positive correlation (r = .62, p < .001) between the variables trust and ethics of care. The 
two variables were closely associated with collaboration among school constituents 
(ethics of care - M = 4.39, SD = .59; trust - M = 4.59, SD = .54). Ethics of care and trust 
scores were both high. 
Ethics of Care and Preparedness 
Principals revealed that variables of ethics of care and preparedness were strongly 
correlated (r = .34, p < .001) with collaboration occurring at schools (M = 4.39, SD = .59) 
and professional development training being available for principals and their staff (M = 
3.46, SD = .94). Ethics of care responses indicated a high agreement and there was a high 
agreement with preparedness responses, thus revealing a positive correlation between the 
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two variables. A slight level of discrepancy between principals perceptions regarding the 
variable preparedness existed (M = 3.69, SD = .93) compared to the variable of ethics of 
care (M = 4.22, SD = .65), yet a strong relationship between the two variables was found. 
Moral Imperative and Trust 
Collaborating among teachers (M = 4.88, SD = .33) and sharing leadership 
opportunities (M = 4.38, SD .53) were closely related and viewed as holding a significant 
and positive correlation between variables moral imperative and trust (r = .61, p < .001) 
Principals perceived that decision making with parents (M = 4.49, SD = .56) and teachers 
(M = 4.56, SD = .54) was strong and closely aligned with shared leadership opportunities 
(M = 4.38, SD = .53) in schools. Both moral imperative and trust scores indicated a high 
agreement, noting a positive correlation between the two variables. 
Moral Imperative and Preparedness 
The variable moral imperative noted the importance of interaction among school 
constituents (M = 4.38., SD = .53). The distribution of responses to preparedness were 
divided (M = 3.69, SD = .93) but remained a strong link to moral imperative responses 
(M = 4.23, SD = 4.3). The findings revealed a strong and positive link (r = .45, p < .001) 
between the variables moral imperative and preparedness. Scores were high on both 
moral imperative and preparedness, indicating a positive correlation between the two 
variables. Though principals perceived various levels of preparedness (M = 3.69, SD = 
.93) a significant and favorable association remained. 
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Trust and Preparedness 
The study disclosed high scores on the trust variable (M = 4.32, SD = .57) and on 
the preparedness variable (M = 3.69, SD = .93). Principals revealed they noticed a 
positive relationship between the variables trust (M = 4.32, SD = .57) and preparedness 
(M = 3.69, SD = .93). They associated their personal experience (25% strong agree, 47% 
agree) and knowledge (22% strongly agree, 51% agree) in addressing students with 
disabilities, with the characteristic trust promoting a greater acceptance of individuals (M  
= 4.59 SD = .54). A positive correlation was evident between variables trust and 
preparedness (r = .52, p < .001). Trust responses indicated agreement among responses 
and preparedness responses indicated neutral responses. 
Summary 
Information was received from 104 of the 116 principals who logged on-line to 
participate in the survey. Forty-six percent of the principals in the Archdiocese of Los 
Angeles Catholic elementary schools completed the survey in part or in its entirety. 
Justice, ethics of care, moral imperative, and trust were four characteristics 
identified from data obtained from current literature. The four characteristics were 
identified as qualities that embrace social justice and inclusive school leadership. In 
schools these characteristics help create commitment and ownership among staff. When 
present, these characteristics provide a foundation that supports school leaders who use 
inclusive strategies. The Catholic School Principal and School Leadership Survey 
(Appendix A) was the research tool used to collect data and answer the research question 
for this study. The survey questions were developed and divided into seven sections. 
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Demographic/biographical data and school data provided insight into the principals’ 
backgrounds along with general school information, noting a need for principals to have 
post graduate degrees in the field of education or school administration in order to have 
knowledge of issues pertinent to education. Also, an emphasis should be placed on 
principal qualifications in order to be competitive with public and private schools. 
Requiring standards for principals may increase the time they remain in their 
administrative position. Other survey sections measured variables associated with 
principals who are inclusive leaders.  
 Cronbach’s alpha test was run to measure the internal reliability of each of the 
five variables. Selected sets of questions developed for the survey were measured to 
determine to what degree they were measuring the same construct (e.g., justice, ethics of 
care, moral imperative, trust, and preparedness). The alpha results indicated that all five 
variables were reliable. Pearson’s correlation coefficient was run for each composite 
variable. Results revealed that a significant and positive correlation existed between all 
five composite variables, indicating a moderate-to-strong direct relationship between 
each pair of variables. 
 It can be concluded that principals did perceive themselves as inclusive leaders. 
There was a positive link among school constituents regarding principal perceptions of 
the need to enhance inclusive school leadership. Principals saw the need to improve 
teachers and parents’ acceptance of integrating students with disabilities in their schools. 
In addition, there is a need to provide further professional development opportunities for 
principals and their staffs which will contribute opportunities to gain knowledge of how 
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to address students with disabilities in their schools. There also remains the need for more 
training of principals and school staffs in obtaining a more accepting attitude towards the 
integration of students with disabilities. 
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CHAPTER FIVE 
DISCUSSION AND IMPLICATIONS 
The literature and research focusing on school leadership and inclusive education 
in Catholic elementary schools in the United States is limited. To enrich and add to 
current data on inclusive leadership in Catholic schools, this research study was 
conducted in order to describe the perceptions of elementary school principals in the 
Archdiocese of Los Angeles related to how they see themselves in carrying out the 
responsibilities of an inclusive leader in relation to the characteristics of justice, ethics of 
care, moral imperative, and trust. This became the focus of the study since it is through 
school leadership, decision making occurs and school change begins (Sergiovanni, 2001, 
Villa & Thousand, 1995). 
 The following research question was developed and used in gathering information 
from principals. The research design and methodology answered the following question: 
How prepared do Catholic elementary school principals see themselves in carrying 
out the responsibilities of an inclusive leader in relation to the four identified 
characteristics of justice, ethics of care, moral imperative, and trust? 
Discussion of the Findings 
The findings of this study revealed multiple implications for Catholic elementary 
school principals. Inclusive leadership can aid in shaping individuals and moving “new 
generations to social participation, to solidarity, to exclusion and to critically understand 
reality” (Holy See, 2008). The basis for this study lies in understanding and incorporating 
inclusive leadership into Catholic schools. Inclusive leadership involves influence over 
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others, is a process, and is organized to achieve a particular end (Ryan, 2006). When 
school leadership distributes and empowers others to share in decision-making, a 
collaborative environment is built and transformational leadership among school 
constituents takes root (Sergiovanni, 2001). Results of the survey reveal that inclusive 
leadership is evident throughout Catholic elementary schools in the Archdiocese of Los 
Angeles.  
The most relevant themes that emerged from the study are discussed in the 
following section and include the following issues: the changing responsibilities of the 
principal, the need for professional development regarding issues that address students 
with disabilities, and the necessity of the regularity of a program that addresses student 
needs in all Catholic schools. A key theme of the study recognized that the characteristics 
of justice, ethics of care, moral imperative, and trust are prevalent among the elementary 
principals in the Archdiocese of Los Angeles, and these traits empower principals to be 
inclusive leaders. A final theme is to encourage principals to seek future leadership from 
within their schools. 
Changing Responsibilities of the Principal 
The changing responsibilities of the elementary school principal includes the need 
for them to embrace a new structure that empowers school constituents to be more 
involved in school decision making. Collaborative decision making needs to focus on 
teaching and student learning. School constituents need to collaborate when creating 
change at schools, and specific needs should be targeted along with educating  
constituents in understanding their roles and responsibilities (Serviovanni, 2001). 
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Sergiovanni (2001) acknowledged that when interaction and communication among 
school constituents occur, staff development needs become prioritized and teaching and 
student learning improves.  
This dissertation study noted a level of discrepancy regarding principals’  
perceptions of preparedness in addressing students with disabilities. Though the majority 
(M = 3.69, SD = .93) concurred that preparedness is an important component that enables 
them to be inclusive leaders, a number of principals (n = 23%) did feel their professional 
training did not enable them to effectively meet the needs of students with disabilities. 
The survey did not delineate the content of professional training. Thus areas such as 
understanding and utilizing skills that encompass differentiated instruction, classroom 
management, specific teaching strategies, and other forms of pedagogy can be considered 
professional training. It can be anticipated that principals will keep abreast of current 
pedagogy, along with keeping informed of current educational trends and programs. 
However, if this continual process of keeping current is not already in place at schools, a 
gap interrupts the continual process of learning. In today’s world, change occurs more 
frequently than in the past; in order to remain current, the need for principals to branch 
out and maintain a collaborative environment, especially collaborative leadership in 
schools, is critical. Thus the study confirmed that along with the many responsibilities of 
being a principal, taking advantage of new opportunities to improve their knowledge and 
experience of working with students with disabilities takes their time and therefore may 
create a void in other responsibilities. These other responsibilities can be filled by shifting 
school responsibilities to others and embracing a more collaborative approach to 
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leadership. This also leads to more unanswered questions regarding the extent and types 
of professional training current Catholic elementary school principals need. Most 
importantly, the need to acknowledge and accept the ever-changing responsibilities of 
principals is here to stay, and it is crucial school leaders recognize and embrace this fact. 
Need for Professional Development 
The need for additional professional development to assist principals in fulfilling 
their administrative responsibilities as inclusive leaders was identified throughout the 
study. A majority of principals (96%) agreed that the DCS emphasizes the need to 
address students with disabilities and most (47%) agreed that experience and knowledge 
(51%) empowered them to address students with disabilities. Information from the study 
revealed that many Catholic elementary school principals are ill-equipped to meet the 
demands of incorporating students with disabilities into their schools due to a lack of 
knowledge and experience. Evidence suggested that Catholic elementary school 
principals lack appropriate training for their jobs and could benefit from professional 
development programs that ensure that principals are well trained and qualified for their 
job. 
The issue of identifying specific professional training needs has been established 
and much remains much to be done. The study showed that 100% of the principals had 
students with disabilities enrolled in their schools. Thus the need for principals and their 
teachers to be knowledgeable in addressing the needs of students with disabilities is high. 
It also remains to be seen that of the 224 principals, why only 46% responded to the 
survey. It could be ascertained whether the principals who responded to the survey did so 
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because they had students with disabilities enrolled in their schools and were therefore 
interested in furthering their knowledge of methods and techniques that would enhance 
ways to address the growing needs that accompany students with disabilities. In addition 
to the need, the desire of Catholic elementary school principals appears to be evident, 
specifically concerning learning strategies and techniques that would enhance their skills 
in addressing the needs of students with disabilities in their schools.  
Demographic data revealed that principals’ level of education varied greatly. 
Many principals’ highest degree is a bachelor degree (37%). The majority of bachelor 
degrees were held in disciplines unrelated to teaching or the field of education (76%). 
Most principals surveyed held master degrees (82%) with most degrees being in the field 
of education, administration, and other school related degrees. The survey question asked 
respondents to note their highest level of education and to check the boxes that applied by 
writing the name of the degree in the space provided. Thus some principals responded by 
checking more than one degree. Regardless of the number or type of degrees held by a 
principal, it is important to note that the matriculation and completion of coursework does 
not necessarily educate the degree’s recipient about the complex issues that accompany 
students with disabilities. Unless a degree was in the arena of education it is probable the 
program did not touch on students with disabilities at all. Even if the degree were in 
education there is no guarantee the coursework covered the issues of student disabilities. 
In many cases, educational programs offer one or only a few courses in pedagogy 
regarding students with disabilities; yet this survey revealed a greater need for 
understanding of this growing trend of students with disabilities. 
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In regard to principals who held teaching credentials, certificates, or licenses it 
should be noted these programs provided training in pedagogy and theories of education. 
Most teaching credentials held by principals were California multiple subject credentials 
(63%); however 14% of principals held no teaching credential of any type, thus 
emphasizing a need to focus attention on principal qualifications. Universities and 
colleges must tackle the growing need of assisting educators by offering coursework and 
programs that enable them to educate students with disabilities in their schools. This, 
along with adaptive educational strategies, can assist educators in addressing this growing 
population of students (DeFiore, 2006; USCCB, 2005). 
The role of the Catholic elementary school principal is complex. A Catholic 
school principal is expected to be the educational leader, managerial leader, and the 
religious leader in his or her school (Ciriello, 1998; Gilroy & Leak, 1998; Helm, 1998; 
Muccigrosso, 1996). Evidence suggests the need for principals to enhance and improve 
opportunities for their teachers and themselves in learning about and understanding 
strategies and skills that will enable them to identify and retain students with disabilities. 
More importantly, principals need to be well versed in understanding the complex and 
ever-changing demands of being an educational leader. Sharing a vision and setting goals 
that focus on purpose, values, and beliefs must be known and communicated by 
principals (Kugelmass, 2004). Assistance through professional development 
opportunities and university coursework can help enhance these important factors, and 
can help principals ascertain the skills required to maintain a collaborative leadership 
model in their schools. 
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Need for Uniformity in Addressing Student Needs in Catholic Schools 
In looking toward the future it can be concluded that there remains a need for 
raising awareness of students with disabilities and those who struggle academically or 
behaviorally in Catholic schools. Though a majority of respondents acknowledged an 
awareness of the STEP/MAP Program (91%), only 66% stated they have implemented 
the program. Though at the time of the survey, the program had been present in the 
Archdiocesan Catholic schools for about 1 year, not all responding principals were aware 
of the program, with fewer principals having implemented the STEP/MAP Program in 
their schools. This revealed the need for the Department of Catholic Schools to mandate 
specific programs for principals, and to work at identifying a more uniform way to 
determine that principals are following specific guidelines with the implementation of 
Archdiocesan, Department of Catholic School programs in schools. Support of the 
STEP/MAP program illustrated the necessity for Catholic elementary school principals to 
accept the need for uniformity in addressing the needs of students who struggle 
academically and behaviorally, and those with disabilities in all Catholic schools.  
The study disclosed that respondents had gained experience with a number of 
students enrolled who struggle academically or behaviorally and were not diagnosed with 
a disability. This data revealed the likelihood that some students in Catholic schools may 
have a disability that has not been identified. Further, a higher probability exists of many 
more students with diagnosed disabilities in the 54% of schools whose principals did not 
respond to the survey. Of all the 224 Catholic elementary schools in the Archdiocese of 
Los Angeles, 91 principals indicated they had a total of 456 students in their schools that 
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struggle and do not have a diagnosed disability. This opens the possibility that an 
unspecified number of students who struggle academically or behaviorally may have a 
disability, but have not been identified as such.  
It can also be suggested that because all of the 46% of responding principals have 
students enrolled with diagnosed disabilities, further guidance regarding the education of 
students with disabilities is needed. One hundred thirteen principals responded that they 
have a total of 983 students with disabilities enrolled. Of this number principals noted 
574 (58%) were identified other health impaired, 167 (17%) were identified with a 
specific learning disability, 70 students (7%) had a speech or language disability, and 62 
(6%) were identified with autism. Often these disabilities are not identified at an early 
age and are identified during elementary school years. These numbers alone represented 
89% of the diagnosed disabilities of students represented in the survey. Eleven percent of 
students had diagnosed disabilities in 9 specified areas. These identified areas of 
disabilities, identified under IDEA, included visual impairment, traumatic brain injury, 
orthopedic impairment, mental retardation, hearing impairment, deafness, emotional 
disturbance, deaf/blindness, and multiple disabilities. Results of this survey revealed the 
versatility of programs and the innovativeness of school leaders, because some of these 
student disabilities required specific and direct needs. It can be assumed that a blueprint 
of Sergiovanni’s (2001) systems view of change may have served as a foundation in 
some of these schools. School leadership which focus on student needs, school climate 
and culture, the work flow in a school, and collaborative involvement helps principals 
fulfill the needs of a diverse student population in their schools.  
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Prevalence of Justice, Ethics of Care, Moral Imperative, and Trust Among 
Principals 
 In schools where principals perceived there were an atmosphere of trust and care, 
and where there was a sense of justice and moral imperative when decisions were made, 
it was likely the school leadership was collaborative, and relied on others when making 
school decisions. Drawing on the expertise of those with specific knowledge enhances 
school leadership and assists leaders in addressing the diverse needs of students. The 
study revealed, that though there was a need to improve knowledge and expertise among 
principals and their staffs, present at the core of these Catholic elementary schools is 
leadership that embraces equity and fairness in schools. Evidence reported that principals 
had faith and confidence in others and a willingness to show comfort and concern for 
others while embracing moral standards along with obligatory goals and practices. 
Elementary principals in the Archdiocese of Los Angeles need these qualities in order to 
build a more inclusive community and address the growing need to reach out to students 
with disabilities. It would be remiss, however, to overlook the fact that according to the 
survey, there was a prevalence of justice, ethics of care, moral imperative, and trust 
among elementary principals in the Archdiocese of Los Angeles. However, the majority 
of principals (54%) did not respond to the survey. This causes one to ponder if the non-
respondents also saw themselves as inclusive leaders in their schools. A case can be made 
that inclusive leaders participated in the survey and those unknowledgeable or not open 
to the acceptance of students with disabilities in their schools chose not to participate in 
the survey. This leads to the need to continue to gather data from principals. Data can 
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therefore drive programs and help determine the best use of money, both in schools and 
in the Department of Catholic Schools. 
 Working to maintain an environment where unbiased opportunities are provided 
for students helps solidify the spirit of justice in Catholic schools (Putnam, 2000). The 
USCCB (1998) developed seven principles that can assist individuals in making informed 
decisions at their schools. These themes of Catholic social teaching can aid school leaders 
in recognizing the importance of fostering justice in their schools (M = 4.60, SD = .49). 
 With the recent fluctuation in enrollment in many Catholic schools, the need to 
overcome adversity regarding enrollment numbers is on the rise. Equal opportunities for 
all students, including those with disabilities, should be placed at the forefront of 
marketing Catholic schools. Building compassion and an ethic of care should be at the 
heart of every school (Bolman & Deal, 2001). The survey showed that principals 
perceived their schools’ culture to be one in which all school constituents sincerely cared 
for one another (M = 4.59, SD = .53). However, work remains to be done. Since parents 
have a vested interest in the success of a school and in their child’s achievement, the need 
to enhance the importance of caring for one another rests firmly on the relationships that 
are built at schools. A “sense of caring” can help relationships grow, thus inspiring a 
greater acceptance of all individuals. 
 Principals must continually guide and encourage school constituents in setting 
goals in schools, and in sharing a future vision (DuFour et al., 2006). Theoretically, 
sustaining moral imperative in schools would be optimal. However, more work is needed. 
School leaders must recognize that the needs of individuals vary, and permitting some 
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inequities of distribution of services should be allowed if this is what one needs to be 
successful (M = 3.85, SD = .73). It is clear that with greater involvement on the part of 
school constituents, principals must concur with the need for sharing leadership 
opportunities at schools (M = 4.38, SD = .53).  
 As the role of the principals continues to evolve, relying on Tschannen-Moran’s 
Trustworthy Leadership Matrix (2004) can aid in preserving trusting relationships in 
schools. It is clear that principals believed in shared decision-making (with parents M = 
4.11, SD = .56; with teachers M = 4.46, SD = .54). This feedback ties in with Bridges’ 
(2003) Actions That Promote Trustworthiness, and acknowledges that “trust is the glue 
that holds things together” and is “also a choice that involves risk” (Tschannen-Moran, 
2004, p. 38). As principals embark on addressing the changing needs of Catholic schools, 
maintaining a climate of trust will aid in greater acceptance of shared leadership in 
schools. 
 Of the four identified characteristics that embrace social justice and enhance 
inclusive school leadership, no single characteristic easier or harder to live out. It depends 
on each individual. It is, however, easier to state the way one sees him or herself in 
relation to being an inclusive leader, rather than to live it. It can be considered that 
responding principals may have stated they are inclusive leaders, but may not actually be 
living it. Future assessment of these areas can help fine-tune reality, and in the process, 
bring to surface the importance of actually living out what one states. The fact that 
responding principals acknowledged their insights on areas that encompass justice, ethics 
of care, moral imperative, and trust leaves this researcher with the satisfaction that 
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principals have discerned important issues that can help them practice inclusive 
leadership. 
The responses to the Catholic School Principals and Inclusive Leadership Survey 
(Appendix A) overwhelmingly revealed that principals do perceive themselves to be 
inclusive leaders. In addition to recognizing this fact, Catholic elementary school 
principals also need to advocate for assistance among their school constituents. The role 
of the principal continues to change and through the on-going support of others, 
principals need to encourage leadership opportunities for others while embracing the 
themes of Catholic social teaching (USCCB, 1998). It is advised that principals work 
collaboratively with others, thus allowing time for principals to focus on issues specific to 
teachers and student learning. 
Future Leadership of Catholic Elementary Schools 
In looking forward, Catholic elementary school principals need to encourage 
leadership from within their own schools. Principals need to embrace a transformational 
leadership style that empowers all school constituents to take ownership for what occurs 
in their schools (Sergiovanni, 2001, 2003). Distributed leadership empowers others and 
allows the principal to concentrate on maintaining a common culture and climate 
throughout the school (Sergiovanni, et. al., 2004). With the ever-changing demands of 
our schools, the need to address students with disabilities, while meeting the needs of all 
students and teachers grows. Among the demands, maintaining adequate enrollment in 
Catholic elementary schools throughout the Archdiocese of Los Angeles continues to be 
a challenge for principals. The study reveals that 27% of responding principals reported 
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enrollment numbers under 200 students. Because the job of principals is ever changing, 
embracing a collaborative approach to school administration can help principals respond 
to the diverse needs of their schools and maintain enrollment numbers that will ensure 
Catholic schools will remain viable in the future. 
Significance of the Findings 
 The premise of this study was to research whether the principals in the 
Archdiocese of Los Angeles Catholic elementary schools perceived themselves to be 
inclusive principals, embracing characteristics found to define inclusive leaders. The 
research and review of the literature helped in the development the Catholic School 
Principals and Inclusive Leadership Survey (Appendix A), which allowed principals to 
reflect and respond to questions and situations prevalent throughout their schools. Once 
there is an understanding of principals’ perceptions of themselves regarding the matter of 
being inclusive, other issues emerged. These were identified as important factors related 
to meeting the increasing need for Catholic schools to educate students with disabilities. 
As the role of the principal evolves, the importance of maintaining a collaborative 
relationship with others is paramount. The continual need for on-going professional 
development is emphasized as an important issue for principals. Researching appropriate 
professional development needs and securing funding for the in-servicing will most likely 
remain a challenge for most principals. 
Statistical analysis of the survey responses indicated principals do demonstrate the 
characteristics that embrace social justice and enhance inclusive school leadership (see 
Table 2). Data indicated that there were significant and positive outcomes to the survey 
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responses and principals perceived that all the identified characteristics were important 
and are present in their schools. Data also showed that a limited number of questions 
were asked of principals relating to justice, ethics of care, moral imperative, and trust (see 
Table 7). Whether or not principals’ perceptions were a lived reality, the survey revealed 
that principals accepted the belief that the four characteristics of justice, ethics of care, 
moral imperative, and trust, do embrace social justice issues and do enhance inclusive 
school leadership. 
The survey used in this study proved to be valid in assessing principal perceptions 
in regards to being an inclusive leader; now the work continues toward making entire 
school communities open to the acceptance of students with disabilities. Results of the 
survey revealed the presence of a climate of inclusive leadership in the Catholic 
elementary schools throughout the Archdiocese of Los Angeles and the significant 
diversity represented among the survey respondents who work at schools typified by 
equally diverse student enrollments.  
It remains to be seen, however, if the majority of principals in the Catholic 
elementary schools throughout the Archdiocese of Los Angeles reflect the survey 
findings considering that 54% did not respond to the survey. The quick and cursory 
method of gathering information revealed principals’ perceptions, but not necessarily the 
reality in schools. It is important to note that all principals who responded to the survey 
had students with disabilities enrolled in their schools, thus recognizing that Catholic 
elementary schools in the Archdiocese of Los Angeles are addressing the mandates put 
forth by the United States Catholic Conference of Bishops. Recognizing this, the 
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information represented only 46% of principals in Los Angeles Catholic elementary 
schools, leaving others to ponder if this number reflects the reality throughout 
Archdiocesan schools, or if it overrepresented principals who endorse the acceptance of 
students with disabilities in their schools.  Survey responses revealed that 4% of the 
students enrolled in Catholic elementary schools throughout the Archdiocese of Los 
Angeles had a diagnosed disability under IDEA; though this information is encouraging 
much more needs to be done. 
A Change Towards Inclusive Leadership 
 As the role of Catholic elementary school principals changes, the survey findings 
suggested that principals who embrace the characteristics of justice, ethics of care, moral 
imperative, and trust had an increased probability of embracing a school climate that 
encourages collaboration and dialogue among school constituents, as well as among other 
principals and personnel at the Department of Catholic Schools. This is important 
because the role of the Catholic elementary school principal continues to change, and the 
need for principals to be more accepting of students with disabilities grows.  
Principal responsibilities must be shared. Catholic school principals must consider 
utilizing vice principals, teachers, parents, school boards, and others to help share the 
various responsibilities that face their schools. Utilizing Villa and Thousand’s (1995) 
rationales for change (see Figure 2), principals can work collaboratively on setting up 
both short and long term goals for their schools. Spirituality and Church teachings  
should be added to Villa and Thousand’s (1995) 10 rationales. These rationales are 
critical for a school’s success, and due to the enormity of the issues, principals must keep 
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current with the issues that affect their schools. To fully embrace the inclusion of students 
with disabilities, principals must continually educate and inform school constituents of 
the importance of maintaining an accepting attitude toward all students. The development 
of school leadership allows others to tap into the talents and knowledge base of others. 
When all school constituents are included in decision-making issues, school community 
can be built with an atmosphere of collaboration. Utilizing a collaborative approach in 
schools can free the principal to attend less to managerial issues and focus more on the 
increasing needs of teachers and student learning. 
It is a matter of social justice that Catholic schools be open to accepting students 
with disabilities. Though this survey reflected an inclusive attitude on the part of Catholic 
elementary school principals in the Archdiocese of Los Angeles, it is likely that some 
principals, as well as teachers, parents, and other school constituents, are not ready to 
accept students with disabilities. It is probable that future issues will arise with more 
schools welcoming students with disabilities. Being open to establishing an on-going 
dialogue, which includes the challenges as well as the successes of Catholic schools, can 
help maintain inclusive Catholic schools. The United States Catholic Conference of 
Bishops (2005) challenged Catholic schools to find ways to address the needs of students 
with disabilities. Thus it is the responsibility of Catholic school principals to rise to the 
challenge and work toward changing to a more inclusive leadership model in their 
schools.  
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Future Goals 
 A case can be made for a stronger future of Catholic schools, if principals, 
pastors, Archdiocesan personnel, school boards, and other school constituents become 
open to discovering ways to accept and educate students with disabilities. The Bishops 
recognize that there are challenges in educating students with disabilities, but also 
acknowledge it is the responsibility of the Catholic Church and its schools to incorporate 
principles of Catholic social teaching more fully into Catholic education (USCCB, 1998). 
This may require the Bishops to help Catholic schools seek ways to fund programs that 
are more inclusive. Examining diocesan programs that raise money through parishes and 
other means, and which help fund schools, may be an area to be further explored by the 
Bishops and personnel in the Department of Catholic Schools. The sheer size of the 
Archdiocese of Los Angeles, along with the number of Catholic elementary schools, 
poses unique issues compared with other diocese throughout the United States. The 
possibilities for the future of Catholic schools should consider the breaking up of the 
Archdiocese of Los Angeles into smaller diocese, to allow for more individualized 
attention to schools and parishes. Whether a move as bold as this would be considered 
remains to be seen. However, the reasons for doing so should not be overlooked.  
Catholic elementary school principals manage many responsibilities. With the 
demand of parents and society, and the on-going advancements in technology and 
pedagogy, principals face the daunting task of balancing the needs of teachers and 
students in their schools. As school enrollment numbers fluctuate, the need to maintain an 
appropriate number of students enrolled will be a challenge for some. Enrollment 
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numbers will continue to be an important factor in the funding for schools. The needs are 
many, and addressing varied and challenging goals, including the acceptance of students 
with disabilities, must be addressed in order for Catholic schools to remain viable. 
Catholic Bishops’ Recommendations 
In recent years the Catholic Bishops (2005) have renewed their commitment to 
Catholic schools’ setting goals that state Catholic schools should be available and 
accessible to those who wish to attend. A USCCB (2002) study confirmed that students 
with disabilities are being educated in Catholic schools; however many students are less 
likely to receive services provided through federal funding. This fact points to the need 
for the U. S. Catholic Bishops to assist in finding ways to help fund services to Catholic 
schools. In addition to the need for funding, various documents from the USCCB (1995, 
1998, 2002, 2005) have encouraged Catholic schools to expand services to students with 
disabilities. Unfortunately, many diocesan and Archdiocesan offices continue to be 
limited in their ability to staff appropriate persons to assist individual schools (DeFiore, 
2006). Along with the need for better funding of programs that address the education of 
students with disabilities, the USCCB continues to state Catholic schools must persist in 
finding ways to address the needs of disabled students (2005). It is encouraging to see 
that the U. S. Catholic Bishops acknowledge the need for Catholic schools to address the 
growing need of parents of children with disabilities who want a Catholic education for 
their children. It is important to realize that as the need for principals to be informed of 
issues pertaining to students with disabilities increases, the need for principals to keep 
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abreast of issues and programs that can aid Catholic schools in addressing specific needs 
also increases. 
The U. S. Catholic Bishops should provide avenues for Catholic school principals 
to expand their networks to meet with philanthropic supporters of the Church who may 
also be supporters of education and of students with special needs. Support from religious 
communities, both monetarily and from persons who are willing to obtain training to 
work with disabled students could assist schools that are seeking ways to expand their 
services to students with disabilities. The Bishops could help dioceses and Archdioceses 
find ways to assist Catholic schools by networking with Catholic universities who are 
willing to develop programs for Catholic school principals and educators.  
The directives of the USCCB are encouraging, though assistance in seeing that 
directives are fulfilled could use some support. Ultimately the directives of the USCCB 
take on a new urgency in seeing that the future of Catholic schools remains viable. 
Professional Development 
Professional development opportunities that educate principals on the federal 
programs funded and made available to Catholic school students need to be better 
communicated to principals. Because a 2002 USCCB study confirmed that students in 
Catholic schools are less likely to receive services through federal funding, greater efforts 
are needed to educate Catholic school principals about the programs available to them via 
federal funding. It is critical to note that Catholic school principals need to be better 
informed that they are stewards for their students. They should be well versed in the 
avenues that need to be taken to obtain funding which is available to private school 
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students and their teachers, specifically those in Catholic schools. Teaching strategies and 
in-service opportunities that address students with disabilities need to continually be 
available and presented to principals and teachers. Catholic universities should offer 
programs to Catholic school principals and teachers that enhance their knowledge and 
experience of working with students with disabilities. 
Along with the Inclusion Conference planned by the Archdiocese of Los Angeles 
Inclusion Committee, other specific professional development presentations should be 
made known to principals, ensuring that future professional development planning by 
principals includes issues that address students with disabilities. The Archdiocese of Los 
Angeles Inclusion Committee developed the STEP/MAP Program and hosted in-services 
on utilizing the program in schools, throughout the Archdiocese of Los Angeles. An 
urgent attempt should be made to see that all principals are in-serviced in using the 
STEP/MAP program. Change begins with leadership, and although survey responses 
revealed that 91% of principals were aware of the program, only 66% stated they had 
started implementing it. This fact also causes one to ponder how many of the 54% of the 
principals who did not respond to survey are aware of the STEP/MAP program and have 
started its implementation at their schools.   
Principals need to embrace a transformational leadership style that allows them to 
facilitate a shift at their schools, toward all constituents accepting the need to teach and 
address the needs of students with disabilities. Each principal, along with their school 
staffs, should consider being trained in the STEP/MAP program, thus embracing new 
procedures and strategies that can be used in schools.   
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The study revealed that most principals lack knowledge and expertise in the area 
of addressing students with disabilities. This, along with the large number of principals 
who enter the field of school administration each year, showed the need to present 
teaching strategies along with general information that affects the education of students 
with disabilities. Both detailed and general professional development programs and 
coursework need to be developed and presented to principals and their staffs. A greater 
emphasis on addressing the needs of educating students with disabilities must be made in 
order to offer optimal programs for students in Catholic schools. 
Recommendations for Future Research 
 The data gathered implied all schools in the Archdiocese of Los Angeles have 
students with disabilities enrolled and all schools have students with academic or 
behavior issues that are not diagnosed with a disability, implying that students may be 
enrolled in schools who may have a disability but have not been diagnosed. The data also 
implied that principals are inclusive leaders who embrace collaborative partnerships with 
school constituents while nurturing a moral and caring environment. The findings of this 
study revealed that Catholic elementary school principals in the Archdiocese of Los 
Angeles are educating students with disabilities. However, many questions remain that 
will require additional research. Further research on the adequacy of Catholic elementary 
schools to educate students with disabilities would contribute to the understanding of how 
well students with disabilities perform academically and are being educated. In order to 
fully understand the impact Catholic schools have on students with disabilities, and in 
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keeping with the recommendations of the United States Catholic Bishops, 
recommendations for future research are included below: 
• Research regarding the role of the teachers and their effectiveness in educating 
students with disabilities would validate the need for specific strategies and 
professional development training in schools.  
• Research on the matriculation rate of students with disabilities in Catholic 
elementary schools. The study should include identifying students with 
disabilities before they have been enrolled and after they have been enrolled. The 
study should include the number of students with disabilities who remain in the 
school and graduate.  
• A study of students with disabilities who graduate from Catholic elementary 
schools and who apply and are accepted to Catholic high schools should be 
conducted. Outcomes for why students remain, leave, and are or are not accepted 
into high schools should be included. This study could provide data regarding 
areas of need and types of support systems that could be implemented to assist 
principals with the transition of students with disabilities into Catholic high 
schools. 
• A study of the academic and social impact of students with disabilities attending 
Catholic elementary schools could provide data that support the efforts related to 
marketing, raising enrollment, and providing an education to students whose 
parents wish to have their child in Catholic school. 
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• A comparative study of professional development programs available to Catholic 
elementary school staffs would provide data that reveal successful programs and 
services that support the needs of students with disabilities. 
• A longitudinal study of the number of students who struggle academically or 
behaviorally and are later identified with a disability. 
• A study of types of professional development training offered to principals with a 
breakdown of specific target areas and the effectiveness of each area (i.e., 
differentiated instruction, classroom management, specific strategies used, etc.). 
• A study of the academic impact on students with disabilities attending Catholic 
elementary schools could reveal areas where improvements should be made in 
order to maintain a quality educational and spiritual program for all students. 
• Studies replicating the present one could be conducted in Catholic schools located 
in other dioceses and Archdioceses. Outcomes could examine a local, statewide, 
or national trend as to whether principals perceive themselves to be inclusive 
leaders. The study could be carried out in Catholic high schools, to reveal if 
principals perceive an inclusive climate among teachers, faculty, students, and 
parents. Studying principals’ perceptions of being an inclusive leader is an 
important starting point because change begins at the top. 
Implications for Practice 
This study revealed that though Catholic elementary school principals do see 
themselves as inclusive leaders, there remains a disconnect with teachers, school staffs, 
and parents regarding the willingness to accept and embrace students with disabilities in 
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their schools. The job of a Catholic school principal is ever changing; as the literature 
states, the need is growing to maintain a collaborative atmosphere in schools where there 
is openness to accepting and educating students with varying needs, including students 
with disabilities. Much needs to be done in regard to communicating the issues that may 
accompany students with disabilities. Educating teachers and school staffs about the 
needs of students with disabilities is paramount. Additionally, educating parents and 
school constituents is necessary. When all school constituents are on board in 
understanding what may be required when educating students with disabilities, 
opportunities for building school community and collaboration increase.  
Acknowledging that Catholic schools accept students with disabilities can lead to 
many positive outcomes. Establishing a school environment that is inclusive can attract 
families. School principals must be willing to collaborate and build a professional 
learning community (PLC), where all school constituents have a stake in student 
successes. By providing a PLC, opportunities will be become available to all students, 
included those who are marginalized. Being open to working with students with 
disabilities can serve as a marketing tool to increase enrollment. Principals at specific 
schools in a given geographic area may consider establishing one school with a focus on 
inclusive education. Schools that offer programs that provide differentiated instruction 
and creative academic programs that cater to the varied needs of students, thus allowing 
students to learn in less traditional ways, may entice parents to consider an alternate type 
of program for their children. By offering specialized Catholic schools, specifically ones 
that cater to students with disabilities, principals and teachers who specialize in working 
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with special needs students can hone their skills, satisfy the desires of many Catholic 
school parents, and help students with disabilities obtain an education in a Catholic 
school. 
 Recognizing that students with disabilities are on the rise and many parents 
desire to have their children educated in a Catholic school offers opportunities for 
principals to promote Catholic schools. As the spiritual leader of the school, the principal 
has the responsibility to address the mandates set forth by the Catholic Bishops that also 
address the social teachings of the Catholic Church (USCCB, 1998). More importantly, 
Catholic elementary school principals can reflect and act on the words of Margaret 
Wheatley (2002), “If we want a different future, we have to take responsibility for what 
we are doing in the present” (p. 64). 
Conclusions 
The findings of the study definitively confirmed that Catholic elementary school 
principals embraced the notion of inclusive leadership. Survey responses indicated 
Catholic elementary school principals in the Archdiocese of Los Angeles were inclusive 
leaders in relation to the characteristics of justice, ethics of care, moral imperative, trust, 
and principal preparedness. Responses revealed that principals perceived themselves to 
be inclusive leaders who accepted and welcomed students with disabilities in their 
schools, and who acknowledged the need to further themselves in learning strategies that 
enhance the education of students with disabilities. School leadership is the cornerstone 
of this study because it is through school leadership that change, collaboration, and 
implementation of new programs or expectations begin. With the advent of change in 
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Catholic schools, the more frequent turnover of school principals, and the growing issue 
of educating students with disabilities in Catholic schools, the need for Catholic school 
principals to address students with disabilities and be more inclusive has emerged. 
Competition between public and private schools is on the rise and enrollment issues have 
recently become a concern for most schools. The responsibilities of Catholic elementary 
school principals have expanded and their jobs have become increasingly demanding.  
In accord with recent United States Conference of Catholic Bishops (1995, 2002, 
& 2005) statements, Catholic schools continue to provide an accessible and affordable 
education to students, including those with disabilities. The job of the Catholic 
elementary school principal is daunting, yet the study revealed that Catholic elementary 
school principals were inclusive and open to sharing the responsibilities that accompany 
the complex job of administering an elementary school. The study revealed that 
principals saw the need to enhance and improve professional development opportunities, 
not only for themselves, but for their entire school communities. While the Archdiocese 
of Los Angeles maintains an Inclusion Committee that offers in-services to school staffs, 
work remains in the area of professional development training, not only with teachers and 
school staffs, but also with parents and students.  
In Catholic elementary schools throughout the Archdiocese of Los Angeles 
students with disabilities are enrolled. The research indicated that an atmosphere of 
collaboration, care, justice, and trust prevails in schools, and these aspects are nurtured by 
the principals. Collaboration, however, between schools and among school constituents 
needs to be encouraged to enhance the positive contributions already being made toward 
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students with disabilities. Issues regarding school preparedness and the education of 
students with disabilities will continue to be deliberated. The education of students with 
disabilities in Catholic elementary schools throughout the Archdiocese of Los Angeles is 
a reality that should be celebrated and embraced.  
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APPENDIX A  On-Line Survey 
 
Catholic School Principals and Inclusive Leadership Survey 
 
 The purpose of this survey is to gather data that will reveal how prepared 
Catholic elementary school principals see themselves in carrying out the 
responsibilities of an inclusive leader, in relation to the four identified 
characteristics of justice, ethics of care, moral imperative, and trust. 
 
 Your responses will remain confidential and since there are no right or 
wrong answers, it is important that you answer all questions honestly. 
 
 Biographical/demographic information and school data will be gathered for 
research purposes. 
 
 This research request and procedures complies with the Loyola Marymount 
University Institutional Review Board. 
 
 Results will be shared with the Los Angeles Archdiocese, Department of 
Catholic Schools and will provide information for principal professional 
development programs, and will be available upon request from Jayne M. 
Quinn. 
 
 Please do not close this survey until you are finished since you will be unable 
to re-open it to complete any unfinished sections. 
 
 Thank you for taking the time to answer the questions contained in this 
survey. 
 
 
 
1. I consent to my information and responses being used by Jayne M. Quinn in  
her doctoral research at Loyola Marymount University, Los Angeles, on 
Catholic School Principal and Inclusive Leadership. 
 …Yes 
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Biographical / Demographic and School Information: 
For the following questions please mark the answer that best applies. 
 
 
2.  Gender (Check one box.): 
 …Male      …Female 
 
 
3.  What is your highest level of education? (Check the boxes that apply and 
     write the name of your degree on the line provided) 
 
 …Bachelor’s degree in          
 …Master’s degree in          
 …Doctoral degree in the field of education or special education    
 …Doctoral degree in another field (please specify)       
        …Other (please specify)          
 
4.  What credentials do you hold? (Check the boxes that apply and write the 
name of the credential on the line provided) 
 
 …No credential or license         
 …CA multiple subject credential         
 …CA single subject credential in         
 …CA special education credential        
 …CA preliminary administrative credential (Tier I)      
 …CA professional administrative credential (Tier II)      
 …Out of state teaching credential, certificate, or license (please specify below) 
            
  …Other  (please specify)          
 
 
5.  Please indicate the number of years you have been a principal:    
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6.  What is your school’s current financial level? (Check one box) 
 
 …Level  1  …Level  2  …Level  3  …Level  4  …Level  5  
 …Level  6  …Level  7  …Level  8  …Level  9  …Level  10 
 
 
7.  Please indicate your school’s current total enrollment in grades  
kindergarten through grade eight:      
 
 
8.  Race/Ethnicity (Check one box.): 
 …Caucasian  
 …African-American 
 …Hispanic/Latino 
 …Asian/Pacific Islander  
 …Native American  
 …Multi-Racial  
 …Other  
 
 
9. Are you aware of the Support Team Education Plan (STEP) / Minor 
Adjustment Plan (MAP) Program? (Check one box)       …Yes  … No 
 
 
10. Has your school implemented the Support Team Education Plan (STEP) /  
Minor Adjustment Plan (MAP) Program? (Check one box)  …Yes   …No 
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11. Please indicate the number of students formally identified in your school, in 
kindergarten through grade eight, with the listed disabilities according to the 
Individuals With Disabilities Education Act (IDEA): 
 
  Autism 
         
  Deaf/Blindness  
       
  Deafness   
       
  Emotional Disturbance 
       
  Hearing Impairment  
       
  Mental Retardation  
       
  Multiple Disabilities  
       
  Orthopedic Impairment 
  
  Other Health Impairment  
(For example: asthma, attention deficit hyperactive disorder 
(ADHD), diabetes, epilepsy, heart condition, hemophilia, lead   
poisoning, leukemia, nephritis, rheumatic fever, sickle cell anemia) 
 
  Specific Learning Disability  
(For example: auditory processing, visual processing, etc.)   
  Speech or Language Impairment   
   
  Traumatic Brain Injury 
   
  Visual Impairment (including blindness) 
  
  Other (Please specify):       
     
 
12. Do you have students who struggle academically or behaviorally but are not  
identified with a disability? (Check one box)    …Yes   …No 
13.  If you do have students who struggle academically or behaviorally but are 
not identified as disabled, please note that number of students in 
kindergarten through grade eight:      
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Please check one response, from strongly disagree to strongly agree, that best 
indicates your perception in regards to you and your school for each of the following 
questions: 
 
 
 Strongly 
Disagree 
1 
Disagree 
2 
Neutral 
3 
Agree 
4 
Strongly 
Agree 
5 
14. It is my obligation to nurture 
responsibility among all school 
constituents (teachers, students, 
parents). 
     
15. Students with disabilities can 
attend my school. 
     
16. It is important to have 
policies in order to provide 
minor adjustments for students 
with disabilities. 
     
17. Students without disabilities 
are accepting of students with 
disabilities.  
     
18. Teachers are accepting of 
students with disabilities. 
     
19. Teachers accept and 
celebrate students’ similarities 
and differences. 
     
20. Parents of student’s without 
disabilities are accepting of 
students with disabilities. 
     
21. Justice is an important 
characteristic which is fostered 
in school. 
     
22. Collaboration with all 
constituents (teachers, students, 
parents) occurs at school.  
     
23. Students with disabilities 
learn from those without 
disabilities. 
     
24. Students without disabilities 
learn from those with disabilities. 
     
25. Caring is more fundamental 
than fairness. 
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 Strongly 
Disagree 
1 
Disagree 
2 
Neutral 
3 
Agree 
4 
Strongly 
Agree 
5 
26. A school culture is evident, 
where all constituents (teachers, 
students, parents) sincerely care 
for one another.  
     
27. Students care for one 
another. 
     
28. All teachers care for one 
another. 
     
29. Most or all parents care for 
one another. 
     
30. Encouraging ethics of care in 
school inspires a greater 
acceptance of all individuals. 
     
31. Monitoring the distributions 
of services (e.g., give an 
individual student what he/she 
needs to succeed) by focusing on 
individual needs, occurs at 
school. 
     
32. Providing alternative 
methods of instruction or 
additional assistance to students 
with disabilities occurs at school. 
     
33. Permitting some inequities in 
distribution of services to 
students, if it is what a particular 
student needs to be successful, 
occurs at school. 
     
34. Shared leadership 
opportunities occur at school. 
     
35. Tension and disequilibrium 
can lead to positive change. 
     
36. Teachers build upon shared 
values. 
     
37. Teachers are committed to 
their jobs. 
     
38. Teachers encourage students 
to make moral choices. 
     
39. I share myself honestly with 
others. 
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 Strongly 
Disagree 
1 
Disagree 
2 
Neutral 
3 
Agree 
4 
Strongly 
Agree 
5 
40. Trusting staff is important.      
41. Trusting parents is important.      
42. Collaboration among 
teachers is important. 
     
43. If I cannot follow through on 
a promise, I inform the person(s) 
and explain the circumstances 
that led to the change in plans. 
     
44. Decision-making is shared 
with parents. 
     
45. Decision-making is shared 
with teachers. 
     
46. The characteristic of trust 
promotes a greater acceptance of 
individuals. 
     
47. The Department of Catholic 
Schools emphasizes the need to 
address students with disabilities. 
     
48. The Department of Catholic 
Schools provides professional 
development for principals to 
assist students with disabilities. 
     
49. My professional training 
enables me to effectively meet 
the needs of students with 
disabilities. 
     
50. Teachers have an accepting 
attitude towards the integration 
of students with disabilities. 
     
51. Parents have an accepting 
attitude towards the integration 
of students with disabilities. 
     
52. My experience enables me to 
address students with disabilities. 
     
53. My knowledge enables me to 
address students with disabilities. 
     
 
 154 
APPENDIX B  Definition of Terms 
Accommodations: Services, equipment, or action provided for a student, allowing the 
opportunity for individuals to meet educational needs without altering or lowering 
expectations (Kemerer, et al., 2005). 
Americans with Disabilities Act (ADA): Civil rights legislation for persons with 
disabilities ensuring nondiscrimination in a broad range of activities. This law requires 
that reasonable accommodations be made that will allow students with disabilities to 
participate as fully as possible in day-to-day activities (Americans With Disabilities Act 
of 1990). 
Child Find: A requirement that all state public schools locate, identify, and evaluate 
students with disabilities. It is the responsibility of public schools to account for all 
students with disabilities (Individuals with Disabilities Education Improvement Act of 
2004). 
Correlation: refers to the extent to which two variables are related across a group of 
participants (Pyrczak, 2006).  
Cronbach’s Aplha: A test of reliability that measures internal consistency. Comprises a 
number of items that make up a scale designed to measure a single construct (e.g., 
justice), and determines the degree to which all items are measuring the same construct 
(Cronk, 2006). 
Disability: A physical, mental, or emotional condition. It is the inability to do something, 
the lack of a specific capacity. A disability is a physical, mental, or emotional condition 
(Smith, 2004).  
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Education for All Handicapped Children Act (EAHCA): Known as the mainstream law 
and requires states to provide a Free and Appropriate Public Education for children with 
disabilities. Requires Individual Education Plan’s and first defined Least Restrictive 
Environment (Vaughn, et al., 2000). 
Efficacy: The power to produce effects or intended results (Webster’s New World 
Dictionary, 1972). 
Elementary and Secondary Education Act (ESEA): Academic accountability 
requirements for all students in public schools in the United States, now reauthorized as 
the No Child Left Behind Act (No Child Left Behind Act of 2001). 
Free and Appropriate Public Education (FAPE): Special education and related services 
that are provided at public expense, meeting standards of state educational agencies, and 
are in conformity with students’ individualized education plan (IDEIA, 2004; Kemerer, et 
al., 2005). 
Inclusion: All students, including those with disabilities, are educated in a regular 
classroom setting. Special education support and services are provided to those with 
disabilities as needed in the general education classroom (Vaughn, et al., 2000). 
Independent Variable: The variable whose levels (values) determine the group to which a 
subject belongs. A true independent variable is manipulated by the researcher (Cronk, 
2006). 
Individual Education Program (IEP): A written educational plan prepared for a student 
with a disability, setting future academic goals and strategies. An IEP contains a 
description of a student’s educational needs, goals for the year, progress on goals from 
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the previous year if applicable, and the nature and type of special education and related 
services for students (Kemerer, et al., 2005). Key stakeholders are included in writing this 
plan (IDEIA, 2004). 
Individuals with Disabilities Education Improvement Act (IDEIA): Formerly known as 
Public Law 94-142 and IDEA; this federal law states that to receive funds, all public 
schools must provide a free and appropriate public education for every child between the 
ages of three and twenty-one, regardless of severity of the disability (IDEIA, 2004). 
Individual Service Plan (ISP): This term has been adopted for use with parentally placed 
students in private schools in lieu of an IEP. Each private school student with a disability 
who has been designated to receive Part B services of IDEIA “must have a services plan 
that describes the specific special education and related services that the LEA will 
provide to the child…” (IDEIA, 2004). 
Internal Consistency: A reliability measure that assesses the extent to which all of the 
items in an instrument measure the same construct (Cronk, 2006). 
Learning Disability: A significant discrepancy between intelligence and ability; students 
who have the ability to learn some skills and strategies quickly and easily, however have 
difficulty learning other skills and strategies (Vaughn, et al., 2000). 
Least Restrictive Environment (LRE): To educate a child in a regular classroom setting, 
or in a setting as close to a regular classroom setting as possible (IDEIA, 2004). 
Local Education Agency (LEA): The local public school, or public school district where a 
private or Catholic school resides; the LEA receives federal finance assistance (NCLB, 
2001). 
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Mainstreaming: Whenever possible, participation of students with disabilities in a regular 
classroom setting for part or all of the day, or for select classes, as deemed appropriate for 
the student (Vaughn et al., 2000).    
Mean: A measure of central tendency where the sum of the deviation scores equal zero 
(Cronk, 2006).  
Minor Adjustment: Parts of the school or classroom environment or curriculum may be 
adjusted to some small or minor extent, to meet the needs of an individual student 
(Archdiocese of Los Angeles Department of Catholic Schools Administrative Handbook 
2008). 
Modifications: Adaptations made to the service or action provided to a student, through 
changes that may include course content, teaching strategies, expectations, or other 
attributes. These changes can fundamentally alter standards of expectation for students 
(Kemerer, et al., 2005). 
No Child Left Behind Act (NCLB): Reauthorization of the federal elementary and 
secondary act (ESEA) requiring all public school students in their respective state to meet 
yearly academic requirements in language arts and mathematics (NCLB, 2001). 
Pearson’s Correlation Coefficient: Also known as Pearson’s r, determines the strength of 
the linear relationship between two variables. Coefficients close to 0.0 represent a weak 
relationship. Coefficients close to 1.0 or -1.0 represent a strong relationship. Significant 
correlations are flagged with asterisk (Cronk, 2006).  
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Positive Relationship: Also referred to as a direct relationship or correlation, those who 
score high on one variable tend to score high on the other variable, and those who score 
low on one variable tend to score low on the other (Pyrczak, 2006). 
Professional Learning Community (PLC): A group of educators who work 
collaboratively in on-going processes of inquiry and action research to achieve common 
goals linked to the purpose of learning for all (DuFour, DuFour, Eaker, & Many, 2006). 
Section 504 of the Rehabilitation Act of 1973: A legal document falling under provisions 
of The Rehabilitation Act of 1973. This document prevents discrimination against 
persons with disabilities in programs receiving federal financial assistance. The program 
is designed to assist students with disabilities attending regular education programs. 
Students may qualify if they have a physical or mental impairment, which substantially 
limits one or more of the child’s major life activities, including learning (Section 504 of 
the Rehabilitation Act of 1973). 
Significance: A difference is said to be significant if the probability of making a Type I 
error is less than the accepted limit (normally 5%). If a difference is significant, the null 
hypothesis is rejected (Cronk, 2006). 
Special Education: Specially designed instruction meeting the unusual needs of a student 
with a disability (Hallahan & Kauffman, 2003). 
Specific Learning Disability (SLD): Students who, despite adequate cognitive functioning 
and the ability to learn some skills and strategies quickly and easily, have great difficulty 
learning other skills and strategies (Vaughn et al., 2000). 
 
 159 
Standard Deviation: A measure of dispersion representing a special type of average 
deviation from the mean (Cronk, 2006). 
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APPENDIX C 
Characteristics That Embrace Social Justice and Enhance Inclusive School Leadership 
 
 
Characteristics that Embrace Social Justice and Enhance Inclusive School Leadership 
 
Justice  Provide continual transformation (Freire, 1970) 
 Maintain appropriately distributed social relationships  
      (Lebacqz, 1986) 
 Nurture responsibility for one another (Putnam, 2000) 
 Implement Catholic social teaching (USCCB, 2005)                                                       
Ethics of Care  Strive for the best for one another (Lin, 2001)                                
 Actively communicate with one another (Noddings, 1999)                  
 Establish a culture that embodies sincere interest in one another 
(Tschannen-Moran, 2004) 
 Share gifts of leadership with one another  
      (Bolman & Deal, 2001)                      
Moral 
Imperative 
 Provide continual guidance and direction  
      (DuFour, DuFour, Eaker, & Many, 2006)                        
 Monitor the distribution of services, focusing on individual need 
(Rawls, 1971) 
 Develop explicit learning goals and adjust practice toward 
improvement (Schmoker, 1999) 
 Maintain a moral compass (Fullan 2003)                                         
Trust  Provide opportunities for give and take among school 
constituents (Gale & Densmore, 2000) 
 Share yourself honestly (Bridges, 2003)                                              
 Ensure facets of trust (Tschannen-Moran, 2004) 
 Take responsibility for the here and now (Wheatley, 2002)                        
 
Table developed by Jayne M. Quinn, 2008. 
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APPENDIX D 
Researcher’s Letter Requesting Author’s Permission for Use of Material in Figure 1 
 
Saint Charles Borromeo School 
10850 Moorpark Street 
North Hollywood, CA 91602-2206 
Telephone 818-508-5359 / Facsimile 818-508-4511 
E-Mail Address: scbsp@pacbell.net 
July 13, 2008 
 
Professor Thomas J. Sergiovanni 
Trinity University 
One Trinity Place 
San Antonio, TX  78212-7200 
 
Dear Professor Thomas J. Sergiovanni: 
 
I am a doctoral candidate at Loyola Marymount University in Los Angeles, CA and am working on my 
dissertation in Educational Leadership for Social Justice. I am also a Catholic elementary school Principal 
at Saint Charles Borromeo School in North Hollywood, CA. My dissertation research is entitled “Catholic 
School Principal Preparedness in Serving Students with Disabilities”. 
 
With the approval of my Superintendent, Patricia Livingston, all 225 elementary school principals in the 
Los Angeles Archdiocese have been chosen to participate in an online survey that will be posted via Survey 
Monkey in the fall of 2008. Participation in the survey will be voluntary and there is no penalty if a 
principal chooses not to participate. The information gathered from the online survey will provide data for 
my research study. My dissertation will seek to determine Catholic elementary school principal 
preparedness to address the needs of students with disabilities. The questions from the survey will be 
focused on the a) Exploration of principals’ visions regarding the education of students with disabilities, b) 
Exploration of what type of leadership principals deem important in educating students with disabilities, 
and c) Research of what personally and professionally has prepared principals to serve the needs of 
students with disabilities. In addition, the information gathered will be shared with the Los Angeles 
Archdiocese Department of Catholic Schools. 
 
I am requesting permission to use your Systems View of Change figure that appears in the 2001 
publication, The Principalship: A Reflective Practice Perspective, Needham Heights, MA: Allyn & Bacon 
Publishers. I aim to note the importance of having the various systems within a school and how they 
interact with one another. Your figure will support this information.  
 
I look forward to your approval for me to utilize your figure in my dissertation study. Please do not hesitate 
to contact me if you require further information. 
 
Sincerely, 
 
Jayne M. Quinn 
Doctoral Student, Loyola Marymount University 
Principal, Saint Charles Borromeo School 
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APPENDIX E 
Response From Author Granting Permission for Use of Material in Figure 1 
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APPENDIX F 
Researcher’s Letter Requesting Publisher’s Permission for Use of Material in Figure 1 
 
Saint Charles Borromeo School 
10850 Moorpark Street 
North Hollywood, CA 91602-2206 
Telephone 818-508-5359 / Facsimile 818-508-4511 
E-Mail Address: scbsp@pacbell.net  
 
Michelle Johnson 
Permissions Administrator 
One Lake Street 
Upper Saddle River, NJ 07458 
201-236-3281 / fax 201-236-3290 
E-Mail: michellejohnson@pearsoned.com 
 
July 13, 2008 
 
Dear Michele Johnson: 
 
I am a doctoral candidate at Loyola Marymount University in Los Angeles, CA and am working on my 
dissertation in Educational Leadership for Social Justice. I am also a Catholic elementary school Principal 
at Saint Charles Borromeo School in North Hollywood, CA. My dissertation research is entitled “Catholic 
School Principal Preparedness in Serving Students with Disabilities.” 
 
With the approval of my Superintendent, Patricia Livingston, all 225 elementary school principals in the 
Los Angeles Archdiocese have been chosen to participate in an online survey that will be posted via Survey 
Monkey in the fall of 2008. Participation in the survey will be voluntary and there is no penalty if a 
principal chooses not to participate. The information gathered from the online survey will provide data for 
my research study. My dissertation will seek to determine Catholic elementary school principal 
preparedness to address the needs of students with disabilities. The questions from the survey will be 
focused on the a) Exploration of principals’ visions regarding the education of students with disabilities, b) 
Exploration of what type of leadership principals deem important in educating students with disabilities, 
and c) Research of what personally and professionally has prepared principals to serve the needs of 
students with disabilities. In addition, the information gathered will be shared with the Los Angeles 
Archdiocese Department of Catholic Schools. 
 
I am requesting permission to use your Systems View of Change figure that appears in the 2001 
publication, The Principalship: A Reflective Practice Perspective, Needham Heights, MA: Allyn & Bacon 
Publishers. I aim to note the importance of having the various systems within a school and how they 
interact with one another. Your figure will support this information.  
 
I look forward to your approval for me to utilize your figure in my dissertation study. Please do not hesitate 
to contact me if you require further information. 
 
Sincerely, 
 
Jayne M. Quinn 
Doctoral Student, Loyola Marymount University 
Principal, Saint Charles Borromeo School 
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APPENDIX G 
Response From Publisher Granting Permission for Use of Material in Figure 1 
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APPENDIX H 
Researcher’s Letter Requesting Author’s Permission for Use of Material in Figure 2 
 
Saint Charles Borromeo School 
10850 Moorpark Street 
North Hollywood, CA 91602-2206 
Telephone 818-508-5359 / Facsimile 818-508-4511 
E-Mail Address: scbsp@pacbell.net   
July 13, 2008 
 
Professor Richard A. Villa  
Baybridge Consortium, Inc. 
113 West “G” Street, Suite 444 
San Diego, CA  92101 
 
Dear Professor Richard A. Villa: 
 
I am a doctoral candidate at Loyola Marymount University in Los Angeles, CA and am working on my 
dissertation in Educational Leadership for Social Justice. I am also a Catholic elementary school Principal 
at Saint Charles Borromeo School in North Hollywood, CA. My dissertation research is entitled “Catholic 
School Principal Preparedness in Serving Students with Disabilities”. 
 
With the approval of my Superintendent, Patricia Livingston, all 225 elementary school principals in the 
Los Angeles Archdiocese have been chosen to participate in an online survey that will be posted via Survey 
Monkey in the fall of 2008. Participation in the survey will be voluntary and there is no penalty if a 
principal chooses not to participate. The information gathered from the online survey will provide data for 
my research study. My dissertation will seek to determine Catholic elementary school principal 
preparedness to address the needs of students with disabilities. The questions from the survey will be 
focused on the a) Exploration of principals’ visions regarding the education of students with disabilities, b) 
Exploration of what type of leadership principals deem important in educating students with disabilities, 
and c) Research of what personally and professionally has prepared principals to serve the needs of 
students with disabilities. In addition, the information gathered will be shared with the Los Angeles 
Archdiocese Department of Catholic Schools. 
 
I am requesting permission to use your Rationales For Change figure that appears in your 1995 publication 
The Rationales for Creating Inclusive Schools, in R.A. Villa & J.S. Thousand (Eds.), Creating an Inclusive 
School (2nd ed. pp. 28-44), Alexandria, VA: Association for Supervision and Curriculum Development 
Publishers. I aim to note the many rationales that are involved when making change at a school. Your 
figure will support this information.  
 
I look forward to your approval for me to utilize your figure in my dissertation study. Please do not hesitate 
to contact me if you require further information. 
 
Sincerely, 
 
 
 
Jayne M. Quinn 
Doctoral Student, Loyola Marymount University 
Principal, Saint Charles Borromeo School 
 
 
 166 
APPENDIX I 
Response From Author Granting Permission for Use of Material in Figure 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 167 
 
APPENDIX J 
Researcher’s Letter Requesting Author’s Permission for Use of Material in Figure 2 
 
Saint Charles Borromeo School 
10850 Moorpark Street 
North Hollywood, CA 91602-2206 
Telephone 818-508-5359 / facsimile 818-508-4511 
E-Mail Address: scbsp@pacbell.net  
July 13, 2008 
 
Professor Jacqueline S. Thousand 
College of Education 
California State University, San Marcos 
San Marcos, CA  92096-0001 
 
Dear Professor Jacqueline S. Thousand: 
 
I am a doctoral candidate at Loyola Marymount University in Los Angeles, CA and am working on my 
dissertation in Educational Leadership for Social Justice. I am also a Catholic elementary school Principal 
at Saint Charles Borromeo School in North Hollywood, CA. My dissertation research is entitled “Catholic 
School Principal Preparedness in Serving Students with Disabilities”. 
 
With the approval of my Superintendent, Patricia Livingston, all 225 elementary school principals in the 
Los Angeles Archdiocese have been chosen to participate in an online survey that will be posted via Survey 
Monkey in the fall of 2008. Participation in the survey will be voluntary and there is no penalty if a 
principal chooses not to participate. The information gathered from the online survey will provide data for 
my research study. My dissertation will seek to determine Catholic elementary school principal 
preparedness to address the needs of students with disabilities. The questions from the survey will be 
focused on the a) Exploration of principals’ visions regarding the education of students with disabilities, b) 
Exploration of what type of leadership principals deem important in educating students with disabilities, 
and c) Research of what personally and professionally has prepared principals to serve the needs of 
students with disabilities. In addition, the information gathered will be shared with the Los Angeles 
Archdiocese Department of Catholic Schools. 
 
I am requesting permission to use your Rationales For Change figure that appears in the 1995 publication, 
The Rationales for Creating Inclusive Schools, in R.A. Villa & J.S. Thousand (Eds.), Creating an Inclusive 
School (2nd ed. pp. 28-44), Alexandria, VA: Association for Supervision and Development Publishers. I 
aim to note the many rationales that are involved when making change at a school. Your figure will support 
this information. 
 
I look forward to your approval for me to utilize your figure in my dissertation study. Please do not hesitate 
to contact me if you require further information. 
 
Sincerely, 
 
Jayne M. Quinn 
Doctoral Student, Loyola Marymount University 
Principal, Saint Charles Borromeo School 
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APPENDIX K 
Response From Author Granting Permission for Use of Material in Figure 2 
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APPENDIX L 
Researcher’s Letter Requesting Publisher’s Permission for Use of Material in Figure 2 
 
Saint Charles Borromeo School 
10850 Moorpark Street 
North Hollywood, CA 91602-2206 
Telephone 818-508-5359 / Facsimile 818-508-4511 
E-Mail Address: scbsp@pacbell.net  
 
Copyright Clearance Center  
222 Rosewood Drive 
Danvers, MA 01923 
978-750-8400 / fax 978-750-4470 
E-Mail: info@copyright.com 
 
July 13, 2008 
 
Dear ASCD Copyright Clearance Department: 
 
I am a doctoral candidate at Loyola Marymount University in Los Angeles, CA and am working on my 
dissertation in Educational Leadership for Social Justice. I am also a Catholic elementary school Principal 
at Saint Charles Borromeo School in North Hollywood, CA. My dissertation research is entitled “Catholic 
School Principal Preparedness in Serving Students with Disabilities”. 
 
With the approval of my Superintendent, Patricia Livingston, all 225 elementary school principals in the 
Los Angeles Archdiocese have been chosen to participate in an online survey that will be posted via Survey 
Monkey in the fall of 2008. Participation in the survey will be voluntary and there is no penalty if a 
principal chooses not to participate. The information gathered from the online survey will provide data for 
my research study. My dissertation will seek to determine Catholic elementary school principal 
preparedness to address the needs of students with disabilities. The questions from the survey will be 
focused on the a) Exploration of principals’ visions regarding the education of students with disabilities, b) 
Exploration of what type of leadership principals deem important in educating students with disabilities, 
and c) Research of what personally and professionally has prepared principals to serve the needs of 
students with disabilities. In addition, the information gathered will be shared with the Los Angeles 
Archdiocese Department of Catholic Schools. 
 
I am requesting permission to use your Rationales For Change figure that appears in the 1995 publication, 
The Rationales for Creating Inclusive Schools, in R.A. Villa & J.S. Thousand (Eds.), Creating an Inclusive 
School (2nd ed. pp. 28-44), Alexandria, VA: Association for Supervision and Development Publishers. I 
aim to note the many rationales that are involved when making change at a school. Your figure will support 
this information. 
 
I look forward to your approval for me to utilize your figure in my dissertation study. Please do not hesitate 
to contact me if you require further information. 
 
Sincerely, 
 
Jayne M. Quinn 
Doctoral Student, Loyola Marymount University 
Principal, Saint Charles Borromeo School 
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APPENDIX M 
Response From Publisher Granting Permission for Use of Material in Figure 2 
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APPENDIX N 
Response From Publisher Granting Permission for Use of Material in Figure 2 and the 
Researcher’s Request to Re-Obtain Permission for Use of Material in Figure 2 
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APPENDIX O 
Researcher’s Letter Requesting Author’s Permission for Use of Material in Figure 3 
 
Saint Charles Borromeo School 
10850 Moorpark Street 
North Hollywood, CA 91602-2206 
Telephone 818-508-5359 / Facsimile 818-508-4511 
E-Mail Address: scbsp@pacbell.net 
 
July 13, 2008 
 
Professor Megan Tschannen-Moran 
The College of William and Mary 
School of Education 
P.O. Box 8795 
Williamsburg, VA  23187-8795 
 
Dear Professor Megan Tschannen-Moran: 
 
I am a doctoral candidate at Loyola Marymount University in Los Angeles, CA and am working on my 
dissertation in Educational Leadership for Social Justice. I am also a Catholic elementary school Principal 
at Saint Charles Borromeo School in North Hollywood, CA. My dissertation research is entitled “Catholic 
School Principal Preparedness in Serving Students with Disabilities”. 
 
With the approval of my Superintendent, Patricia Livingston, all 225 elementary school principals in the 
Los Angeles Archdiocese have been chosen to participate in an online survey that will be posted via Survey 
Monkey in the fall of 2008. Participation in the survey will be voluntary and there is no penalty if a 
principal chooses not to participate. The information gathered from the online survey will provide data for 
my research study. My dissertation will seek to determine Catholic elementary school principal 
preparedness to address the needs of students with disabilities. The questions from the survey will be 
focused on the a) Exploration of principals’ visions regarding the education of students with disabilities, b) 
Exploration of what type of leadership principals deem important in educating students with disabilities, 
and c) Research of what personally and professionally has prepared principals to serve the needs of 
students with disabilities. In addition, the information gathered will be shared with the Los Angeles 
Archdiocese Department of Catholic Schools. 
 
I am requesting permission to use your Trustworthy Matrix figure that appears in the 2004 publication, 
Trust Matters: Leadership for Successful Schools, San Francisco, CA: Jossey-Bass Publishers. I aim to note 
the importance of leadership among school constituents and how trust plays an important role in creating 
change within a school. Your figure will support this information.  
 
I look forward to your approval for me to utilize your figure in my dissertation study. Please do not hesitate 
to contact me if you require further information. 
 
Sincerely, 
 
 
 
Jayne M. Quinn 
Doctoral Student, Loyola Marymount University 
Principal, Saint Charles Borromeo School 
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APPENDIX P 
Response From Author Granting Permission for Use of Material in Figure 3 
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APPENDIX Q 
Researcher’s Letter Requesting Publisher’s Permission for Use of Material in Figure 3 
 
Saint Charles Borromeo School 
10850 Moorpark Street 
North Hollywood, CA 91602-2206 
Telephone 818-508-5359 / Facsimile 818-508-4511 
E-Mail Address: scbsp@pacbell.net  
Permissions Department  
John Wiley & Sons, Inc. 
111 River Street 
Hoboken, NJ 07030 
201-748-6011 / fax 201-748-6008 
E-Mail: permcoordinator@wiley.com 
 
July 13, 2008 
 
Dear Permissions Department: 
 
I am a doctoral candidate at Loyola Marymount University in Los Angeles, CA and am working on my 
dissertation in Educational Leadership for Social Justice. I am also a Catholic elementary school Principal 
at Saint Charles Borromeo School in North Hollywood, CA. My dissertation research is entitled “Catholic 
School Principal Preparedness in Serving Students with Disabilities”. 
 
With the approval of my Superintendent, Patricia Livingston, all 225 elementary school principals in the 
Los Angeles Archdiocese have been chosen to participate in an online survey that will be posted via Survey 
Monkey in the fall of 2008. Participation in the survey will be voluntary and there is no penalty if a 
principal chooses not to participate. The information gathered from the online survey will provide data for 
my research study. My dissertation will seek to determine Catholic elementary school principal 
preparedness to address the needs of students with disabilities. The questions from the survey will be 
focused on the a) Exploration of principals’ visions regarding the education of students with disabilities, b) 
Exploration of what type of leadership principals deem important in educating students with disabilities, 
and c) Research of what personally and professionally has prepared principals to serve the needs of 
students with disabilities. In addition, the information gathered will be shared with the Los Angeles 
Archdiocese Department of Catholic Schools. 
 
I am requesting permission to use your Trustworthy Matrix figure that appears in the 2004 publication, 
Trust Matters: Leadership for Successful Schools, San Francisco, CA: Jossey-Bass Publishers. I aim to note 
the importance of leadership among school constituents and how trust plays an important role in creating 
change within a school. Your figure will support this information.  
 
I look forward to your approval for me to utilize your figure in my dissertation study. Please do not hesitate 
to contact me if you require further information. 
 
Sincerely, 
 
 
Jayne M. Quinn 
Doctoral Student, Loyola Marymount University 
Principal, Saint Charles Borromeo School 
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APPENDIX R 
Response From Publisher Granting Permission for Use of Material in Figure 3 
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APPENDIX S 
Superintendent’s On-Line Invitation to Principals to Participate in the Survey 
 
 
 
August 28, 2009 
 
Hello principals, 
 
Solid, constructive research about Catholic education is extremely important and we should be 
open to working with individuals who would like to study aspects of our school programs.  
 
Jayne Quinn, principal at St. Charles Borromeo School, is completing her doctoral studies at 
Loyola Marymount University and has constructed the following survey on inclusive education 
that will contribute to increased knowledge and practice in our schools for students with special 
needs. I ask that you take 5‐10 minutes and complete the survey before Friday, September 18.  
 
http://mylmu.qualtrics.com//SE?SID=SV0PPkL12P5ySR59G&SVID=PROD 
 
If you have any questions, Jayne can be reached at scbsp@pacbell.net 
 
Thanks, 
Kevin 
 
Dr. Kevin Baxter 
Superintendent of Elementary Schools 
Archdiocese of Los Angeles 
3424 Wilshire Blvd., 2nd Floor 
Los Angeles, CA 90010 
Phone: 213-637-7328 
Fax: 213-637-6140 
 
"When the story of Catholic schools is written,  
historians will look back on our age and marvel that  
against great odds, we changed the ending.” 
Notre Dame Task Force, 2006 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APPENDIX T 
Superintendent’s On-Line Reminder to Principals to Complete The Catholic School 
Principal Inclusive leadership Survey 
 
 
 
 
 
September 14, 2009 
 
Dear Principals, 
 
Just a quick reminder to fill out Jayne Quinn’s survey on Inclusive Education in our Catholic 
schools. In order to all benefit from the research, it is important that a large percentage of 
schools participate. If you haven’t already filled out the survey, please do so at your convenience 
by the end of the week. The link is below and you can email Jayne if you have any questions at  
scbsp@pacbell.net 
 
http://mylmu.qualtrics.com//SE?SID=SV0PPkL12P5ySR59G&SVID=Prod 
 
Thanks, 
Kevin 
 
Dr. Kevin Baxter 
Superintendent of Elementary Schools 
Archdiocese of Los Angeles 
3424 Wilshire Blvd., 2nd Floor 
Los Angeles, CA 90010 
Phone: 213-637-7328 
Fax: 213-637-6140 
 
"When the story of Catholic schools is written,  
historians will look back on our age and marvel that  
against great odds, we changed the ending.” 
Notre Dame Task Force, 2006 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APPENDIX U 
On-Line Letter of Introduction 
 
Date 
 
Dear Principal, 
 
I am a doctoral student at Loyola Marymount University in Los Angeles, California working on my 
dissertation in Educational Leadership for Social Justice. I am requesting your assistance with my research 
and invite you to participate in my research project. My topic is the Catholic School Principal and Inclusive 
Leadership. I seek your assistance in helping elementary school principals understand the current status of 
Catholic elementary school principals’ perceptions of inclusive leadership in relation to the four 
characteristics of justice, ethics of care, moral imperative, and trust. 
 
Since this research is about Catholic elementary school principals, all elementary school principals in the 
Los Angeles Archdiocese have been invited to participate in an online survey via Survey Monkey. This 
research project meets with approval of our Superintendent, Patricia Livingston. The information gathered 
from the online survey will provide data for my research project. My dissertation will seek to determine 
Catholic school principal perceptions regarding what they deem important in educating students with 
disabilities in their schools, in relation to the four characteristics of justice, ethics of care, moral imperative, 
and trust. In addition, the information gathered will be shared with the Los Angeles Archdiocese, 
Department of Catholic Schools to assess the current state of principal preparedness in serving students 
with disabilities. 
 
I do not know of any risks to you if you decide to participate in this survey. Your responses will not be 
identified with you personally and your responses and the identity of your school will not be identified. I 
promise not to share any information that identifies you with anyone outside my research group.  Your 
responses will remain anonymous and confidential.  
 
Please take the time to complete this survey, which can be found at (insert website link information). The 
survey should take you no longer than 30 minutes to complete. Your participation is voluntary and there is 
no penalty if you choose not to participate. You have the right to refuse to answer any question. You are 
free to withdraw your consent and discontinue participation in the project at any time without prejudice. 
Whether or not you choose to participate, please contact me if you would like to receive a summary of my 
findings. To receive a summary, of the survey please contact me at scbsp@pacbell.net. I would sincerely 
appreciate if you could complete the survey by June 19, 2009. 
 
If you have any questions of concerns about completing this survey or about being a part of this study, 
please contact me at 818-508-5359. You may also contact Dr. Victoria Graf, at Loyola Marymount 
University at 310-338-7305. Also, if you have further questions, comments, or concerns about the study of 
the informed consent process, you may contact Dr. John Carfora, Chair of the Institutional Review Board, 1 
LMU Drive, Suite 3000,Loyola Marymount University, Los Angeles, CA 90045-2659, 310, 338-4599, 
JohnCarfora@lmu.edu. 
 
This survey has been field tested for reliability and approved by the Institutional Review Board at Loyola 
Marymount University. 
 
I appreciate your consideration of my request and look forward to your response. 
 
With sincere thanks, 
Jayne M. Quinn, Doctoral Candidate, Loyola Marymount University 
 
 
 179 
APPENDIX V 
On-Line Permission to Participate Consent Form 
 
 
1. Permission to Participate in Survey 
Thank you for taking the time to answer the questions in this survey. My dissertation is in pursuit of 
discovering principal’s perceptions regarding the education of students with disabilities in their schools, in 
relation to the importance of the four identified characteristics of justice, ethics of care, moral imperative, 
and trust. Results of this survey will be shared with the Los Angeles Archdiocese Department of Catholic 
Schools and will be available from Jayne M. Quinn upon request. 
[Insert date survey is posted.] 
By responding to this survey, I hereby authorize Jayne M. Quinn to include me in the research entitled 
“The Catholic School Principal and Inclusive Leadership: A Quantitative Study”. The questions from the 
survey are focused on examining principals’ perceptions in relation to what principals deem important in 
educating students with disabilities, in relation to the four identified characteristics of justice, ethics of care, 
moral imperative, and trust. The survey should take no longer than 30 minutes to complete. 
 
It has been explained to me that the survey data collected will be used for research purposes and that my 
identity will be anonymous. As a Catholic school principal, I am being asked to participate since the 
research is about Catholic school principal perceptions. I understand that the investigator will respect my 
anonymity and I agree that the data shall be retained for research and/or teaching purposes for an indefinite 
period of time. Further, I understand that the information gathered on principal perceptions will be shared 
with the Los Angeles Archdiocese, Department of Catholic Schools. I understand I have the right to review 
the data collected as part of the study. 
 
I understand I have the right to refuse to answer any question. I also understand that I have the right to 
refuse participation in, or withdraw from this study at any time without prejudice and without it affecting 
future professional collaborative activities with the Loyola Marymount University, School of Education. I 
understand that circumstances may arise which might cause the investigator to terminate my participation 
before the completion of the study. I understand there are no risks if I do, or do not participate in the 
survey. I also understand that I will not receive any money for participating in this survey. I understand the 
possible benefits of the study are to reveal current principal perceptions of inclusive leadership in schools, 
in relation to the four characteristics of justice, ethics of care, moral imperative, and trust. I also understand 
if the study design or the use of the information is to be changed, I will be informed and my consent re-
obtained. 
 
I understand that Jayne M. Quinn, who can be reached at scbsp@pacbell.net  will answer any questions I 
may have at any time concerning details of the procedures performed as part of this study. 
 
I understand that if I have any further questions, comments, or concerns about the study or the informed 
consent process, I may contact John Carfora, Ed.D. Chair, Institutional Review Board, 1 LMU Drive, Suite 
3000, Loyola Marymount University, Los Angeles, CA 90045-2659 (310) 338-4599, 
john.carfora@lmu.edu . In signing this consent form I acknowledge receipt of a copy of this form. 
[First question placed on-line with the on-line survey.] 
1.  I consent to my information and responses being used by Jayne M. Quinn in her doctoral 
research at Loyola Marymount University, Los Angeles, on Catholic School Principal 
Preparedness in Serving Students with Disabilities. 
 
 
 
 
 
 180 
APPENDIX W 
Response From Loyola Marymount University’s Institutional Review Board Granting 
Approval for the Study 
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APPENDIX X 
Field Test Group Consent Form 
 
Saint Charles Borromeo School 
10850 Moorpark Street 
North Hollywood, California 91602-2206 
Telephone 818-508-5358 / Facsimile 818-508-4511 
E-Mail Address: scbsp@pacbell.net 
April 3, 2009 
 
Dear Former Catholic School Principal: 
 
I am a doctoral student at Loyola Marymount University in Los Angeles, CA and am working on 
my dissertation in Educational Leadership for Social Justice. I am requesting your assistance with my 
research and invite you to participate in a field-test study group.  
You are invited to participate as part of a field-test group that will examines the Catholic 
elementary school principal and inclusive leadership. The following information is provided in order to 
help you make an informed decision whether or not to participate.  
Participation in the field-test group will require between 30 to 60 minutes of your time. The 
information gathered from this field-test group is anonymous and focuses on obtaining data on principal 
perceptions regarding what they deem important in educating students with disabilities in relation to the 
four identified characteristics of justice, ethics of care, moral imperative, and trust. If you have any 
questions or concerns regarding this research or the process, please do not hesitate to ask. I may also be 
reached at 818-508-5359. You are eligible to participate in this field-test group since you have been 
employed as a Catholic school principal. 
I do not know of any risks to you if you participate in this field-test group. You are free to 
withdraw from the group at any time. Your participation is strictly voluntary. Your decision to withdraw 
will not affect your relationship with the investigator. Your name will not be divulged nor associated 
directly with findings. All information obtained will be kept confidential and may be used to refine the on-
line survey that is being developed.  
As the researcher, I will take handwritten notes during this field-test group discussion. I will also 
collect and maintain the sample survey forms used in this field-test study. Upon completion of the field-test 
group, the information gathered will be used to update and complete the on-line survey that will be 
distributed to the Catholic elementary school principals.  
All participants in this field-test group are asked to keep all information discussed in this group 
discussion confidential. Information may only be disclosed upon receiving permission of each participant. 
Thank you for your consideration of my request. Your signature and date below denote 
acknowledgement of the information in this letter. 
 
Sincerely, 
 
Jayne M. Quinn, Principle Investigator 
 
I have read and understand the above information and am a willing participant in the field-test group 
discussion. 
             
Signature        Date 
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